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Abstract

In Nova Scotia, theDepartment of Education and Early Childhood Developmignt
responsible for overseeing curriculum changes and provighygical education (PE)

teachers with professional development opportunities and training regarding new
curriculum implementation. The mentNova ScotiaPE curriculumfor Grades ® aims

to enhance studentsd health angdowewmtherenued ¢
is limited informationavailableabout how the curricum is beingimplementedor the

types of transferable skdllstudents are acquiring as a resikaminings t ud |t s 6
experiencedelps with understandintpeir perspectiveof andrelationship withphysical

activity. Therefore, he purpose ofthis research was t@xamine the social and
environmental factors that influenGrade & t udent sd PE expered ences.
to build knowledge on hoWRE is being supported Nova Scotiavith the goal of providing

PE studentsand teachersa greater local voice in theursuit of making PE a priority.
Elementsof He i d e g g e r 6 sphehamenolegyvereapplied, wherel8 Grade 8

students(7 females and 11 malesyere placed in the cemtrof the investigation.
Supplemental interview data from six PE teacl{éfemalesand 2maleg and document
analysis of the PE curri cul uerpernecacescollaceeeé d t o
via focus group discussienThe research wasontextualized withira Socio-Ecological

Model which represered the social envirormentswithin the PE communityDatawere

analyed usinginterpretative phermaenological analysisvhich revealed six themes
representing the key issues that iin{f)l uence
student engagement, (2) varyingviews?odE 6 s pur pos e, (3) role of
status of school PE, (5) comprehensive school health, and (6) red tape pBasrs.on
studentsdé and teachersdé report e presenped.r i enc
The firstset isfor PE teghers from students, and the second idférpolicymakers from

PE teachers Resultsmay be used t@rovide guidance for the planning, development
implementation and delivery of future PE curriculusnd toadvance our knowledge of

the current curriculumas tohow it is beingexperienced by studentserceived by teachers,
andsupportedn schools.
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Physical activity

Physicaleducation

Physical inactivity

Physical liteacy

Quiality Physicd

Education

Glossary

Physical activity acompassesiall leisure andnonleisure
body movement produced by the skeletal muscles, w
resultin an increase in energy expenditure over resting &
(CSEP 201982, p. 8)

PhysicaleducationPE)is a compulsoryacademisubjectfor
Grades P10 in the Nova Scotia school curricuin. It is
designed tdouild on studenté physical literacyskills from
previows grades antb enable them tpursue aealthy and

physically active lifestyl®utside of school.

Physical inactivity is &&rm used to describe a lack or abse
of physical activity. It is usually reflected as the proportior
time not engaged in physical activity of a predetermir
intensity and therefore not meeting established phy:

activity guidelineqTremblay et al., 2017)

Physical literacy is thdimotivation, confidence, physic:
competence, knowledge and understanding to value anc
responsibility for engagement in physical activities fordi

(International Physical Literacy Association, 2014)

Quality Physical Education (QPE aterm used to describ
active, inclusive, peded learning A QPE progransupports
the development oktudenté physical, social and emotion:
skills which in part createselfconfident and socially
responsible citizendJNESCO, 2015)
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Chapter 1: Introduction

filntelligence andskill can only functionat the peak of their capacity when the body is
healthya n d s (Kenoedyg 1960, p. 16)

Throughout the last 15 yeatshave held manyositionswhere | was responsible
for conducting fithess assessments and prescribing exercise for populations ranging from
high-performing athletegxcelling in sporto individualsmanagng one or morechranic
disease Somewhere along this spectrum of health and human perforisaheteaching
of physical education (PE). During the first year of my doctoral program, | accepted a part
time teaching position atlacalindependent school, where | was responsible for delivering
the current Nova Scotjghysicalandhealth educationurriculato students in GradesIl.
This experience left me withteeightened level of respect and appreciatioridachersn
generaland the work that they do.It also changed the way | percedd’E both as an
academic disciplinand as grofessional field of practice within the public health system.

Physical education is school subject like no otheais its impact has no boundaries
and its effects can be felt and observed both immediately andtéong The United
Nations Educational, Scientific and Cultural Organization (UNESCO) recognizes a quality
PE( QPE) program as one that Asupports stuc
emotonal skills which definesel€ onf i dent and soci(BNES@O, r espor
2017) Understanding t u d e rexpeariénceRed@n provide important informati@m how
to improve future healthrelated curriculum and to assist in developing healthy school
policy initiatives. The introductoryquoteis an excerpfrom then Presiderglect John F.

K e n n efamowsSports Illustratedarticle, Soft Americar{1960) It serves aa reminder



to how importantphysical activity isto thewhole child and to the education system in
general.
Physical Inactivity: A Cause for Concern Amorg Young People

According to the World Health Organization (WHZ)17) children and youthare
at thecentreof a global public healtproblem as low levels of physical activity and high
levels d sedentary behavioware beingreportedworldwide (Aubert et al., 2018)These
inadequate movement behaviowsrrant attention, as young people are not mimg
enoughto support healthgrowth and developmei@ParticipACTION, 2018) In Canada,
less tharl0% of children and youth ages 5 to 17 years are meeting physical activity targets
(Statistics Canada, 2019ndbased orseveral review (Corder et al., 2019; Hayes et al.,
2019; Telama, 2009j)here is some evidence suggesting unheatthyement behaviours
established during cilhood and adol escence may i nfl ue
patterns later in adulthooéfrom a public health standpoint, thisagncering because
failure to meet recommended physical activity levels has been identified as the fourth
leading risk factofor prematue deathn adults(WHO, 2009)

The phystal, social, emotional and cognitive health benefits gained through daily
physical activity, particularly amongst scheged children and youth, have been well
researched, widely accepted, and extend beyond its impact on disease préBadien
& Asare, 2011; Donnelly et al., 2016; Janssen & LeBlanc, 2010; Poitras et al., [d04.6)
recent reviewthat examind the relationships between objectively measured physical
activity andrelevant health indicatorPoitras et al. (2016gportecthatchildren and youth
aged 517 years who meet recommended physical activity guidelines are likely to

experience improved physical fithess (aerobic fitness, muscular strength and endurance)



and bone health, maintain healthy body weight, body compositiofiréiatmass) and
cardiometabolic biomarkers (cholesterol, blood pressure, triglycerides, insulin resistance
and fasting insulin, and fasting glucose), and experience an enhanced quality of life through
improved mental health, sedsteem and academic achiment.Converselyin a review
that examined the relationships between objectively and subjectively measured sedentary
behaviour and health indicatpGarson et al2016)reportecthat children and youtwho
do not meet recommended guidelina® at increased risk for developing chronic illnesses
such as metabolic syndrome, cardiovascular diségse,2 diabetes and certain types of
cances. Both reviews recommendchildren and youthmeet the 24Hour Movement
Guidelines(Tremblay et al., 2016jor the purpose oflisease prevention and health
promotion

Despite the known health benefits of meeting physical actyitgelines there is
consistentevidence demonstrating an aggated declinen physical activity across the
lifespan, particularly during adolescen@umith et al., 2011)Theseunhealthyphysical
activity trendsare associated with increased risk for chronic diseakeih in turn, can
create a significant financial burden on the health care syste2009 theestimatedotal
annualeconomic burdewnf physical inactivityin Canadian adulteas $6.8 billion(3.7%
of overall health care costs)his included both diredfi.e. value of goods, services
resources used in treatmecareand rehabilitatiopand indirecicosts(value of economic
output los} of iliness,injury-related work disabilityor prematuredeathassociated with

physical inactivity(Janssen, 2012)herefore research angbolicy efforts that aim to

understand and i mpr o-hased lredagidues soule offer snportamb v e me

public health benefits and thus, warrant further study.



AddressingPhysical InactivityThrough Policy

As previously stated, physical inactivity is a glolmaiblic health problemln
responsemanypolicy documents and actigalanshave beemevelopedand implemented
including at theglobal, national, provincial and regionklcal levels In 2018 the WHO
releasedhe Global Action Pla on Physical Activity 2028030 which aimsto reduce
physical inactivity in adults and adolescents by 15%2080. The Action Planincludes
four overarching objective§l) Create active societig®) Create active environmen(8)
Create active peopland (4)Create active systems. Each objective is equippedadish
of relevantaction itemsmany of whichrecommengartnering with the education section
to strengthen knowledge and skills in order to provide more options for active play, QPE,
adaptive physical activity, fundamental movement skills and physical literacy.

In response to a call forgnCanadian framework on physical activity by federal,
provincial and territorial governments, the Public Health Agency of Canada (PHAC)
released\ Common Vision for Increasing Physical Activity and Reducing Sedentary Living
in Canada: L €dRHAG, 20G32 The LMot voi sn gG epolicy Macwmemisy
solely focused on physical activity and its relationship to sport, recreation and hedlth,
otherrelevant policy areast aims to aligrand supporthe goals and objectives of existing
national, federal, provincialna territorial policies, strategies and frameworks in Canada
Let 6 s G ésguidstbby fivenirgerdependent principles considered to be foundational
to increasing physical activity and reducing sedentarjnese of which involves
enhanci ngphysibal litechcy éhnotgh quality dailyhysical educatiotiQDPE)

A

instruction in schoold. et 6 s G eshcouldges theneglucation system to increase PE



instruction time and invest in professional development opportunities forhiedithand
physicaleducation teachers.

In November 2018, the Nova Scotia Department of Communities, Culture and
Heritage (CCH) i ssueldetads eGpdiay Bbeumenmight he na
their own action plan for increasing physical activity titlede t 6 s iIGe\Nbva Bbotia
(Government of Nova Sdat, 2018) Theprovincial planlists several action items relevant
to addressing physical inactivity amongst adolescents, including: (1¢#eéognentand
implemenation ofa Physical Activity Framework for theublic education systerthat is
based on the principles bfo v a S Health Prandosing Schoo[$1PS) frameworkor
healthy school initiatives intended to strengthen the school comm(i@atyernment of
Nova Scotia, 2014¢)(2) added support for community and school partnerships that
improve phical activity opportunities for students; (3) pilot initiatives that aim to increase
physical activity amongst adolescent minority groups that have been historically
overlooked; (4) incorporate physical activity throughout the entire school day; and (5)
increase opportunities for adolescent students to actively commute to and from school.

In Nova Scotia, the Department of Education and Early Childhood Development
(DEECD) is responsible for overseeing the public education system by working with
teachers,agional education centres and community partnefisgor ovi de chi | dr en
and families with a s(Governmgnt éf blavan Scatia, 2016) f or
The DEECD is also responsible for the development and implementation of policies and
guidelinesrelated to student safety and educational learning outcomes, which includes
overseeing curricuim changes at supportingteachers with professional development

opportunities and training regarding new curriculum implementatianvever,there is



reason to be concernedhetherteachers in Nova Scoteaeadequatelyequipped taleliver
the curriculum as it is inteled FrasefThomas and Beaudoif2002) conducted a case
study anal ysis of t wo Nova Scotia junior
implementing thepreviows (1998) draft of the curriculum. They reported several
constaining factors to implementatiomcluding lack of time to achieve all learning
outcomes, inadequate equipment, large classes, heavy teaching loads, lack of professional
development and lack of consultant support. The authors made several recommendations
for effective implementation strategies including more time for PE instruction, additional
funding andincreased opportunity fgrofessional developmerilthough some of these
challenges were addressed in the development of the current curriculum, reamely
reduction in thenumber of learning outcomes, maofythe same barriersontinue to be
problenatic for somePEteachersn Nova Scotia.
Role of Physical Education in Public Health

The purpose of schotlased PE has long been debated, as there arergs ma
approaches tteaching PEas there are views a6 purposgPuhse et al., 2011%allis and
McKenzie (1991) were among the first to challenge the traditional PE model, which
primarily incorporated spowpecific activities and movemehased gamed.he authors
argued for a paradigm shift ow health professionals, educators and the public, view th
role of PE This shift, driven by increasing rates of childhood obesityuedthat school
PE programs should be usad a vehicle to prepare childrér a lifetime of physical
activity, and in doing soshould focus onmprovings t ud e nt $h& authersadlsb h .
recommended thamore research needs to be don¢henimmediate and lorggrm effects

PE has on studentsd cognit i wbeing Twenty years |, beh



later, Sallis et ak2012)published a followup paper highlighting the progress made within
the fields of PE and public health, which included the acceptance of PE as a public health
resource and the adoption of thevter i h @a@lttitmi zi ng physical educ
their goals shifted to optimizing the public health impact of PE. The HQPfculum
model has since been operationalized by Metzler €2@1.3a, 2013band integrated into
various comprehensive school physical activity programs throughout the \(Btatss
(Hunt & Metzler, 2017) However, Landi et a2016)drawsour attentbo n  t o Ti nni n
(2010)descri ption of HOPE as an acronymic pu
initiatives are based on hope rather than a sound understanding of the significance of
context in all/l educational endeavourso (p.
propose an entire program to have &delpsol e f
P-12 students acquire knowledge and skills for lifelong participation in physical activity
for opti mal (Meilerktalh2013e, p. ddyauld potentially exclude at least
all other purposes of PE including: physical activityr enjoyment and leisure,
aestheticism, and competition, movement as a means to develop motor skills, coordination,
balance, social and emotional learning, physical literacy, amongst many other possible
aspects of learning in REandi et al., 2016)

Tinning (2015) describes the public health approach to PE as onéwof
di chotomous Acampso that characterize the
and PE. He aligns HOPE with the Ainstrumen
promotion of physical activity with the goal(s) of achieving better physiatihand the
prevention of obesity. The second caifipning describesis he fAeducati onal 0

which argues that the purpose of PE should be fundamentally focused on education and not



purely health focuse@Tinning, 2015) Ti nni ng notes these HAcan
different literatures and discourses, which some may pertelve polarized or opposing;

however, for the purpose of this research, | will refer to differences in views of the purpose

of PE asrarying which will be discussed at length throughout this thesis. It is worth noting,
Tinning acknowledged a third positipwhere subscribers would consider PE to be both
instrumental and educationdlhis positionseems to align best witWh i t e h(20@lyQ 6 s

concept ofphysical literacy a# relates to theole of PEin public health

Physical literacyas definediCanadadés Physi cal Literacy
is Athe motivation, confidence, physi cal (
value andtakerespan® i | ity f or engagement(ntarmatiomahy si c a

Physical Literacy Association, 2014)hitehead2001)arguel that physical literacy is a
reassessmendf the physical dimension odfiuman existencas well asthe physical
componenin educationOver the past two decades, ttuncept of physical literacy has
been progressively gaining momentum as a core construct of sport, recreation, physical
activity, public health and school PEremblay et al., 2018)Sport for Life (2019)
descrbes physical teracy development as a lifelong journey that begins at birth and
continues into a greater array of complex skills, capacities and understandings into
adolescence thru to adulthood | n devel oping a childbds fur
(FMS), movements arerdken down into simple skills to help the child learn and
understandCoaching Association of Canada, 2020hen thechild is provided a safe and
inclusive environmento practice these skills iawide range ofactivities, such as scheol
based PEthey acquire the basic building blocks to becomesajly literate. And most

importantly, they may begin to enjoy a lifetime of healthful physical activity.



Lubans et al(2010) published a review articlerhich examined the relationship
between FMS competency and several haealiiited outcomes. Results foungasitive
relaionship between FMS competency and caréipiratory fitness, and an inverse
association between FMS competency and weight statuss, teaching children to
become competent and confident performers of FMS may lead to a greater willingness to
participatein physical activities beyond adolescence, and may also provide opportunities
to improve fitness levels and reduce the risk of urthgaleight gain(Lubans et al.,
2010) Understanding physical literacy development during adolescence and its
implications for lifelong physical activity participation remains a priority, as physical
activity levelswithin this population are alarmingly low.

Status ofPE in Canada

Since 2005, the ParticipACTION Report Card on Physical Activity for Children
and Youth (formerly prepared by Active Healthy Kids Canada) has been assigning letter
grades to various indicators of physical activity behaviours and opportunities with respect
to where children and youth live, learn and play in CarfAdtve Healthy Kids Canada,
2005) Individual letter grades areassigned baseon an examination of availabtiata
against aelative benchmarkand togethemprovide a complete assessmehhow Canada
is doing in terms othe promoton and facilitaibn of physical activityfor children and
youth The 2020 Report Cardassigned @+ letter gradeto the schootbasedPhysical
Education indicatorThebenchmarkor the PE indicators reflective ofthe percentagef
Canadiarstudents in Grades-K receiving 150 minutes ahandatoryPE per weekthe
percentage of high schiostudents taking PE and the percentage of studef@saides K

8 receiving daily physical activity (DPA) in provinces that have DPA policies



(ParticipACTION, 2020) Therefore, the overall weightgeercentageof K-12 students
receiving 150 minutes of physical activity per week at scioapproximately36-37%.

The ReportCard made several recommendations for future PE research, including the
examiration of the relationship between PE/DPA policies anldw adherence rates,
objedively measured physical activity levelaring PE the uptake and implementation of
DPA in schools andpdatednformationon the percentage of Canadian students receiving
PE instruction from teachers specifically trained in PEaddition, recommendatis for

how to improve the PE indicator grade umbdd treating PE with the same respecodser

core subjects such #anguage artsmathematics and sciendecusng on enjoyment and
inclusiveness rather thacompetition and sport specializatioprioritizing efforts to
increase PHuantity and quality, and invesg in professional development opportunities

for generalistPE teachergParticipACTION, 2020) Moreover, n a recent analysis of
Canadian PE curricul&ilborn et al (2016)reporteda misalignment between stated aim

of the curriculaand the specific edent of the learning outcome statements, which are less
focused on healthful living and more so on movement skills, games and sport technique.
These conflicting messages are problematic as it adds confusion to the intended messaging
of PE and detracts fno the credibility of thecademic disciplinandthe professional field

of practice.

Physical and Health Education Canada (PHE Canada) C a re@ghizdd fad
organizationthat advocates for qualitychootbasedhealth andPE Their mandate is to
support students and teachewith the development and implementation gdality
resources angbrogramsgrounded in a comprehensive school health apprdgetE

Canada, 2017¥ne such initiativés theQuality Daily Physical Education (QDPE)ward
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Program which was developed in 198€had et al., 1999p recognizeCanadiarschools
that offer qualityPE programsccording to &et ofstandard¢§PHE Canada, 2020lbpased
onthe UNESCOQPE guidelineUNESCO, 2015)In 202Q only 293 schoolsout of an
approximately 15,000 eligible schoolgere acknowledgeas recipients of th€ DPE
award(PHE Canada2020a) Recognizing thathe QDPEawardprogramis notentirely
accurate as an overall indicator of quality amongst health and PE pragtiaensationally
or provincially, asthe submissioprocessds voluntary and not all teachers/administrators
may be motivated byrecognitionawards However this low ratedoeswarrant concerifor
the state and status of PE programs in Canada in terms of m@eétihgtandards.
State of PENn Nova Scotia

Over the last two decadesseriesof researchstudies,governnent reports and
political eventshaveinfluenced thecurrentstateof schootbasedPE in Nova Scotialhe
Physical Activity Levels and Dietary Intake of Children and Youth in Nova Scotia (PACY)
studywas the first of two surveillance studisenducted in 2002002 (PACY1) and 2005
2006 (PACY2). The purpose of the PACY studies was to monitor provincial and regional
trends in physical activity and body mass index (BMI) of students in Grades 3, 7 and 11 in
Nova Scotia Results indicated students PACY2 were significantly less active than
students in PACY1. @s, in both studies were significantly less active than boys, and in
both studies, students in Grade 11 were significantly less active than students in Grade 7,
who were significantly lesactive than students in Grade(@ampagna et al., 2007,
Thompson et al., 2009)essons learned froPACY1 greatly influenced thdevelopment
of Nov a S c o provan@akphyskicalr astivity strategyActive Kids, Healti Kids

(Government of Nova Scotia, 200&hich aimed tancreasethe number of children and
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youth who accumulate at least 60 minutes of moderate or higfleasity physical activity
on a dailybasis Results fromPACY2 were used to renew tietive Kds, Healthy Kids
strategy in 2007

The following 4-year cycle of PACY data collectiorwas rebraded asKeeping
Pace(2009-2010) Although statistical comparison between the original PACY study and
Keeping Pace were not possible due to changes in data analysis methods, a similar age
related decline in physical activity was repor{@thompson & Wadsworth, 2012The
updatedphysical activity standard was set as a minimagoumulation of 60 minutes of
moderate or greater intensity per day, for at least five days of the week. Results indicated
a large proportion of the Grade 3 boys 634) and girls (80.3%) met the physical activity
standard; however, proportions signifidgrdropped for boys (28.4%) and girls (13.2%)
in Grade 7. By Grade 11, these proportions declined even further, as only 4.5% of boys and
0.9% of girls met the standhrFindings fromthe 20092010 Keeping Pace study, were
used to develotheThrivephysical activity strategseleased in June 201Phriveproposed
four strategic directionsupported by series of objectives and action iteimse of which
was toincrease PE and physical liteydo Nova Scotia public school$he strategy made
reference to PHE Canaul®DPE program, indicating steps were being taken to conduct
a needs assessment to develop and implement a plan to achieve 30 midaigsRiE
instruction to students in GradesO{Government of Nova Scotia, 2012) 2014,updates
to Thriveindicateda QDPEneedsassessment was underw@overnment of Nova Scotia,
2014d) however results from thimssessmertavenot beenmade availald to thepublic.

I n October 2014, a compr ehewschdolsystem evi ew

was conducted by t he NK3oveinmentofNova Scota,lR@l#la) on E (

12



Results indicated 50%f Nova Scotians were not satisfieath the provincialeducation

system as very little had changed in the previous 50 years, ddbpiteanyreports that

had been polished withclear recommendations for changeh e Mi ni st er 6 s Pan
30 recommendations for changes to improve the curriculum, teaching, transitions,
inclusion, school climate, student health and igelhg and the system structure.

Regardingschod PE, the Panel reported:

The need for more physical activity during the school day was a frequent theme in
reports, survey comments, andanails received by the panel. Respondents noted
that students need more physical education classes each week,llgspeligh
schools where only one physical education credit is required. Many also recognized
that meeting the national goal of 60 minutes of physical activity a day requires more
than just formally scheduled physical education clasggégvernment of Nova
Scotia, 2014a, p. 50)

In November 2014, the NSTHe s ponded t orepdrtivith thédriown,véhiche r 6 s
addressedeach of the 30recommendatios at length In response to the above PE

recommendation, the NSTU replied:

TheNSTU agrees that there is an urgent and significant need to support students in
areas of health, especially mental health and physical aétivlys t he Panel
report notes, current4ischool physical activity falls well below 60 minutes per day

per student. While physical education teachers and other teachers volunteer
countless howr each week to provide students with additional sport and exercise
opportunities before and after school and on evenings and weekends, the NSTU
supports more curricular physical education time for studé@svernment of

Nova Scotia, 2014c, p. 23)

Thenin July 2015, expiry of théhreeyearprovincial eacle r ayr@ement (term: August
1, 20127 July 31, 2015) between tiNSTU, its membersand theDEECD, kd to a series
of rejected contract proposals which failed to address classroom issues, systemic working
conditions, and changes to teacher compensé@Gavernment of Nova Scotia, 2017a)

This eventually resulted in argvincewide workto-rule teacher strikelasting from
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December 5, 201® February 212017 At that point, teachers were required to return to
work by law when the McNeil Governmenmposeda new contracthrough legislation,
titled Bill 75 (Government of Nova Saat 2017b) Theimpactof thisexperienceontinues

to befelt by teachersywhich will be further discussed subsequent chapters.

In 2015, the DEECD implemented a new middle school (Gra®$E curriculum
(Government of Nova Scotia, 2014bhe updated curriculum marked a shift away from
sport to a holistic, active living approach and incorporated aspects of physical literacy and
guality pedagogidapractices. It was intended to be a continuation of the Grades 4
physical literachk ased PE curriculum, which buil ds
established-MS. Howevet little is known abouhow the currenPPE curriculumis being
supported or implementad schoolsthroughout Nova Scotjeor the transferable skills
studentsare acquiring as a resulherefore,it is difficult to ensure implementation of
relevant supports such as PHE Ca@a@PE guidelines and QDPE awam®gramare
being accessed, or if they are even attainable.

Physical andHealth Education teachers in Nova Scotia anepported by the
Teacheré Association ofPhysical and Health Education (TAPHEJAPHE aims to
improwve the professional practice physical anchealth educatiom Nova Scotia and to
represent its members within the NSTAL the beginning of each school year TAPHE
hosts an annual oneday conference which for many teachersserves as theionly
opportunity for disciplinespecific professional developmenTAPHE endorses PHE
Can a B guidelines and QDPE awards progrdrowever in order for these
initiatives tohave widespread impact, they need teeb¥wedded andystematizedt the

policy level and implemerdd by the entire school community.
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Health Promoting Schools

Despi t e p@bceduchtod systemankingamong thehighestin the world
in terms ofacademi@erformancdi.e., literacy, numeracy anscience learning(OECD,
2019) lack of attention to studehealth and haedto some of the highegtrevalence rates
of chronic disease, includinoverweight and obesityLobgein & Brinsden, 2019)
Veugelers and Schwar{2010) recommendd the Comprehensiveschool Health (CSH)
modelas a effectiveapproacho promotng healthylifestyle behavioursamorg children
and youthin schools The CSH model ian evidencédased approach to coordimagfand
integraing healtheducationnto all aspects of thechoolsetting and lives of studert¥oint
Consortium for School Health, 201%ccording to Mclsaac et a(2012) CSH models
offer a more holistic whole school approath teaching students about heai#ated
topics,rather than théraditional classroorsingletopic approachwhich tends to separate
healthinto variouscompartments angolatedcurriculum. As such, the CSH approach
requires teachers to think differently about health anddleghatthe schoolcommunity
playsin supporting studendsvell-being.

The CSHapproachor Health Promoting SchooldHPS initiative, as it is known
in Nova Scotiais a partnershiged by the DEECD and DWH anavolves regionaschool
centres for education, thgovincial realthauthority and communitypartnersMclsaac et
al. (2017)recentlyexaminedactors that influence implementatiohthe HPS framework
in Nova Scotia schools. The authors reported increasing demands on the education system
(e.g., large classroom sizes, changes to curricula, pressures to raise academic standardized
assessments), political and financial obstacles (ergble to afford to staff adequate

number of PE teachers) amad obstructive community culture (e.g., increasing societal
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changes to healthy livingutside of schoosuch asusy family schedul@sas barriers to
inhibiting HPS implementationHowever, n another studyMclsaa¢ Penneyet al.
(2017)reported thaHPSrelated policies developed by the Provincial Government were
rarely enforced nor monitored, which limits the impaC€SHinitiative can have on school
practices and students.

In January 2019, ignificant financial support for UpLift, a scheobmmunty-
university partnership, was secu(@BC News, 2019)The partnershifs formed withthe
Public Agency of Canada (PHAC)Nova Scotia government, Nova Scotia Health
Authority (NSHA), school communities, ngarofits and the private sectddpLift is co-
led by Dr Sara Kirk and Dr. Camille Hancock Friesen, arfibsted within Dalhousie
Universityods Heal t hiys Peonpbuel dadteido nwsi tlhnisnt i Nouvtae
HPSframeworkand aims to bring together a wide network of stakeholders to catalyse HPS
actionwithin existing structures and through youth engagement and leadership in order to
support the health and wellbeing of children and youth within their school commuinities.
Septembef019 UpLift began implementatiomto two school regions, with the plarf
scaling up across the rest of the province over subsequent schogsybgst to funding)
Research Purpose

Despitethe expansivebody ofevidencesupportingthe physical, social, emotional
and cognitive benefithatphysical activityprovidessclool-agedchildren andadolescents
in addition tothenumerous action plans, strategies and pacumentshat recommend
the implementation of QPE embedded withi@ldS/HP Sframework,very little has been
done tosupport the PE community in making suisédle change to PA levels among

studentsMoreover little is known about how PE is supported in Nova acdtherefore,
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the purpose of this research was to examine the PE experiences of Grade 8 students
receiving the current Nova Scotisiddle school (Grades9) PE curriculum.To support
s t u d eepottes] @&xperiences, Grade 8 PE teachers imégeviewed,and document
analysis of the PE curriculum was conducted.
Research Questions

The three following questions were used to guidealsearch: (1) What social and
environmental factors i A(R)IHowedoes the csrtent Naowant s 6
Scotia Grade 8 PE curriculum contribute t
physical literacf and (3) Where do gaps exist betweendte nt s 06 experi ences,
perceptions of studentsdé experiences, and
Outline of the Thesis

This body of research is organized around six chapters. Chapter #l asrea
introduction and outline for this thesis, begirmimith a presentation of the health benefits
of physical activity for children and youth, as well health risks associated with physical
inactivity. The role of schodbased PEvithin public healthwas discussed, as schools are
often viewed as a conveniesite for addressing physicahactivity amongsschootaged
childrenand youth A recentseriesof social and politicakvents that have shaped the
currentstae of PE in Nova Scotia were presented. Finally, the purpose of this research and
the guiding resarch questions were stated.

Chapter 2rovides a historicaltimelineof PE curricubmreformin North America
over thepast centurywhich conclude with acritical analysis othe current Canadian PE
curriculg with a focus on Atlantic Canadahis chapter also prestsa review ofliterature

thatexaminds t ude nt s 6 percegtions andexpgermencesohootbasedPE The
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chapterconclude with asummary of the common themes related to factors that influence
studentsdé6 PE experiences

Chapte 3 outlines theresearch methodology @mproceduresised to conduct this
study. It begns with an explanation of my position to the researchterms of personal
views, experiences and expectationd descriptionof Hei degger 6s her m
phenomenologgs the chosen methodology andagsociated philosophical underpinnings
are provided. Next an outline of the procedures used recruit and select participants,
collect and analyze datand techniques used to ensutigour, are discussed. iRally,
ethical considerations relevant to the researelexplained.

Chapter 4 presesén interpretive phenomenological analysis of the PE experiences
of 18 Grade 8 studentsased on focus group data. This inclidarratives fom six PE
teachers who were selected fodividual interviews and document analysis of the current
PE curriculumThe chapter opexwith a descriptiorof the data sources, including socio
demographic information about the student and teacher participadt®a descriptive
profile of the Nova Scotia Grades97PE curriculumNext, sx themesthat represent the
key i ssues t hat ekperieicame thay eclats tb thelvariods sdtial Bnd
environmental levels within théSEM (intrapersonal, interpersonal, organizational,
community policy) are presentedlhe six themeare (1) student engagement, (&rying
views of PB gurpose (3) role of the PReacher, (4)low status of school PE?5)
comprehensive school hegldnd (6)red tape policies

Chapter Surther discussethe six themesind provide meaning to them as they
relate to theesearch questions and relevant literatlite implications tts research may

have on thguidance ofuture PE curricubim planning, development, implementation and
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delivery in Nova ScotiarediscussedNext, two setsof recommendationare presented,
the firstset isfor policymakerson behalf of the PE teachers involved in this study, and the
secondsetis for PE teachers on behalf of Grade 8 student particip@htslimitations of
this researclarediscusse@ndfinally, directions for @iture researchrepresented.

Finally, Chaper 6 concludes this thesmgth a summary of the key findings and
contemplates what a reimagined PE program in Nova Scotia could look like. Finally, a
statement summarizing my final thoughts and impressions regarding this research journey

is shared.
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Chapter 2: Literature Review

In Chapter 1,information about declining physical activity levels amongst
Canadian youth, with Bocuson Nova Scotiawas presented\n argumenin support of
schootbasedPE as a viable public health approach to addrgdew-levels of physical
activity was madeand a timeline o$ocial and politicaévents that have shaped the current
state of PE in Nova Scotia was presented. Finally, the purpose of this research was stated,
and an outline of the thesis was providEde purpose of Chapter 2 isgresent distorical
timeline of PE curricwim reform in North America over the past century, as it aids in
understandinghow modern views and approaches to program instruction have been
influenced.Next acritical analysis bthe current Canadian PE curricula, with a focus on
Atlantic Canada is presentélkhis chapter also presaatreview of literature that examined
studentsd and teacher sd pe-loased PETheoahapterand e
concludswithasummarp f t he common themes related to
PE experiences.
Timeline of PE Curriculum Reform

Since becoming a fixture in theasic schooing curriculum, PE has undergone
many rounds oturriculum reform due to paradigm shifts and adeaments within the
field. This has resulted in much debate overdtatus ofPE as an academidiscipling
which in turn hasPE researcheneferring to the subjeagnatteras a @A chamel eon
cur r i(Mcdnzep2001lwi t h a A mu d@dtee€dHohm, 199%)These tvo
catclphrasesarewidely recognized by members of tR& communityas they have become
synonymouswith the pedagogical debate ovdre role and purpose of RRat hasbeen

ongoingsince the 1950s.

20



The Early Years:Late 1800s1930s

The history of schodbased”E dates back to the late 1800s, when itfirsisssued
by medical doctors as a vehicle for health promofierusak et al., 2011 During this
period, the science of PE was derived from several healitted fields and delivered on
topics such as personal health, hygiand educational reform through movembased
learning(Mechikoff, 2010) In the United States, the Association for the Advancement of
Physical Education (now SHAPE Amerjcavas establishedn 1885 to lead the
development of thtnewprofessiodas its goals wereery different tharthose of athletics
or any existing medical specialfiyark, 1989)During this era, PEurriculain Canada was
directly influencedp t he United States, as many of
would travel to Boston for additional trainirfobbins, 199Q)Similar to the American
mode| the Canadian Physical Education Association (now PHE Camadagstablished
in 1933to advance the fieldf PE inCanada.
Systematic Exercise for Health: 1930950s

The firstsignificant period of curricuhm reformoccurredbetween the930sand
1950s.Armour and Harrig2013)referred to this era @&edagogies of Systematic Exercise
for Health It was a time defined bwar, where PE served as a model for military
preparationas outlined in theurriculum document titledBritish Syllabus for Physical
Training (Board of Education, 1933Drill, an intense militaryike form of exercisewas
the preferred method of instruction as it instilled habits of obedience, intelligence, hygiene
and order(Armour & Harris, 2013) Even during this early period there were strong

recommendations for daily PE instruction, as it was deemed necessary for healthy child

development. Th8ritish Syllabusal so hi ghl i ghted the i mporta
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and a c¢compet e mtials forusefuhRE rinstruciidgpossibdeantecedents to
modern dayQPEguidelines
Movement Education: 19504980

The second period of curriauh reform occurredbetween thel950s and 1980,
which Armour and Harrig2013)referred to afedagogies oMovemenEducation.This
erapresented a shift away from militamyfluenced methods of instruction and introduced
the concept ophysical fitnesdgor the purpose dfiealthy childhood developmerithisled
to manynew and complepedagogical modekhat were thought to be appropritbemeet
the developmental needs of childréndefining eventof this era,occurredin December
1960, when American Presidegiect John F. Kennedpublished his administrative
agendan Sports lllustratedmagazinen an article titled,The Soft Ameriga(Kennedy,
1960) In it, Kennedyexpressed his concerns over the declining status of young Americans'
physical fithess in fearthatwoul d compr omi se the nationds
The article referenced the seminal work of Drs. Hans Kraus and Sonja {Keaes &
Hirschland, 1953, 1954)which comparedphysical fitness test measures between
American and European youtfihe KrausWeber fithess test used a series of simple
movement designed to agss trunk muscle strength and flexibilitfgesults from the
KrausWeber study indicated that despite the unrivalled standard of living that American
children were accustomed to, including access to quality food, an abundance of outdoor
playgrounds and amphasis on school sports, American youth failed in comparison to
their European counterparts in terms of physical fitifiésaus & Hirschland, 1954)

During the 1960s and 1970s, evidence linking fitness and physical activity to good

health accumulatedtor examplein CanadaDr. William Orban(1961)in partnership with
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The Royal Canadian Air Forgriblishel the Five Basic Exercise&BX) Planfor Physical
Fitness which was one of the first accessibbdysical activityprogramsto recognize
exercisentensityas acontributing factotto health.Correspondingly, interest grew in the
development of youtlitness test batteries focused primarily on heedlated physical
fitness (Morrow et al., 2009) The KrausWeber fitness testormed the basis of the
Presidential Youth Fitness (PYFrogram offered by SHAPE America, which was
administered as part of the public school PE curriculum from 1960 untilQ®18 e si dent o
Council on Fitness, Sports and Nutrition, 201®hen it was replaced bythe
FITNESSGRAM®R assessmeniPlowman et al., 2006 Meanwhile, similar declines in
physical activitylevelsand subsequent fithess measures were reported amongst Canadian
youth This led to thelevelopment of the Canada Fitness AwW@H8A) program, a national
fitnessperformanceest and evaluation program operated by the Government of Canada
and administereds part of school PE programihe CFA programdeveloped byPHE
Canadaconsistedof six shortduration physical fithesmeasureslesigned for 7to 17-
yearolds (Canadian Association for Health, Physical Education, and Recreation, tf966)
originally consisted of a 5@ard run (testing for speed) 30Gyard run (testing for
cardiovascular functionfimed flexed arm han@esting forstrength) shuttle un (testing

for agility), situps (testing formuscular endurancend the standing long jum(esting

for power) According to Gellman et a{1977)the CFA programwasdesigned tdicreate

better attitudes towards personal fithess as well as to improve aptitudes and skills that will
continue beyond the formative yearg. 269) The CFAprogramwas offered in schools

from 1970 until 1992, when it was discontinued in part because it discouraged those

studentavho failed to achieve even the minimum papation grade, which iwhomthe
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programwas intended to motiva{&hephard, 2018Jocular reports of the impact the CFA
programhad on individuals has appeared in various bi@gsdgwick, 2015; Sorokan,
2010) news articlegLandini, 2017; Pearce, 201@nd musical lyrics, such &anadian
rock band, T(19a8)hit somd Fireyvorkil vhpch reference an individual
performingaflexed arm hangspart of theCFA programduring PE classThe flexed arm
hang isa staticexercise thatequires an individual tbold the togohaseof a pultupwhere
their biceps remain flexealbowsat 90 degreesandchin held atthe height of the b&or

as long as possihlbeence, eternal

Next to your comrades in the national fitness program

Caught in some eternal flexed arm hang

Dropping to the mat in a fit ohlighter

Showed no patience, tolerance or restr@ihe Tragically Hip, 1998)

According to Robbing1990) during this period of curriculum reform, PE was in a
state of fconf useliedongimmicky ptojestsata cargy yheé curaiquldm.
From this era a number of leisure and gamesnted teaching methodologies were
developed, along with several national packaged programs, such as the aforementioned
PYF and CFAprograms andthe Jump Rpe for Heart initiative which is a physical
activity fundraising event fatheHeart and Stroke Foundationolving elementary school
student§American Heart Association, 2014)

Science for Health 19802000

The third period of curriculumeform occurred from1980to 2000.Armour and
Harris(2013)referedto this period aBedagaies ofScience forHealth In the mid1990s,
research reaffirming the benefits of daily physical activity across the lif¢opited States
Department of Health and Human Services, 19%@@) to the establishment of age

appropriate physical activity guidelines for children and youth in Catéelalth Canada
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& CSEP, 2002a, 2002land the United Statéblational Association for Sport and Physical
Education, 1995, 2002As a result, discussioof the purpose of school PE shifted to
meeting physical activityguidelines and promoting lifelong physical activit§reen,

2002) However, at the time, evidence was limited, and many research questions arose
regarding claims about the health benefitsphbf/sical activity for childen and youth
(Biddle etal., 2004)and the extent to which PE can pave the path for lifelong physical
activity (Trudeau et al., 1999From this period, a varigtof games andpors curriculum

models were developed ncl udi ng Bun k(¥82) Taachihg Gamesrfgr e 6 s
Understandingg n d Si e(d994)Spartfedusation Model.

Teaching Games for Understanditmg more commoglknown as TGfUijs both a
curriculum model and an instructional approach to teachingRETGfU approach takes
advantage of the motivation and enthusiasm students have to play games and attempts to
i mprove both student s 6 uisitarcfdr iheparposeaohiiginge n e s s
students lead a healthy lifesty@Verner et al., 1996)A limitation of the TGU
model/approach is the integration of a performadmased assessment strategiichoften
requires students to have a heightened level of prior experience, knowledge and
appreciation for the particular game being talg¥:bb et al., 2006)rhe Sport Education
Model was designed for the purpose of providing students a positive, authentic sport
experience in a schoblased PE settingSiedentop, 1994)with the goal ofhelpng
students bedomé¢ ificompet amd e (®iedentop,il308 p.i ¢ sp
20). However, some evidence suggests the Sport Education Model unintentionally
promotes gender stereotypes and favours higher skilled stydéves| | head & OO6Su

2005)
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During this erai t became obvious there was a ni
knowledge and puddical teaching skills in order to effectively deliver accurate health
messages to studeriésmour & Harris, 2013)As noted by Robbingl990) conversations
about the need for QPE were becoming more frequerd n responsePHE Canada
launched the ongoinQDPE award progranmA study examining the effectiveness of the
QDPE program 1§ears after its inception, reported an increase in the awareness and
support for daily PE among key stakeholdémvever, the program had limited influence
on school PE programmir(@had et al., 1999)

Physical education curricalthat evolved fromthis erawere arguably most
influenced by educational philosophePeter Arnold's(1979) three dimensions of
movement, commonly known aseducatn O6i n, t hr ou g hDuangthis about ¢
period, the Arnoldian dimensions of movememraoften held ashe goldstandard for
PE and sport pedagogy curriculum developni8tdlz & Thorburn, 2017Arnoldd s bel i ef
was thatPE neeadto be intellectually worthy andxplairedieducati on &éi nd n
upholds the view that movement actiovities
(Arnold, 1979, p. 176)Brown (2013)explained hovihe aim of educatiom movement is
for students to become awaretbéir bodies andiescribehow it makes them feel when
they move in a certain wathus, this type of learninigvolvesstudents directly acquirg
fiknowledge understandingand skill® as a result of participation in physical activity
(Brown & Penney, 2013)For example, applyingstrategyto earn a point when playing a
game Educationthrough movementrefers to instrumentabutcomes where students
indirectly acquirefiknowledge capaci ties and attitudeso a

physical activity(Brown & Penney, 2013)For examplejncreased muscular strength
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Finally, educatiombout movementrefers b the formal act of inquiry, where students
directly acquireknowledge and understandigss a result of studying and participating
in physical activity(Brown & Penney, 2013k.g.,learning abouthe benefitof schoot
based Py studyingabout theeffects of exerciseBailey et al.(2009) reported that a
significant outcome from this period of curriculum reform was evidenggesting that
educational and psychological approaches to PE instruction, were more likely to achieve
long-term physical activity particgtion, rather than healfelated fithess programs alone
or a focus on the number of minutes of MVPA accumulated during PE classes
Weight Management and Obesity Reducti®z000-2010

At the turn of the twentfirst century, PE curriculum development eetéa fourth
era of reform. This period lasted until 2010 and was referred to as the pdPedagiogies
of Weight Management an®besity Reduction(Armour & Harris, 2013) Some ofthe
popularPE curriculummodelsthat were developed during this periodlude Conceptual
PEand the previously discussetDPEmodel(Metzler et al., 2013a, 2013 anceptual
PE programs combined traditional lectures thaghtconcepts of health and fitness, with
laboratorystyle exercise sessions that foedsn personalized fitness in a roompetitive
environment suitable for conducting saibnitoring and fithess assessme(idale &
Corbin, 2000) According to Dale and Corb{2000) the goal of @onceptual Pprogram
is to help students buildonfidence and competence, and establish a positive attitude
toward physical activity that will encourage students to adopt a physically active lifestyle.
A limitation to conceptualhjpbased PE programs, is that students are only engaged in
physical activiy for half of the allotted time dedicated to PE, as they are in lecture for the

other half(State of New Jeey, 1999) A second weakness, is the narréweus that
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conceptual PEprograms typicdy adopt, as performandsased fithesclasses(i.e.,
cardiovascular endurance, muscular strenfjéxibility) are solely focused on health
outcomegArmour & Harris, 2013)as opposed tmovement for fun and enjoyment.

Despite the highlighted need for heditttusedPE curriculum, improved teacher
education trainingand discussions about the neéar QPE, there wereno significant
changedo howPE was viewed or deliveresincethe previousraof curriculumreform
(Armour & Harris, 2013)It was however, during thirathatcomprehensive school health
programsbecameincreasingly more commoand acceptedin 2005, the Pai€anadian
Joint Consortium fochool Health wasstablishedand the Comprehensive School Health
frameworkbecamethe focus of manyealthfocused government initiative$his was
perhaps thenost important outcome from this esashift to a broader conceptualization of
ahealthy school community
Current State of Canadian PE Curricula

Unlike countries such as Australia, England, New Zealand and the United States,
Canada does not have a national PE curricul{Aastralian Government, 2017,
Government of the United Kingdom, 2014; New Zealand Guowent, 2014pr uniform
set of graddevel PE outcome¢SHAPE America, 2013)Rather each province and
territory is responsible for the regulation and administration of their own independent
curriculum. Thisresults in a wide range of curriculum models and learning ouome
making it difficult to compae or draw conclusions about the nature and status of PE
between provinces/territories with other countriesTo better understand the current
landscape of Canadian PE programs and cugicihiree recent studies examining

Canadian PE fronaarious perspectiveare discussed
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Thomson and Robertsof2014) conducteda review of Canadian PE currical
which aimed tccritically analyse each provincial/territorial curriculum using ap@lcy
analysis framework the authors developed. The framework aimed to categorize each
curriculum into one of three categories of curriculum policy, based on underlying values
and PE philosophies. The three levels for the PE policy framework inditaditbnal PE
interactive/constructivist physical litergcand citical physical literacy(Thomson &
Robertson, 2014)The traditional PE category includedrriculum modelghatreflect an
emphais on competitive sports and fitness, and individual bebavathange The
interactive/constructivist physical literacgtegory includeurriculum modelghatreflect
a socialanddevelopmental approach to physical activatgdthe aitical physical lieracy
category includedcurriculum modelsthat address empowerment, critical analysis,
identification of power imbalances, questioning of assumptions, advocacy, and action for
social change. Findings from thistical analysigletermined all three categes of the PE
policy analysis framework were reflected to varying degrees in PE policies across.Canada
However, while the philosophies of the curriculum policies include critical considerations,
the learning outcomes in these policgsmarily reflectedmore traditional PE models
involving competitive games and sportslova Sc ot i mididle scleoolPE e nt
curriculum was not part ofthcriticalanal ysi s as it was reported
not available either online or in print to the authdrtha time of publication.

Kilborn et al. (2016)conducteda descriptive analysis of Canadian PE curricula
which aimed taevealtrends and themes related to instructional time allocations, curricular
aim statements, curricular organizing categories and learning outcome statements. Findings

from this descriptiveanalysisrevealed four main issues related to how PE curricula are
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developed, interpreted, implemented and analyts=saies includ# (1) conflict between
stated aims of curricuin, which focused on healthy, active living, and the specific content
of the learning outcome statements, which focused on movement skills, games and sport
techniquey(2) PE has anarginalized statyss indicated by the discrepancy between the
recommendedirne allocations for PE, and actual PE instruction, suggesting PE is being
pushed aside to make room for higher prioritized subjé8jspolitics play a part in
curriculum renewasthere is no consistent time frame for the renewal of PE curriculum
by Caradian provincial/territorial governments, which is influenced the political landscape
in each province/territory; an¥) many challenges exist when conducting curricular
analysis in Canada, namely accessing the most currant and accurate matd¢hais,iss
no consistency in how each provirsteres andlistributes curriculum documents

Kilborn et al. (2016) expressedseveral concerns about the accuracy and
accessibility of theCanadian PE curricaldocuments First oftentimes there as no
bibliographic information availableso the authors had to commeetiewith retired and
currentgovernment consultants to verify authenticity and date of publicaienond,
obtaining curriculum time allocations was difficult and required extensive efforts taobtai
reliable sources and verify informatioAnd third, on a more practical not¢he authors
guestionedvhat this meatfor teachers who might not have the time, resoumregntacts
to gain access to this informaticas they believed accesspoblic schookurriculashould
be free of barriersSimilar to Thomson and Robertson (2014 i | bor n et al
descriptive analysis did not examine the current Nova &cotidle schooPEcurriculum
as it was not available during the time of analysis. Rather, the previous 1998 draft of the

PE curriculum was assessed.
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Randallet al.(2014)provideda narrower geographic focusth their reviewof PE
curriculum which investigate the extent to whictQPE was being taught in Atiéic
Canada. The authors used survey methods t ¢
sociodemographic information, as well information on what they were teaching during PE
class. At the time of the study there were approximately 1,000 teachers rietgptors
teaching PE in the four Atlantic provinces. In total, 206 teachers completed the survey,
representing approximately one fifth of the population of PE teachers in Atlantic Canada.
Randall et al.(2014) reported thaf e wer t han hal f ( 44 %) of tF
received PE instruction at least thasgys each week. The amount of time within each PE
class varied from 2@ninutes or fewer to greater than 80 minutes, with the most common
length being 2430 minutes. Only 18% of the participants indicated that their school had a
daily physical activity pol c y . The authors found this sta
Aembarrassingo, considering Atlantic Canac
wellness, yet they also do not have government mandated DPA.

Randall et al(2014)also indicated that sport experience representedutriculum
content area that participants seemed to be willing to spend the most time teaching, with
77% spending more than a third of their time teaching content related to traditional team
sports and games (e.g. basketball, volleyball, soccer, hdskdyinton, track and field,
handball and tennisParticipants reported a high level of preparedness to teach sport
experience and active livinghowever, they felt least prepared to teach dance and
gymnastics. The majority of participants indicated théyibaited up to 30% of their
student s06 geaated(é8%tofgparticipants) ansl sognitive (81% of participants)

outcomes. The authors concluded tlewiew by comparing the state and status of PE in
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Atl antic Canad210fioro¢ haft tol e Kihashds@refereneen ar i o
to the continuation of mukactivity, sportbased PE programahich havebeen shown to
lack meaning for students, have littlemp act on st udent ghgsicalynt ent i
active lifestyle, and at arst, causephysical or psychological abuse for students who do
not demonstratethletiasm (Ennis, 1996) To this end Kirk (2010)warred, while this
approach to PE programmimgay be sustainable in the short term, withsighificant
changethe longterm future okchootbasedPEis at risk of extinctiorfKirk, 2010as cited
in Randall et al., 2014 he authors recommend&dther researchimed at improving the
qualityofst udent s 6 mRAtlastx Pamadas warranéed

Findings from theseeviews of Canadian PE curricula indicathat, although
curricula policies mayncorporateevidencebasedpedagogical practices and be reflective
of critical PE in naturelearning outcomesontinue todeliver upontraditional views of
competitive games and sporather than principles of QPEurthermoremuch of the
research oRE curriculumdevelopment and implementaticnfrom theperspective of the
teacher andor researche As such,future research should aim tacorporatethe
experiencesand perception®f PE from otherperspectives withinthe PE community
namelystudents
UrgentNeed for Quality PE

As previously discussed, PHE Canada recognizes schools who deliver QPE through
the QDPE awards program. The programgugled by four overarchingrinciples (1) PE
is a fundamental right for all Canadian studer{y teachers must be pedagogically
competent and qualified(3) curricula should be developed on sound pedagogical

principles and(4) PE programs should be agability- and culturallyappropriatg PHE
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Canada, 2020bBchool recipients of the QDPE award are acknowledged using a one to
five-star rating system based dwir level of commitment to supporting QDPE guidelines.
With less than 1% of eligible Canadian schools being recognized inZliBas QDPE
award recipient{PHE Canada, 2020aj)here is an urgent demand for healthy school
policies that focus on implementing comprehensive school health modetsh whi
incorporate QPE as part of the framework.

From a school policy perspective, provincial education departments, school boards
and individual schools have the ability to develop and implement school health policies.
For exampl e, f i v eesarfdtedtariesshdve mandatedpolgies@amunad
daily physical activity(Olstad et al., 2015)which in theory helps students meet the
recommende@4-Hour Movement Guidelines, as well minimum requirementsctieve
PHE Canadads QDPE status. The reasons why
while others have not are not entirely underst@idtad et al., 20150ne possible reason
may be the historical and cultural n held by education systems regarding the status of
PE. Education systems tend to strongly focus on academic achievement and often overlook
the potential benefits physical activity has on academic perforni@istad et al.2015)

SchootbasedPE has a longtanding history of justification within the school
curriculum. Bleazby2015)refers to this as th@raditional curriculum hierarctowhereby
some school subjects are seen as more valuable than @eazby, 2015, p. 671Yhis
hierarchy is thaght to be embedded in an epistemological framework dating back to the
first institution of higher learning founded by Plato. This hierarchy views abstract,
theoretical curriculum content (e.g. physics and math) as elite. The highest level of

education ighought to be associated with universal truths and abstract reasoning, whereas,

33



practical, concrete curriculum content (e.g. industrial arts and PE) is associated with labo
and trade and is considered lower stgBlsazby, 2015)The hierarchical views continue

to penetrate our modeday education systems, where subjects such as health and PE tend
to take a back seat to science and math, with regards to resources for curriculum
development and allotted time for instructi(iounsbery et al., 2011 hese traditional
views send students a confusing and potentially harmful meabage health in general.
From aNova Scotigperspedve,wi t h  Wh i(20@Ljceneedt dfphysical literacy as

the basis to our provincial PE curriculum, embedded withitealth Promoting Schools
framework future directives foischool health and PE appear to be heading in a much
clearer direction.

Various Perspectives of PE

Dyson (1995) statedstudentsand teachersare fithe two groups most intimately
involvedd (p. 394)in the everyday function of theducation system, yet their views and
perspective are rarely sought byresearchersunderstandingstudenté e x pgand en c e
teacheré perceptions okchootbasedhealthrelated curriculds importantas it provides
researchers insight intsow healthinformationis beingdisseminatedo studentswhich
ultimately influencesheir healthrelateddecisionsand actions.

Sincethe 1990sa growing body of researdbcused orexaminingperceptions and
experiencef schoolbased PHErom various perspectives within the PE commupnity
including studentgBeni et al., 2017; Bernstein et al., 2011; Ennis, 1996; Enright &
O6Sullivan, 2010; Gi bbons & Humber2018; 200 8;
Portman, 1995; Silverman & Subramaniam, 199@yent{Na, 2015) teacher¢Balazs et

al., 2016; Boyle et al., 2008; Dwyer et al., 2003; Morgan & Hansen, 2p@8tipals
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(George & CurtneSmith, 2017) PE teacher education studefitarris, 2014)and PE
teacher edcators(McEvoy et al., 2017)has emergedlhis section aims to explore some
of thereportedthemegelatel to viewsheldconcerninghe purpose of PBndfactors that
influence studentengagemendnd participatiorduring PE

Studen Voice

Teachers and researchers stand to gain critical insight into Ré&carriculumis
received by studentsy examining their percepns and lived experienceéSooH00(1993)
was part of theinitial wave ofparticipatoryresearcho invite studens aspartnerswhen
researching their learningxperiences and learning conditions. This concept and set of
structured research methods, better knowstudent voicehassincebecome its own body
of research, which will be explored in this sectasnit relates to schobhsed PE.

Cothran and Ennis (1999) argued thaithout information aboutstudents'
perspectivesn PE,it is not possibldor PEpolicymakerdo makeevidencebasedchanges
to curriculaandit is difficult for PE teacher® implementaccuratestrategies teffectively
increasestudent engagemenbanders(1996)b el i eved the main reas:
insights are missinffom educational research is because of the time and effort it takes to
gather their reportddowever,the value inknowledge gainedrom studentcentred PE
researcHar outweighsthe effort requiredo obtain this information.

Portman (1995) used field observations and interviews describethe PE
experiences 013 low-skilled sixth-gradestudentg(11 girls and 2 boys)Students were
determined to b&ow-skilledbased on two criterideacher judgement arskill tests (i.e.
serving a volleyball, performing a layp or striking a ball with a batJhe author reported

fourcommonthemesacross t u d expetiena@y1) all students agreed that they like PE
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better when they are successfahd associated success with having {@pall students
agreed that PE was not fun when they were unsuccesasililunsuccessful experiences
were far more common than successfuleyentsvhi ch meant studentsao
primarily negative(3) the role of the PE teachgr helping lowskilled studentsmprove
was not evidentthis was confirmed by field notes recorded during observatamskilt
related feedback from the PE teacher was seldom reporte()estddents believed they
would be more successful in PE class if their ctegssdid not publicly criticize them,
especially during competitiv@tuations. The author noted that lskilled students would
react tonegative situations by either pretending nothing happegetting physical with
perpetrators, or physically removirtgemselvedrom the situationand thus,no longer
participatng in class.This research highlighted the critical rolethe PE teacher arsbme
of the issuesghat stem froncompetition during PE

Ennis (1996) acknowledged that spebiased PEprograms have beeiound to
negati vely | ergpectives os physitat activisgdd higtorically, havenot
contributdto postive personal or educational experienc@sesuggested PE teachevko
have usedportbased models in the pattouldapologize to students for the mistreatment
they haveexperienced antb seriouslyquestion why some PE teachers continue to employ
such modelsEnnis (1996)did offer her support tahe Sport Education Modelvhich
promotes the benefits of sport for all participafiise Sport Education Model claims to
supportiow-skilled studentssome of whom are girlgs theyfind themselves more actively
involved during PE becausetheye el pr ot ected both by their

(Siedentop, 1994)
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Il n a |l iterature r eattitudswowadkREBIvermamgndst ud e
Sulramaniam (1999) reported severainfluendng factors: (1) attude declines as a
function of grade level; (Zhe marginal statusf PE in the school curriculumegatively
i mpacts st udent stdwarththd subgedt mattgl3hhigh- and lbwskilledd e s
students experience PE differlgntas low-skilled studentsdo nd receive adequate
feedback from their PE teachers to improve their skill lerel they frequently blame
themselves for being unsuccessful, and d#titudeis influenced bythe PE curriculum
content, as students wheereexposed to a variety of activitiélsat focuson movement
patterndevelopmentvere more in favour of PE, as opposedttalents whaevere exposed
to a more rigigskill-based curriculum.

Gibbons and Humbe(2008) examined the PE experiess of 90female middle
school student3rades 6 and 7) using focus granoferviews, oneon-one interviews and
written operrendedquestiors The authors noted four themes to describe the female
student6 PE experiences: (1) students preferred doing atyasfdifetime activities (e.g.,
dancing, walking, judo) and input into these choices, rather than playing traditional team
sports which was more often the case in t
competence was associated with their senseffafaey in their sporspecific skills;
however, students did not believe they were provided enough time during PE to truly
master new skills, which they were then unfairly evaluated on; (3) many students had at
least a basic understanding of the relatigmsbetween physical activity and health;
however, they felt bombarded by adults warning them and trying to control their every
decisionrelated todiet andphysical activity and (4) students were gaining an emerging

sense of gender inequity, as their Btacher often chose activities that ithenale
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classmatepreferred orthewe r e t ol d t o A j u s tbytheyPEdeachert he b
whenthe male studentsehaved inappropriately toward the female students. This research
identified PE experienceabat are unique to female middle school students.

As part of a larger thregear researchparticipatory action researcproject
involving 41 1519 yearold female secondary school studerish r i g ht and O06S!
(2010) examinedhow s t u d e n t sedinvalvencent @nacurricular decisionaking
impacedtheir PEengagemenQualitative datavas collectedisingindividual and group
conversations with thestudent co-researchr participants which was guidedby
participatory research artefacts (e.g. pgoaphs, posters)The authors reported that
participatory approaches to researand curriculuramaking can promote studentd
meaningfulengagement during PBnd canassist in the critiquing and reimagiraj
students PE and physical activity experiences.

Bernstein et al(2011) examinedmiddle school studenig10 boys and 14 girls)
attitudes and perceptions obmpetitive activities in PEThe authorsstateds t udent s 0
experiences otompetitionduring PEis animportantconstructto explore, asit may
influences t u d fitaré Eadici@tionin physical activity Three major themes emerged
from this study(1)st udent so6 ski || | evel I nfl uenced t
PE; (2)students felt skill was a necessary part of competigdoen thougmot everyone
was provided themportunity to develop the skilland (3)how competition istructurel
during PEaffects studest @xperiences. The authors suggested future research should
focus on both studentsd and teachersd per

environment ad how tasks are structured, as both are a crucial part of stoelejotgment.

38



Identifying barriers to physical activity participation are also important to consider
when examining the PE experiescef students Knowles et al. (2011) conducted a
phenomenological study exploring factors related to the decrease in physical activity
amongst 14 adolescefdmalesduring the transition between primary and secondary
school. Thematic findings suggedtthat a change in the environment was central to
understanding the decline in physical activity levels since primary school. The most notable
difference between primamnd secondary school was the overall unsupportive physical
activity environment. Théemalesreported a lack of peer support, family support and an
unsupportive social environment for physical activity atstaeondary leveh comparison
to their previos primary experience. Sonmemalesnoted feelings of being uncomfortable
in a physical activity environment in the presence of their male peers. Another important
change was a lack of enjoyment or enthusiasm experienced bgnthée students. The
authors made several suggestions for creating a more positive environment when
participating in physical activity in secondary school, such as increased focus -on non
competitive, skilenhancing programs to increase sdffcacy.

Beni, Fletcher andChrdinin (2017) published a review thag# x ami ned st ude
sense of meaning in schemhsed PE and youth spofth ey u s e d mednmiegfup hr as e
PEO desxcribe experiences trakeindividually constructedas they vary from persetio-
person and are based on persdif@lexperiences and influences suchsasiceconomic
status, sex, gender, graldeel, family structure, community and school locatiBeni et
al. (20T7) presentedsix common themes from the literature, which tend to influence
student s6 mepenmencesql) peer inRActioasxin a socially supportive

environmenit(2) deriving fun from lessons learneg8) engaging in challenging activities
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that are both ageand abilityappropriate (4) competitive tasks that are namimidating
(5) activities that result in enhanced motor competeand (6) lessons that are relevant
and result in skills that are transferable to aspects of daily living outside of stheol
authors reported thaegadless ofgradelevel, meaningful experiences in Rie often
interconnected, for exampléhe qualitiesdund and &challenging can either impede or
enhance each otheFhis is especially important wheanalyzingstudentéviews on the
purpose oPE becaseameaningful PE experienaoes nonhecessarily depend on alk
criteria being present in an experience or on any one of these chténiather on the way
they intersect and are combinieterpreted by learners and teachers alike.

Papageorgak(2018)pr ovi ded an example of Van Ma
work in a study that examined the lived PE experiencéisreé Greek students and their
PE teacher. The author reported students associated school PE with play, and although the
PE teacher did not object, when students did not perceive PE to be reflective of play, for
example during dance instruction, the stddelt they were being punished. The author
reported that students would act out when asked to do activities that they did not perceive
as fun. The teacher viewed this behaviour as an unwillingness to try new things. This
research highlighted the impantarole fun and play have in schdwhsed PE programs.

Mitra (2018)published a review artickhatexamined how student voice can impact
curriculumchangen secondary school3he authoreported thatvhen the student voice
is soughtand valued it can improvelassroom practicand organizational visioningnd
strategicplanning for change. In additiostudents can improve academically when they
are given theopportunity to work with their teachers to improvee curricuum and

instruction Mitra presente diagramn the shape of a pyramikustrating the threéevels
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of student voicactivitiesin school refom 1 listening(baseof the pyramid,) collaboration
andleadershigtop of the pyramid)The higher a group modeip the pyramid, the greater
the degree oflecisionmaking authorityis allocated to the studerdaadgreaterbenefit for
youth. Listeninginvolves adults seeking student perspectives and then interpreting the
meaning of the student da€ollaborationis when adults and students work togetiérs
levelis initiated by tle adult, whom ultimately bearesponsibility and authority over the
final decisions on the group activitieseadershigs when the students assume most of the
decisionmaking authority and adults provide assistaidira notedthat despite formal
strucures thatpromote and encourage youilvolvement implementation of youth
participation into practiceas been begrudgingly slowhe author addedhatwhenpoor
implementation occursuch asvhentokenism or symbolic youth participatiteikes place

the effects can be damaging to young people.

Most recently, CoofSather(2020) presented an overview sfudent voicevork
that supportgultivating student agency in school spadasthin practice and research
The author highlighted the importance otonducting studennhformed research
particularly for students who are underrepresemtednd underserved by schooBy
actively engaging students in reseatikht affects theirives, it ensures that educators,
researchers anablicymakersare betteinformed,and it provides youth an opportunity to
be empowered as part of necessary change.

T e a ¢ hPerceptions

Physical educatiorteachers play an important role in the earlynpotion of

physical activity for schoehged children and youth. Understandihgir experiencesnd

perceptions of s tmaydkcentribute d@b&tér urelergpardingf some e s
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of the challengeshat students are experiencing, and potefadiers that may impact
teacher8ability to implement QPE programs.

Dwyer et al. (2003) used focus groups texamine4d5 gener al i st
perspectives on barriers tamplementingan elementanhealth andphysical education
(HPE) curriculumin Toronto.The authorsdentified threehemes(1) HPEwasperceived
as dow priority, as teachers reportéue curriculundid nothing more than providgeneral
physical activityguidelines, which made idifficult to integrate into otheschoolsubjects
(2) the HPE curriculumlacked performance measuress teachersnade comparisons to
other subjectsvhere expectations and performance measures expleitly stategd and
(3) schoolslacked sufficient infrastructureas teachers reportéigeir school gymnasiums
were often too small to accommodate the number of enrolled studéith made
scheduling daily PE classesfeasible.The authorsiotedthereare manysocial, political
and economic factoithat make QPE programs difficult to impleménschools.

In a study based in th&JK, Boyle et al. (2008) conducted senstructured

interviews on 17 teacherencluding heads of PE and heads of schawol gain an

e a

understanding of teah er s perceptions of what encour

participation in physical activityThreethemes emerged from the dath) some teachers

thought elitism was essential for out of curriculum school clubs in order to promote and

maintainthe r s chool 6s profil e t hrothargfeltPEspoold t i ng

be used to promote physical activity for §2) some teachers felt adolescents are faced

with many choices of what to do with their leisure time and given the option woude&ho

to be sedentary, this resultssignificantdifferences in basic skill levels between students

who are active outside school and those who are no{3xadme teachers felt their school
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undervalued PE and sensed it was of low priority to senior gesmant, as a resuthere
was fear somstudents perceive participation as less important. The authors concluded that
despite many positive perceptions of the delivery of PE in schools, it is evident that barriers
still exist within that delivery which dcourages physical activity.

In a Hungarian studyBalazset al.(2016)used survey method tmllect qualitative
data aboustudentéperceptions and expectationdRE A total of 1,073students in Grades
5-8 from 13 schoolsparticipated in the studyandin-depth structured interviews were
conducted with the 13 heads of PE from each school. A large number of students stated
that the purpose of PE was for physical conditioning, many felt it was an important subject
and that they would utilize what they lead later in life. Whereaghe heads of PE
perceived students to have no clear understanding of what the intended purpose of PE was,
and that students would prefer to not have to think or work during PE. Findings from this
research demonstrate a clearadgsr e e men t bet ween student s
perspectives.
Other Perspectives

In this process of explorilgt udent sé and teachersdé pers
PE, it is important to acknowledge the views and beliefs of other members of the PE
communty, such as parentschool administrators andnembers of thePE teacher
educaibn community Their perspectives also hold value awhtribute tounderstanding
s t u d eEexpseriénces.

Na (2015 used qualitative methods to exami |
c hi | cxperieanéesn PE and youthsport he aut hor suggested und

perceptionsbout education was important because they influsdaeol policies and the
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nature of schoolingResults from this research indicated pardmtieved PE is an
importantpart of the education curriculums it contri butes to the
physical health andevelopmentThe author reporteglaying time health promotiorand
learning life skillsas the three primamaspects of PEoted by parent$iowever theywere
notunable to state whaype of life skillschildren learned from PESome parents believed
that PE was exclusively meant for playing rather than learninmarticularly during
elementary level PERParents also listetearning life skills and health promotion as the
primary aspects of youth spdirtterestingly, they were able statea number of skills they
believed their child acquired from spoiricluding teamwork, respect for othensiaking
friends and acquiring sense of community.

The main difference parents noted between PE and youth sporthedsvel of
their involvementi n  t hei r c hi |, dsrparents ssiewedk ypuehr spoet R an s
opportunity to bond with their childrewhereas they were unabledice part of chi
PE experiences due tmne commitmentsAnother difference is that parents were able to
recogni ze t hei dreayfronh ydbuthespoét, eind indractlyrfrormfigsed
on st ude n tssNa(201% grciudedhat parettdelieved youth sport provides
a more valuable learning environment than PRis does not suggelgarning does not
occur during PE; however, it is a message to PE teachethehiatended curriculum may
not be what is communicated to students.

Il n a study that e x a mofane dxpestations ischodd | s 6 p €
basedPE,George and Curtneé@mith (2017)usedsurvey methosito collect data from 19
principalsworking in two schools systems within one state in the southeastern United

StatesThe authors believed pwere mpartgnaduestdtherer s p e
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influence on the teaching of all subjecsd their responsibility to hold teachers
accountable for deering high qualityeducational experienceSurvey results determined
principalsassociatedi h e a letl lat e d thei primagy gsabof REShis included
concepts of lifelong fitness, healthy lifestyles, wellness and general hHadtlsecondary
goal wadeisure educationy h i ¢ h  a instileirdstudentghé passion to be active for
| i f e 0 Geprge aBdCONeBmith(2017)r eported that despite |
healthfocused goal of PE, mbavored the use of a traditionalultiactivity curriculum
that exposed students to a variety of speldted games and traditional activitiesich as
fisoccer, basketball, volleybathythmand danceand badmintoa (p. 391). This washe
exhaustive lisofit e am a n ds p otdat 48praheipals were able to collectively
compilePri nci pal s6 beliefs about hvaned BHewt eac he
suggestethat PE teacheshouldfocusomi wh at students shoawd d kno
Instead, most suggested PE teachers should focuswra | uat i ng student ¢
participation, effort and cooperatioGeorge and Curtné@mith (2017) reported that
despitepr i nci pal s6 views about the focus of ev
important aother school subjects. Interestinglyly three principals indicated they had
received formal trainingbout how to supervise PE teachertheir schoolsThe authors
concludedthat principals who participated in the study had limitedbwledge and
understanding of the goals of PE, its curticuland pedagogical practices.

Using a qualitative surveyand constructivist grounded theonypethods Harris
(2014)examinedl124 PEteacher education (PETE s t ukdowledges @erceptions and
experiences dfeaching healtielated PEn secondary school3he PETE students were

enrolled in a ongear posigraduatePETE program at a university in Englaridiarris
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(2014) noted that the examination ofthe PETE process is worthipecause oPETED s
potential to influencePETE students, who will ultimately impact the knowledge and
behaviour of thehildrentheywill eventuallygo on to teaciResults from this study found
PETE studentsd6 knowledge of hoatvtheoutset of e
their programThe survey askedPETE studentto generate a list diealthrelated topics
that PE should aim to teach childrémgeneral PETE students believed the benefits/risks
of physical activity/inactivityshould be taught in PE to help promote healthy, active
lifestyles Half of the participantshought diet, nutrition and healthy eating should be
included. Only ondifth of responénts made reference to development of physical
competence/skillso promote healthy lifestyles. No referencesetaching children about
physical activity recommendationvgere mentionedwhich is alarming as one wonders
where else they would be obtainirtgst knowledgeHarris (2014) concludethat PETE
programs arenot adequately preparing future PE teacherslétiver healtifocused PE
curriculum and that PE is unlikety effectively promote healthy, active lifestysongst
childrenunless significant reform tihe PETE procegskes place

McEvoy et al. (2017) used semistructured individual intwiews to gain an
understandingd® E t e a ¢ h e viewgod thecparposerofss@ooEPTo gain a globall
perspectiveparticipantswvere selectefrom severcountries Belgium, Finland, Germany,
Ireland, New Zealand, Switzerland and the United Statesauthors reportguhrticipants
held similar viewson the overarchingourpose of PEwhich was to prepare young people
for a lifetime of meaningful physical activity participatighdiscussion about definirte
boundaries of PRvas presentedsparticipants found it easier to describe what PE was

not For example, @ American participant stated that PEat a place where students get
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fit, rather,it is to teach them howo become fit and physically active. All participants
agreed thaPE may contribute to a reduction in childhood obebity,it should not be the
goal of PEThe authors also noted tteato me  p ar t i dadghanged sver timeiag w s
a result ofpersonalreflections, time spent teaching PE afidcussions with colleagues
both within and outside of the professidMcEvoy et al. (2017) recommendddat PE
teacher educators opendlyscusswith their soorto-be PE teachestudentsabout their
personal views o the purpose of PE and explain the influences that Bhaped their
Views.
Summary

With this reviewof literature examiningheexperiences and perceptions of school
based PEamong students, teachers and otheme might more fully appreciate the raad
immediateneed toexaminethe PE experience®f adolescent student€oncers about
guestionable pedagogical practices insufficient teaching environmentslack of
professional development and training opportunities for teachedsthe margiralized
status oPEwith respect to other school subjedttaye all been reportedfactors thatmay
i nfl uence st ud elmdrderGoexarane ¢he queeentistate ane status of PE
in Nova Scotia, and to ensumolescent students are beinggtaiuthe current PE
curriculum the way it is intendec comprehensivanalysis ofst udent sé and
reported PE experiencas addition to ahoroughreviewof the currenPE curriculumis
warranted
Chapter Summary

This chapterprovided a histacal timeline of PE curriculum reform in North

America over thepast centurywhich concluded with a critical analysis of the current
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Canadian PE curriculavith a focus on Atlantic Canad&his chapter also presented a
review of literature thatexaminetil udent s6 and teachersd perce
schootbased PEIlt concluded with a summary of the common themes related to factors

that influence studentsd PE experiences.

48



Chapter 3: Methodology

In Chapter 2a critical analysis of theurrent Canadian PE curricukdth a focus
on Atlantic Canadavas presentedand esults froma literature reviewthat examined
studentsdéd and teacher so6 plmsedRiypsdiscnssesiThand e x|
purpose ofChapter 3is to provide aroutline of the chosenresearch methodology and
procedures used to conduct this studpeginswith an explanation of my position to the
research, in terms of personal views, experiences and expectations. A description of
Hei degger 6 s her ingyrae thet chosen méthodology and as associated
philosophical underpinningge presented. A detailpthnof the procedures used to recruit
and select participants, collect and analyze data, and techniques used to ensu eigour,
discussedAnd finally, ethical considerations relevant to the researelexplained.
Orienting the Research

An important step when conducting qualitative research is the acknowledgment and
explicit articulation of t he I mpact t he
characteristics and values have on the entire research p(Besgsr, 2015) Recognizing
that the act ofloingresearch in and of itself is inherently subjective, Austin and Sutton
(2014)contend that it is better to be fAhonest
to the research, thereby allowing readedr&w their own conclusions about the researcher
and their interpretations presented in the oufphbis process, known as reflexivity, is
intended to enhance the trustworthiness of the research and credibility of the findings
(Koch, 1994) Therefore, as | aim to establish trustworthiness in this body of research, |
will begin this section by acknowledging mgradigmatigosition ad the worldview that

| bring to this study, including an explanation of the underlying philosophical assumptions
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that have guided this research process. Next | will discuss how my pdr&mnaderiences
influenced my decision to explore middle school BEd finally, | will describe how my
personal identity, values and perspective in relation to the relevant roles that | hold in
society, have influenced my approach to conducting this research.

Paradigmatic Position and Philosophical Assumptions

In orderto select a strong research designs recommended thaktsearchers
choose aesearch paradigm thaligns withtheir beliefs about the nature of real{iills
et al., 2006)According to Guba and Lincoldi994) a research paradigmi a fAbasi c S ¢
beliefs or worldviewd that guides research
study as it shapes how research questions are formulated, and consequently, how data is
produced and interpreted. The design of this researcheesisdhaped by the interpretive
paradigm, which focuses on understanding the meanings and interpretations people give to
their own actions and interactions with oth@sven, 2008)1 chose this paradigm because
little is known about how middle school PE is received in Nova Scotia and | wanted to
examine the PE experniees of Grade 8 studeras well as thenterpretations students give
to their experiences.

Lincoln and Gub41985)stated that the basic beliefs that define a paradigm can be
summarized by the responses given to three fundamental questions: 1) ontology (what is
the nature of reality?); 2) epistemology (what is the nature of the relationsivipelnethe
researcher and researched?); and 3) methodology (how will the researcher find out
whatever they believe can be known?). Correspondingly, interpretive inquiry is grounded
by a relativist ontology, which is the belief that reality is a finite suljeexperience

(Denzin & Lincoln, 2005)Levers(2013)d es cr i b e s tisthhuman experierice e a |l 1 t
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and human experienéer eal i tyo and with Amultiple int

multiple realitieso (p. 2) . When <consider

interpretations of their psonal PE experiences. Thysesbeyondl18 people experiencing
Grade 8 PHlifferently; rather, theientire worlds, lifeexperiencesand perspectiveare
different. The interpretive paradigm also subscribes to a subjectivist epistemology, which
i's the Dbel i efconstracted betiveece thd reseéaychei and tlee sesearched and
shaped by i ndi WohdWw.LCleswellx3DErpi 3)n c e s O

Interpretive research typically follows an inductaygoroactas it seeks tgenerate
meaning from data that can be used to identify emerging themes or build dseopposed
to a deductive approach meant for hypothesis teqtifape, 2006)As such, interpretive
researchers tend to adopt qualitative methods of data collection including focus groups,
interviews and field notes allowing them to-c®at knowledge with participan{austin
& Sutton, 2014) This type of qualitative inquiry provides room for a less formal stiyle o
scholarly writingwhich permits theesearcher to creatkeep andcompelling descriptions
of lived experience(Finlay, 2012) When considering this research, qualitative methods
of data collection were used to capture the experiences of students and teachers, and the
resulting ceconstructed text was written in first person narrative which allowed me to
inset myself as part of the research process.
Personal PE Experiences

This research has also been influencednyypersonal PE experiences, both as a
student and as a former PE teacher. As a student growing up in d#ardlc Canadian
suburban communityl, attendedfive differentschools throughouGrades 112 and was

enrolled in PE for each of those years. My memories from elementary PE are mostly of
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learning basic tumbling skills, failed attempts at the rope climb, and feeling embdrrass
and humiliatedas | received my annual bronze participation badggaifling the Canadian
Fitness Award prograneach year My junior high school PE experiences weréess
demoralizing, adt primarily involved playing traditional team sports, most notably
basketball(which is not surprising, considering my former middle school PE teacher is
now the head coach of a p.Mypdermam sighscho@dHAE men 6 s
experiencesare what really influered my life course. It was during my Grade 12 PE
Leadership course that | was introduced to the National Coaching Certification Program
(NCCP), an organization that | continuestgoport andavork closely withtoday: It was also
during Grade 12 PE where tdt learned about kinesiology aprafessionafield of study
and viable career path. This experience eventually transpired into undergraduate and
graduate degrees in kinesiology, health promotion, exercise physiology and health.

In the first year of myloctoral program | accepted a ptnhe teaching position as
a healthand physicaleducation specialist at a nearby independent school. Although my
formal training did not meet the requirements to teach in the Nova Scotia-paibdiol
system, | was hiretbased on my experience and working knowledge of children and
adolescents in various ndraditional learning environments. In my position, | was
responsible for delivering the current Nova Scotia PE curriculum to students in Grades 7
11. At the time, my uterstanding and views of the relationship between health and school
based PE wer e r e(20L5descriptior of thef instiumentalistragpi®dach
to PE programming which strives for the facilitation of better physical health and the
prevention of lifestylaelated illness. Accordinglyl perceived adolescence to be the

turning point for better or worse; turn on
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physical activity; turn the opposite direc
eventually leading to chronic disease. As a result, my approaelac¢hing PE focused on
healthr e | at ed fitness and maxi mi zing student s¢
PE instruction is not wrong, it does, pl ace
and arguabl vy, not e nwtegpnizotheretare many athdriwaya t i o n
to teach PE, some of which may be viewed as more fun for students, or perhaps more
focused on teaching and assessingrtihelamentaM ovementSkills (FMS) as a basis for
continued physical literacy development.

Although | was fortunaten not hawng to navigate mangf thebarriersto delivering
a QPE program agresented in Chapter (2e., overcrowdng, competing foresources
behaviouralssues), tiis worth noting somef the challenges thatdid experience For
example, during the first several weeks of classes, | was unable to access the current Nova
Scotia middle school (Grades9J PE curriculum as it was not publicly available online
(Kilborn et al., 2016; Thomson & Robertson, 2014¢xperiencd low levels of student
engagement starting in Grade 8, particularly amongst female students. The use of cell
phones was a distraction for some students. Creating-eamopetitive, inclusive learning
environment that was fun and enjoyable to all studeatsoften difficult, as many students
preferred playing traditional team sports. | was also personally challenged by the
assessment and evaluation aspect of middle school PE, partially due to my inexperience,
but largely due to the lack of available resasctraining and guidance within the
curriculum. | also recall many moments defined by guilt and isolation, for not being able
to develop and deliver a schewide comprehensive school health model that | often read

about and heard of in the literature.iley experienced some of these challenges and
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barriers myself, it was important to me to incorporate the PE teacher perspective into my
research.

From this teachingxperiencel wasintroducedo the local PE communithrough
t he Nova Sc ossociaionToeRhysibabandsH@altirEducation (TAPHE) as well
nationally through PHE Canadiahave come to realize that the PE community in Nova
Scotia is one of the strongest in Canada, as recognized each year by the large number of
recipientstoreceiv HE Canadab6s Nati onal Award for Te
Education. This is likely due to the higjuality PETeacherEducation (PETE) program
established at St. Francis Xavier University, and to the-baiber graduates who continue
to find meanmgful work in the province motivating inspiring and encouraging children to
reach their true potential. This teachegeriencealsoleft me with arlenewedappreciation
for PE teacherandto the important work that thedo. It alsochanged the wayJiew PE,
as | no longer only see it agzasteffective population health approach to chronic disease
prevention but alsoas a means to developing physically literate individuals who have the
Amotivati on, confidence, p h y sandingtd valceamip et e n
take responsibility for eng(ktgreatoeat Physicah phy s
Literacy Association, 2014Finally, this experience enticed me to formally investigate the
culture of PE in Nova Scotia, by examining studeit and t eacher sdéd PE e»
focus of my doctoral research.
Personal Identity, Values and Perspective

This research has largely beiafluencedby my personal identity as a cisgender,
white man who values and supports diversity, equity and inclusion, particularly as it

involves children and youth. | believe young people deserve the opportunity to be able to
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provide input on their education, and this research aissdk anedvokethestudent voice
as it relateso middle school PE in Nova Scatiaurthermore, thibody ofresearch stems
from my various perspectives that | hold in society, which are reflective pfofigssional,
personal and academigles.As an NCCP Chartered Professab Coach, | have assisted
many children and adults experience the physical, social and emotional benefits that regular
physical activitycan offer. As a CSEP Clinical Exercise Physiologist, | have helped
countless patients rediscover the healthful bemgfitysical activitycan bring to ahronic
diseasaliagnosis As a former physical educator, | had the privilege of teaching health and
PE to impressionable youthut have also experienced the countless roadblocks to
delivering quality PE. As a father, frive for a better education system for my children.
One that supports the whole child and integrates physical activity into the entivéndhy
as ahealthresearcher, him to provide students and teachers a voice in the pursuit of
making schoebased PR priority.
Methodology

Guba and Lincoln(1994) refer to methodology as the processes used by the
researcher to find out whatever they believe can be known. leithitd philosophical
assumption that defines a research paradigm; therefore, methodology is constrained by
parameters set within the ontological and epistemological positions held by the researcher
(Guba & Lincoln, 1994)As such, when selecting a methodology for this research, | was
committed to the interpretive framework, under the lens of a relativist ontology (multiple
realities exist) and subjectivist epistemology (reality iscoastructed between researcher

and participants). Because this research
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provide meaning to the interpretadeitomse part i
phenomenology as my methodological approach.
Phenomenabgical Approaches

According to Creswell(2013) phenomenology is @ualitative approach to
conductingresearch that focuses on describinggharedmeaning of a lived experience
of a phenomenon within a particular groufs basic principle is to reduce indivialu
experiences to a description of the phenomenon as it universally expelfeacddanen,
1990)7 both in terms ofvhatwas experienced arftbwit was experience@Voustakas,
1994) Phenomenology is commonly used in educational research, as a means of
representing and learning from the lifeworld experiences of students and educators
(Koopman, 2015; Sohn et al., 201HApwever, phenomenology has maiifyedent strands,
interpretéions and followers, each defined by how lived experiences or phenomenon is
explored.Transcendental and hermeneutical phenomenology are among the most common
strandqLaverty, 2003)

Transcendental PhenomenologyTranscendental or descriptive phenomenology
is guidedby the work of Edward Hussetiusserl was a German mathematician who lived
from 18591938. His philosophy of phenomenology challenged the dominant views on the
origin and nature of truth at the time, as he believed that subjective information should be
an important part of the scientific approgtiopez & Willis, 2004; Neubauer et al., 2019)
For Huserl, his goal of phenomenology was to discover and describe the lived world in a
ri gor ous an dvarmiMaaen, 199@He delievedythat in order to arrive at an
understanding of human consciousness, rese

all prior personal and expgeknowledge concerning the phenomenon being stydiepez
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& Willis, 2004). Husserl argued that this allowed for the researcher to investigate the
human consciousness or experience objectively, that is, as free from prejudice and bias as
humanly possible; a process that he referred to as pheotogmal reductionDowling,

2007) In this view, transcendental phenomenology is applied when the researcher wants

to generate an ess&¢ e O f a |lived experience, rat her
interpretations of the meaning of a lived experience.

When considering Husser | 6ds(Nedbausi atal.,, f or
2019) | found it difficult to align my philosophical perspectives with his approach to
conducting phenomenological research. &bwer, | believe my personal experience as a
former middle school physical educator adds value to this research; thus, bracketing this
expert knowledge would have impeded the research process. AstsumblHe i degger 0s
hermeneuticghhenomenologgnd its interpretive philosophical underpinnitigat | chose
as my methodological approachgoide this research.

Hermeneutic PhenomenologyHermeneutior interpretivephenomenologyvas
founded byMartin Heideggemwho lived from 18891976 Hei degger és wor k
from Husserl, where the two philosophers were once aligned until Heidegger changed two
key assumptions of his paradig(heidegger, 1962)First, Heidegger had rejected
epistemology the theoryof knowledge, and adopted ontol@gyhe science oBeing
(Reiners, 2012)The focus of his new approach became centred on understanding the
meaning of Being within the woe(bedegger, fADas
1962) Heidegger argued that this process required a reciprocal activity between the
researcher and the researched, which involvemtamretatiorof the interpretations one

gives to their experiences,teh referred to as the hermeneutic cir(foch, 1996)
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Second, Heidegger did not think it syaossible for a researcher to bracket their experiences
related to the phenomenon under expeutd y .
knowledgeis considered a valued and welcomed guide to the research process, as it is
thought tomake the inquiry a saningful undertakingLopez & Willis, 2004) When
compared to descriptive phenomenology, interpretive phenomenology is used when a
research question asks about the meaning of a phenomenon and the researcher is not
required to bracket their biases and prior experiences concerning the questrostushde

| chose to use a hermeneutic phenomenological approach for this study because |
believe the meaning students give to their educational experiences provides valuable
insight to educators, policymakers and researchers about how students aragdbeivi
curriculum. Moreover, | believe my expert knowledge as a former PE teacher with
experience delivering the current PE curriculum adds credilpidityicularly amongst the
PE communitywhich contributes to the trustworthiness of tt@search
Socib-EcologicalModel

The Socio-Elogical Model (SEM)is a conceptudrameworkused to organize
and understantiow individual behaviour is influenced nd influenceghe various
environments of the social systgBronfenbrenner, 19775EMsare often used within
health promotion programs and related research as they acknowledge multiple levels of
influence rather than the conventional focus on individena! factors(Zhang et al.,
2012) According to Lounsbury and Mitche(R0O09) SEMs can be conceptualized in
different ways depending on the issues they are used to address. For example, Langille and
Rodgers(2010) used a fivdevel SEM toassist in therecruitment and seledbn of

stakeholder participantsased on their professiomgthin the higher levels of the SEM
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(organizational, community, policy)The purpose of their researctasvtoqualitatively

investigate how physical activity is promoted in schobisanotherstudy, Rand et al.
(2017)usedan SEM to explore thepsychological, emotional and social experiences of

obese individualsand perceptions of health care providérdothexamplesa five-level

SEM was used texaminefactorsthat influenced behaviour in two very different contexts

and environmental conditionis this researchfive-level SEM that will be used to explore

thesocial and environmental factors that influesce ud e nt s 6 PTheselavelser i en c
include intrapersonal, interpersonabrganizational, community and policfFigure 1

provides an overview oftieact or s t hat i nfluence student :

the SEM used throughotltis research.
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Figure 1. Levels of the SootEcological Model

g~JPE guidelines, PE curriculum, PA strategies, HPS framéwark)

e.g. home, neighbourhoods, facilities, organized spo

Organizational

(e.g. school, teachers, PE class)

Interpersonal

(e.g. family, friends, culture, norms)

Intrapersonal
({e.g| knowledge, attitudes, ski

Note: QPE = quality physical education, PE = physical education, PA = ph
activity, HPS = health promoting schools.

Intrapersonal Level. The intrapersonal level of the SEM considers personal
characteristics of the individual such as knowledge, attitudes and skills, as contributing
factors that influence behavio(i¥icLeroy et al., 1988)In this resarch, characteristics
such as Grade 8 studentsdé knohbatedREgpersomal bel i
preferences about the school subject, indi\
motivation, confidence, competence, knowledgenderstanding) and associated
fundamental movement skills, are examples of intrapersonal factors that influence

studentsd PE experiences.
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Interpersonal Level. At this level, McLeroy etal. (1988) listed formaland
informal social networks and support gt such as family and friends as the primary
factors that influence Dbehaviour. I n this
parents/ guardi ans, siblings and friends we
of others as an influencing factof their PE experiences.

Organizational Level. The organizational or institutional level takes into account
how organizational characteristics can be used to support behavioural change including
rules and regulations for everyday operati@visLeroy et al., 1988)As such, factors that
influence studentsd PE experiences at the
teacher, the flow and schedule of PE classes, and rules/guidelines that have been put in
place by teachers.

Community Level. At the community level, factors such as relationships among
organizations and informal networks within the PE community were explored. This
included studentsd and teachersd mwighport s
surrounding communities with respect to available resources and comprehensive school
health initiatives.

Policy Level. The outermostevel of the SEMconsiderghe influencgormal rules
and regulations at the highest lessef public healtthave on health behavio(ivicLeroy
et al., 1988)In this researchthe Nova Scotianiddle school (Grades9) PE curriculum
serves as theverarchingpol i cy document t hat i nfluence
however other pertinent policies includ®@PE guidelines and Nova Scotia PE safety

guidelines.
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Procedures

This research placestudents at theentreof an interpretive phenomenological

analysis(IPA) that aimed to explorgheir reported schodlased PE experieas The

research was supported byivae-level SEMwhichi ncor por ated PE

t each:e

of st udent,adwelbasgpats of thair oven £xperiences delivering the current

PE curriculumTo organize this study accordingiyhile addressinthe research questions

that have been used to guithés researchdata collection and analysis occurred in three

sequential phaseShe first phase involved studefaicus group discussion$he second

phaseinvolved indepth individual interviews with PEteachers, andhe third phase

involved document analysis of tHeE curriculum.Figure?2 illustrates thehree phases of

data collection and analydis this study. This mixed-modé study designs supported by

Davison(2014)and Martindaleet al.(2009)as a process to add depth and understanding

to a phenomenon of interest.

Figure 2. Phases of Data Collection and Analysis

Phase 1. Students (focus groups) > Phase 2. Teachers (interviews) > Phase 3. PE Curriculum (analysis)
. / /
Develop focus
group protocol
Student recruitment
Data collection
Data analysis JJ-tlvelop interview
guide
Teacher recruitment ‘
Data collection ‘
- Data analysis —+ Document analysis
Recruit more A

Understanding
students’
PE experiences

teachers if
necessary

Developing an understanding of the relationship between data sets
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Stakeholder Engagement

During the early stages of conceptualizing thieegch, a stakeholder engagement
meeting with two provincial government employees withinREECD who were familiar
with the culture and status of PE in Nova Scotia was held. The purpose of the meeting was
not to collect data, but to gain insight from a seoaditical perspective of the challenges
concerning the implementation of the existingats 7 PE curriculum, which at that
time was into its third year of implementation and there had not been any formal evaluation
done on the curriculum. Knowledge gained from this meeting was used to inform the
development of my research questions, atichatelyinfluence the design of this study.

A second stakeholder engagement meeting was held at the beginning of Phase 2,
where | met with a provincial government PE consultant. The purpose of this meeting was
to gain insight into the culture of teachiR& in Nova Scotia in the peBill 75 era (refer
to Chapter 1 Physical Education in Nova Scotia SchdoEhe PE consultant shared their
expert knowledge based on past and current experiences that spanned most levels within
the SEM of the PE community [e. interpersonal (parent), organizational (PE teacher),
policy (government PE consultant)]. Knowledge gained from this meeting provided me
with a point of reference as to where some
was coming from, with respeto discussions concerning lack of government support,
which are expanded upon in Chapters 4 and 5.

Engaging stakeholders in the planning and execution of research is a practice
supported by Ray and Mill§2017)and Stringe(2007) as it is intended to improve the
quality of research through the incorporation of multiple perspectives beyond the

traditional research team.
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Recruitment Strategies and Participant Selection

There were two groups of participants in this study, Gradtu8ents andPE
teachergesponsible for delivering the Nova Scotia Grade 8 PE curriculum. Participants
from both groups were selected based on purposive sampling, which is a type of non
probabilty sampling where participants are selected because they meet a specific criteria
relevant to the research quest{ptastie & Hay, 2012)In this research, participants nge
selected on the basis that they could provide personal accounts of their recent Grade 8 PE
experiences either as a student or as a teacher.

For both groups, recruitment relied primarily on social media postings on
Facebook and TwitterAppendix A) and printed postergplacedon community bulletin
boards inside public libraries, recreation cenaredcoffee shopsAppendixB). Radioand
an online newspaper article alsecame inadvertent metreodf recruitment after a local
radio stationaired an interiew of me discussing my doctoral researSkeeAppendixC
for a copy of the articleAdditional participants were obtained through wofemouth
from parents/guardians of already recruited student participants. -d%onduth
recruitment also occurred amongst teacher participants. Potential participants were able to
obtain my contact information fromecruitment materialand from other participants if
they were interested in knowing more aboutrémearchRecruitmentdr all participants
occurred outside of the school system.

Phasel: Student Focus Groups

Eighteen Grade 8 students wenecruitedto participate in one of fousemt
structuredfocus group discussisnAlthough thetraditional data collection strategy for

phenomenological research has been the individual interBieslburyJones et a[2009)
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and othergPalmer et al., 2010; Tomkins & Eatough, 20b@ye argued thahe focus
groupinterview is anacceptablalternative as itis possiblecopr eser ve an i ndi
lived experience of a phemenon within a group contektBr adbury Jones et
Tomkims and Eatough (2010) ae@onedthat if focus groups are to become an esthbl

option for IPA researchgdoptersieed tabe aware opossibleepistemological issues that

may arse, and at the very legsicknowledgehat tensions existith respect tavew ways

of doing phenomenological researdfioreover, | chose to ussemistructuredfocus

groups over individual interviewsiith the student participant®r three reasons (1)
adolescents are less willing to discuss their personal experiences with an unfamiliar adult

in a oneonone situatior{PetersorSweeney2005) (2) focus groups minimize the power
relationship betweeresearcher and participafieary & Hennessy, 2002and (3 focus
groupspermitfor the generation of rich dates a resulof theinteraction and stimulation

that results from a grougetting(PetersorSweeney, 2005)

Each focus group wa df-idengfied ganeet (femgle osmaledd e nt s
and geographic location based on the region of the school they attended (urban or rural).
For the purposes of this research, schools located in any region other than the Halifax
Regional Centre for Education (HRCE) wemonsidered rural’he goal was to recruit3
students per group that were reflective of a typical Grade 8 public school class in Nova
Scotia. According toHeary and Henness{2002) focus groups involving adolescent
participants are easier to manage and maintain flow of conversation when group sizes are
kept relatively smallTo assiststudentsn shaing their PE experiences openlyheywere
permitted to attend whichever focus group they felt most comfortable, based on their self

identified genderTo capture possible differences in perspective between urban and rural
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settings, students were recruited from either urban (HRCE) or ruraiajgolis Valley
Centre for Education (AVCE)] regions of Nova Scotia. These two regions were chosen in
order to concentrate recruitment efforts, and to minirbizelen on parents/guardians of
student participants with respect to travidcording toMoore et al. (201Q)the presence

of community and environmental supports for physical activity may differ between urban
and rural settings. Therefore,wiasimportant to accountof these factors as they could

i mpact studentsd6 PE experiences.

The following steps wertakento recruit student participantél) initial point of
communication was made by either an interested student or parent/guardian via phone,
social media or emhki Details about the study were discussed and a copy of the
parentalguardianconsent formAppendixD) was sent via emai(2) if the parent/guardian
and student were interested in participating, they were informed thafp@nson consent
session with e parent/guardiaand an irperson oral assent session with the student
(AppendixE) would occurwith the Lead Researchat the beginning of the focus group
meeting and (3) oce a list of interested potential participants was compiled| ¢ael
Researcher communicated with the parents/guardians to coordinate focus group times and
locations Students were eligible to participate in the research if theyeveotled in Grade
8 at an EnglisHirst language public school either in the HRCE orRGE.

The purpose of the focus groups was to gather qualitative information about
students6 PE experiences and ultimately, g:
curriculum is being received by studerffscus groups were held in the community room
of a local chain grocery storelocated centrally within an urban (HRCE) and rural

(AVRCE) community inNova ScotiaThe community rooms werghosenas the hosting
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site as they were thought to be perceimdstudentsas familiar and nonthreatening
(PetersorSweeney, 2005)All focus groups were efacilitated by me, the Lead
Researcher, and a voluntéemaleundergraduateesearch assistant

Based onPetersorSweene$ §2005) recommendations fofacilitating focus
groups withadolescenparticipants the followingsteps were taketo ensue participant
safety anccomfort.At the beginning of each focus growm icebreaker activity was used
to build positive rapport among the studeatsl facilitators Students were asked share
a personal artifadr memorythat was reflective aheir relationshipvith physical activity.
Some studentsrought in various pieces athleticapparele.g. shoes, sweatbands, shorts)
and equipmente.g. basketballbaseball glove)while othersdorought medals and plaques
they received fovarious sportrelated accomplishments.

During eachdiscussion the falitators and students were comfortably seated
around a table in a horseshareangement tallow for easyeye contacand students were
provided paper ancharkersto create a desktapame tag for all to sg@etersorSweeney,
2005) After competing the oral assent process aguleeing to be audicemrded students
were provided &25 honorarium in the form of a gift cardddocal sporting goods store
as compensation for their participation.

The focus group protocol andemistructuredinterview guide (Appendix F)
involved a series obpenended gestions and probeshich aimed to inquire about
st ud em éxpedences and perceptioifiroughout the60-minute discussios, the
guestionseingasked became increasingly mdificult, as theyvere intended to address
topicsrelevant to e five levels of the SEMncluding: attitude towardohysical activity

perceptions of PE in comparison to core subjects, influence on lifestyle behaviours,
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experiences within PE class;quired transferable skillndperceived levels gbhysical
literacy. Table 1highlightsthe organization ofjuestions and probesd specific learning
outcomes from the PE curriculuas theyrelate to the fivéevels of theSEM. Knowledge
gainedfrom Phasel was used tinform the development dhe semistructured interview
guideused with PE teachers Rhase2.

Table 1. Relationship Between Data Sources and SEM Constructs

Data source
SEM constructs Student focus group Teacher interviews Curriculum analysis
Intrapersonal Do you consider PE Wh at 6 s t h A8.1, A8.4, A85
to be an important  mood of the class B8.1, B8.2

school subject? during PE? C8.3
Interpersonal In general, are How engaged artne B8.3
students having fun students? Any C8.1, C8.3
during PE class? Is i differences between
competitive? boys and girls?
Organizational What types of game: How are you C8.2,C8.3
or activities are supported (or not
being taught during supported) in your
PE class? role by your school?

Community How doyou see PE What transferable  A8.2, A8.3, A8.5
helping you in your skills do you hope C8.1

everyday life? students are taking
from Grade 8 PE?
Policy If you had the What suggestions  B8.3

ability, what would  would you giveto  C8.2
you change about  PEpolicymakers
your PE class? around PE
curriculum
development/
implementation?
Not e: The content |l i sted wunder oO0Cur
specific curriculum outcomes presented in Appendix I. SEM = S&cialogical Model,
PE = physicaéducation.

Phase2: Teacher Interviews
Six PE eachers responsitier delivering the Grade 8 PE curriculwmererecruited

to participate in a single sessiructuredndividual interview. The goal was to recr@t10
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teacherghatwerereflective of public school PE teachers in Nova Scoti@séhumbes
were consistent with other interpretative phenomenological education studies that
interviewed teacher@ryant, 2018; Hall et al., 2016as it was demonstrated permit a
range of perspectives agdnerate gufficient depth of informatian

The folowing steps werg¢akento recruitand enrol teachgparticipantsinto the
study: (1) initial point of communication was made by an interested teacher via phone,
social media or email. Details about the study were discussed and a copy of the teacher
informed consent form (Appendi®) was sent via emai(2) if the teachewasinterested
in participating, they werasked to return the completed consent document and select a
convenient time, date and location to be interviewed. Teachers had the option to interview
via phone or ifperson. All interviews occurredutside of regular school houasd off
school propertiesTeacher recruitment materidid not target a specifisex,gender race
ethnic backgrounar geographic locatiofor which their school was located@eachers
were eligible to participate in the research if they weemngently employed in an English
first language public school Nova Scotia, and they weresponsible for delivering the
currentNova Scotia Grade 8 PE curriculum

The purpose athe semistructured teachenterviews was to gatheupplemental
gualitatved at a about st gedFomtthe perspeélivdehe fwacher, and to
gain a better understanding of how PE is supported in Nova Sopesended gestions
and probes asked duririge interviews (AppendiH) were intended to address topics
relevant to the five levels of theE®l includingt eacher sé perceptions
experiences, teachersdé perceptions of the

behaviours, and personal experiences delivering the Grade 8 PE curriteachers were
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not compensated for their participation in this resedrderviews were audioecorded
with consent from teachers and transcribed verbatim by a trained transcriptionist.

Phase3: PE Curriculum Review

The purpose dPhase3 was to conduct eomprehensiveeview of the Nova Scotia
middle schoolGrades 7-9) PE curriculum via document analysiis was don#o provide
context to studentsd and t eacaofPEarddosheee por t e
light onanydifferences between participarepoted experiences and curriculum content
The PE curriculum was also examined for strategies to reducing physical inactivity
amongst students and enhancing student physical literacy.
Data Management andAnalysis

All data sourceswere managed and analysedthin QSR | nt er(208j) i on all
NVivo 12 qualitative data analysis softwafdis included adio-recorded data collected
during student focus groups and teachgerviewswhich weretranscribed verbatirhy a
trained transcriptionistanda pdfversionof the Nova Scotia-B PE curriculum Two
methods of qualitative data analysisreusedwithin this research. The firstas a form of
inductive thematic analysiknown as interpretative phenomenological analyBi&), and
the secondvasdocument analysis.

Interpretative Phenomenological Analysis

The purposeof IPA is to organizepatterns anccommonalities that occur when
participants interpretheir personal and social world@his method ofdataanalysis as
outlined by Smith and Osbof2003) involves seven stepg1) multiple reading and note

taking,(2) notes to emergent themé€3) connecting emergentdimes(4) producing table
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of themes(5) continuing to the next cag@) producing a final table, ar(@) writing up
the research

As previouslystatel, preliminaryanalysis of the student focus group dafarmed
the development of theemistructuredeacher interview guidesed in Phase. Zhistook
placeduring the first stepn the IPA processwhich involved multiple readings of the
transcripts relistening to the audivecorded discussiorsnd reviewing thefield notes
made during thetudent foca groups While consuming tbsedata | madenotesabout
significantoccurrences reported by studergsd from thid was able to compile kst of
guestions and probe®r teachersthat were intendedto capture their perceptionsf
st ud emexmer@encse as well as their ownAfter the teacher interview guide was
complete] continued analysing thetudent focugroup data

The secondstepinvolved reviewing my notes artcansforming them into concise
phrases that were reflectio¢ what was unearthed from the transcript, while making sure
that they were still groundedn t he student participant s
theoretical connections to be matiestep hree,l began looking for connections between
emergng themes and grouping them together according to conceptual similarities. As
emergng themes werelustered, they become stiiemes and a descriptive label was
provided. At this point, several themes werdropped as they did not fit well with the
emerging structureMy intent was to find at least one theme per level within the SEM
framework.Thefourth step involveccompiling my subthemesnto superordinatthemes,
which were therplaced into a table. Thtable organizkthe subthemes within their

respective superordinate themnaéong with relevant data extramt information(i.e., focus
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group numberpage numberand significantjuote beside each tme. This allowed méo
track the analyticjourney from the primary source material to the table of themes.

Thefifth step involvel moving onto the next transcriphd repeating the process.
To do justice to the individualitpf each newfocus group Smith and Osborr2009)
recommendd ideas that mayhave emerged from earlier transcriise bracketed;
however, this was difficult to do becaubefocus groupsvereintentionallyconducted in
aniterativemanned each building off of the one prioRuring this iterative process, the
table of themes for eadlocus groupwas reviewed,and the original transcriptwere
revisited if necessg. Once each transcriptas finishedbang analyzed, a final table of
superordinate themes and their respectivetsamesvasproducedn preparation for step
six. At this point, | stoppedworking with thestudentdataand initiated analysis of the
teachermterviewdatausing the same stefis5) aspreviously described’he reason being,
eachPhase of data analysigas intended to occisequentially.

Step six involved the merging of tables from #&malyse®f the studenandteacher
datafor a comprehensivamterpretative phenomenologicahalysis ofboth data setsAt
this stagea decision ovewhich themesvereprioritized and whictwereabandonedvas
made.The final stepin the IPA was writing anarrative account of theesearch This
involved takingthethemesidentified in the final table and writingach one up individually
complete with a description aneikemplified extracts from thestudentfocus group
discussions and individual teacher intervieWhe narrative accouniseeChagter 4)are
thenfollowed by a discussiofseeChapter 5hich relates the identified themes to existing

literature.
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Document Analysis

Similar toothermethods ofqualitativedata analysis, document analysigolves
the examination and interpretation of data order to generate meanirgnd gain
knowledge This method ofdataanalysis as outlined byBowen (2009) involves three
steps: (1) superficial examinationor skimming of the document (2) thorough
reading/examination of the document, andi®rpretation Although analysis of the PE
curriculum was not part of theomprehensive analysis féhe purpose of generating
themesthis information was usebpr ovi de context to students
experiences
Ensuring Rigour and Trustworthiness

Individuals who read this body of research will interpret the findings and apply their
own meanings to the data through a lens defined by their personal worldviews as shaped
by their lived experiences. Naturally, some readers may not share or necessariljitagree
the same interpretations #e ones | have providedowever, according to Kodi1994)
readersshould be ableot determine hova researchearrived at ther interpretations. A
gualitative researcher, therefore, is obligated to demonstrate: (1) that the research paradigm
and theoretical framework(s) that thegvechoserto align themselves with and guide their
research questions are appropriate for the context; and (2) that their study atebign
methods used for data collection and analysicansistent andeproducible(Ary et al.,
2006)

Lincoln and Gub&1985) explained how early critics of interpretative research
described it dswidbbhdinstioplpiydvedé&sear ch, [ an

Amerely subjectivedo observationsd (p. 289)
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reported on in interpretative research, but it is not appropriate to use the same positivist
standards of valityy, reliability and objectivity, but rather that the concept of
trustworthiness be us€@ollier-Reed et al., 2009).incoln and Gub#1985)propose four
criteria that they believe should be considered by qualitative researchers in pursuit of a
trustworthy study. These include credibility (in preference to internal validity),
dependability (in preference to reliability)ransferability (in preference to external
validity/generalisability), ancconfirmability (in preference to objectivity). Thistudy
implemented multiple strategies for ensuring trustworthineshetesearch process and
its findings as recommended [§ollier-Reed et al(2009)and Koch(1994)

Credibility

Lincoln and Guba (1985) aligned their n
(p. 294)of research. CollieReed et al. (2009) argued that credibility in phenomenographic
research is something that must be considered throughout the entire research process, as it
not just an interrogative process of the research findings left to the readen €adie
(2000) describedtwo approaches to establisgin cr edi bi |l ity througho
these include contemelatedandmethodological credibility.

Contentrelated credibilty r el at es to t domprehes®s oA r c her
understanding of th@henomenon under investigatig@ollier-Reed et al., 2009)As
previously discussed, nfgrmer role as aniddle school PE teachgaveme exposure to
and experienceeachingthe currentPE curriculumto Grade 8 studentd his teaching
experience was not only a great learnogportunity, butitpr ovi ded me wi t h
k nowl éLdpgz&Willis, 2004)thathasinformedmy everydecisionthroughouthis

entireresearch process.
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Methodological credibity relateso how the goals of the researdflectits design
and execution(Collier-Reed et al., 2009)n this research thgoal was to gain examen
student s6 PTEo de tip kplaceel iGrages8. students at thentre of an
interpretative phenomenological analyasisl used supplemental information from teacher
interviews and document analysis of the P
experiencesThe goals ofphenomenology ari line with the goals of my research, as it
aims to understantived experiences, which in this caseGsade 8 PEAIthough focus
groups are not the traditiondkta collection method of choice for IPAgtionalefor
choosingfocus graips over individuainterviews have already been discussed.

Other widely usedtechniquesto ensure credibility includeriangulation and
member checkingTriangulationinvolves the usef multiple related data soues ordata
collectiontechniquegor the purpose of reducing inherent beasociated with singledata
sourceor methodHadi & Closs, 2015)In this researchhree relatediatasources of data
were usedt o examine st ude(studedd Pdiead®erdp erre peonrcteesd
experiencesand the PE curriculumy and eachinvolved a unique method of data
collection/analysis (focus groups, individual interviews, and document analyadi)and
Closs(2015)added thatrtangulation should not bgewedas a tool taicheclo the validity
of datg rather it is a techniquesed to enhance tleedibility research by confirming new
information over the course of the data collection phase.

Member checking is often considered the most important techmegeasure a
resear ch pr o(Hai&tChss, 2€15; eimcolrb& Guba,t1983)his technique
involves ongoing formaland informal verification of data, analysis of themes,

interpretations and celusionswith the partigpantsfrom whomthe datavere originally
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obtainedKorstjens & Moser, 2018Although it was not possible tth member checking
with the student participants, as it was would have violatgdesearch ethigsrotocolto
communicate withstudens after their completedfocus group several teachers were
contacted via email to verify interpretations of thegported experiences. In addition,
preliminary results from this research were presented at the 2019 TAPHE Conference and
those who attended were able to providelieek on the PE policymaker recommendations
which were modeled after the six themes presented in Chapter 4.

Dependability

Lincoln and Guba (198%)ligned their notion of dependability with theonsistent,
dependable, and predictablgualities ofreliability (p. 292) Korstjens and Mosgi2018)
explainedthatdependabilityhas to do with theepeatabilityori st abi | i ty of fir
t i me d21)(Apcommon techniqueisedto ensuredependability is the use of an audit
trail. Audit trailsinvolve a complete set of notes the decigins made during the resea
process, includinglatesof meetings taskscompleted memoirs,sampling strategies,
research materials adopted and emergence of the findingsgtjens & Moser, 2018)his
information enables an auditor to examine the transparency of the decisions made by the
researcherAs part of this study maintainedan electronic journal of alsignificant
milestonesandmeetingsrelevant to the research procésgpendix I)

Transferability

Guba and Lincoln (198%ligned their notion ofransferabilitywith applicability.
Korstjens and Moser (2018)rote transferability is the degree to whigsearch findings
can be transferret othersituationsor settings with different participantéransferability

was achieved in this research by providing thick aold descriptions of the research
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settings, inclusion/exclusion criterieharacteristics of the data sources, and details about
the data collection andnalysismethods.This process assists the readebé@ing able to
evaluate the extent to which studyndingsare transferrable to other students, teachers,
schools or parts of the province.

Confirmability

Confirmability is thedegree to which research findings carcbefirmed by other
researchers (Korstjens & Mosher, 201&uba and Lincoln (1989) stated that
confirmability is established whewgredibility, dependabilityand transferability are
achieved.Therefore, based on thegnposts of the abovetandardsof trustworthiness
throughout this researcthis entire thesis acts as imquiry audit.

Reflexivity

A fifth criteria of trustworthiness is thaotion of reflexivity. Reflexivity is the
process ofcontinual critical self-reflection about oneself aa researcher and the
relationship to theesearch(Korstjens & Moser, 2018)It involves both implicit and
explicit assumptions, preconceptionalues and acknowledgemewnf how these affect
decisionshroughout the entire reseangtocess. Inthemethodologychapter of thighesis
| dedicateda sectionto explicitly statingmy paradigmatic position and philosophical
assumptions, as welkkxplained how my personal experiencédentity, values and
perspective have shaped this research. Furtherrhavecasionallyreflecied on these
assumptionsluring the periods when | was interpretargl analyzing the datas this gave

me clear insight on my expectations and role as atgtiaéiresearcher.
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Ethical Considerations

Ethics approval for this research was receiveoh the Dalhousie University Social
Sciences and Humanities Research Ethics Board (REB), whitdws the ethical
guidelines set out by the FT@ouncil Policy Stateent: Ethical Conduct for Research
Involving HumangGovernment of Canada, 2018)

All participants, including parents/guardiaokstudents, completed an informed
assent/consent session prior to participating in the sRalyicipants were briefed on the
nature of the study and their role inAt.concern for some, given the subject matter of the
focus group discussions and intews, was the risk of their confidentiality being
compromised. Participants were informed that confidential information shared would
remain private and were advised that any names or identifying details shared would be
deleted during the transcription pess. Students were continually reminded that
information shared during the discussion should not be repeated to others outside the focus
group. Participants were also informed that they could withdraw from the study at any time
without reason or repercuss, and students could keep their $25 honorarium. All
participants were provided an electronic copy of the informed consent form containing
research team contact information, as well
Ethics.

For the interesbf student safety and adherence to the Nova Scotia public school
Research and Information Sharing Request Guidel{@s/ernment of Nova Scotia,
2019) | was accompanied by a female research assistant for all student focus groups. In

addition,| submitted results from a criminal record and vulnerable sector check to the REB
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and had copies readily availaath meduring data collectiolad participants (or their
parents/guardians) requesgedopy.
Chapter Summary

This chapter outlined the reseh methodology and procedures used to conduct
this study. It began with an explanation of my position to the research, in terms of personal
Vi ews, experiences and expectations. A
phenomenology as the chosen methodpland its associated philosophical underpinnings
were provided. Next an outline of the procedures used to recruit and select participants,
collect and analyze data, and techniques used to ensure rigour, were discussed. Finally,

ethical considerations mlant to the researatere explained.
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Chapter 4: Results

In Chapter 3, details about the research methodology and study design were
presented. This included an overview afterpretative phenomenology and its
philosophical underpinnings. A description thfe methods used teecruit and select
participants, collect and analyze datnd techniques used to ensurgour and
trustworthinesswere explainedThe purpose of Chapter 4 is to present an interpretative
phenomenologicanalysisof the PEexperiencesf 18 Grade 8 student$his information
is supplementedwvith interview data fromsi x PE pemacéptbsons of
experienceanddocument analysis of th@ovincial PE curriculumThis chapter begins
with a presentation of the data sources, including sdemographic information about the
student and teacher participants and a descriptive profile of the Nova Scotia GéadEs 7
curriculum. Finally, sixemergingthemes thatepresent tb key issueghat influence
st u d Pm exgelbencess they relate to thearious social and environmental levels
within the SEM are presentetihesethemes includ€l) student engagement, (23rying
views of PB gurpose (3) role of the PE teacher, (4pw status of school PE?5)
comprehensive school hegldnd (6)red tape policies
Data Sources

This studygatheredqualitative data from three sourcaéscluding student focus
groups, teacher interviews and f®vincial PE curriculum. Analysis of #hfocus group
and interview data was conducted usiR@ anddocument analysis wassed toanalyse

thecurriculum.
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Student Focus Groups

Eighteen Grade 8 studenfs femalesand 11maleg participated in one of four
focus group discussions April 2019. Each focus group was defined byt udent s6 s e
identified gender (female or male) and geographic location (urban or fheahfocus
groupwas approximately -bour in duration and waseld in the community room of a
chain grocery store locatedam urban and rural community Nova Scotia.

The urbarfemale group consisted of five studemmteluding a pair of siblinggrom
four different schools. The urbanale group consisted of seven studemtcluding two
pairs of siblingsfrom four different schools. The two urban focus groups captured the
views and experiences from 12 students in total, representing seven unique PE programs
within the Halifax RegionalCentre forEducation (HRCE)

The wrakfemale group consisted of two studefrtsm the same schoand the
rurakmale group consisted of four students from three schools. The two rural focus groups
captured the views and experiences from six students in total, representing four unique
schl within the Annapolis Valley Regional Centre for Education (AVRC&®e Table 2
for a summary of student participant information.

Table 2. Student Participaribformation

Gender Location

Urban(n) Rural(n)  Total (n)
Female 5 2 7
Male 7 4 11
Total 12 6 18

Teacher Interviews
Six PE teachers (4emalesand 2maleg from six uniqueschoolslocatedwithin

three school regions (1 urban, 2 rural) were recruited to participate in individual interviews.
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None of theteacherparticipantswere responsible for teachirgrade 8 PE to any of the
studentparticipants Five of the interviews were conducted via telephone and one in
person In order to protect the confidentiality of the teach@seudonyms were signed

and only select nondentifiable information of the teaclseand their PE programare
presented including gender, geographic location of theschool (urban or mal),
approximate numbeosf years of teaching experience and details pertaining to class size
and quantity ofveekly PE instruction(see Table 3)In total, there was approximately 70

years of combined teaching experience, with an averagohdl2 years per teacher.
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Table 3. Teacher Participarihformation

Experience
Pseudonymr Gender (year9 Location Description
Melissa Female 5+ Rural Average size of Grade 8 PE class is

24 students. Students receive 128D
min of PE instruction in a siday
cycle.

Theresa Female 10+ Rural Grade 8 lasses ramgfrom 20-30
students. Two classes in the gym at
time (upwards to 60 students)
delivered by two PE teachers.
Students receive 12€in of PE
instruction in a siday cycle.

Barbara Female 10+ Rural Combined classes of 50+ studeints
sharel gymnasium wih two PE
teachers. Students receive 18 of
PE instruction in a sixlay cycle.

Carl Male 25+ Rural Less than 2Studentsn Grade 8 PE
Students receive 18€in of PE
instruction in a sixday cycle.

Mark Male 5+ Rural Community oriented school. Small
class sizesf 18-20 students. Student
receive 180min of PE instruction in a
five-day cycle.

Gall Female 5+ Urban  Students receive 12€in of PE
instruction in a fiveday cycle.

Note: PE = physical education

PE Curriculum Document Analysis

The current Nova Scotianiddle school (Grades/-9) PE curriculum was
implementedrom September 2018Government of Nova Scotia, 2014gplacing the
previous curriculumfrom 1999 It is a 126page document, organized into ten major
sections.The curriculum was obtained via email request from a séeval government

employee within the Nova Scotia Department of Education and Early Childhood
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Devel opment (DEECD) , as 1t was previously

government website
Thelntroductionsection of the curriculum provides background information about
the review team and the development process, along with the stated aim of the curriculum,

which is presented in a series of bullet points:

The aim of this curriculum documerstto provide physical educators with a set of
learning outcomes that:

Educate the whole childpsychomotor, cognitive, and affective;
Support the development of physical literacy in students;

Recognize the needs of a 21st century learner;

= == =2 =2

Recognize the iportance that Nova Scotia students participate in a quality
physical education program at least 3 days a week for a total of 150 minutes;

1 Understand the different demographics and cultures throughout Nova Scotia;
and,

9 Allow for crosscurricular planning athimplementation(Government of
Nova Scotia, 2015b, p. 7)

The curriculum review team, consisted of 26 individuiasludingtwo PE teachers from
each Nova Scotia school board, three PE teachers wittinparadministrative duties or
past adhinistrative experience, government staff of education and health promotion,
university professors responsible for teaching PE teacher education (PETE) programs, and
PE and exercise psychology consultants. It is worth noting, no youth representatives for
which the curriculum is intended for, were involved in the curriculum development or
review process.

The Course Design and Componergection introduces the three curriculum

strands (Active for Life, Skill and Movement Concepts, Life Skills) and the four movement

84



categories (dance, educational gymnastics, games, individual pursuits) for which the
curriculum is meant to deliver upon (kg 1). This section of the curriculum describes
how the curriculum is intended to be delivered to students.

The Assessment and Evaluatigection highlights the importance of measuring
studentsdé performance i n al | cognitiveefectided mai ns
and a list of key terms and definitions related to assessment are presented. This section of
the curriculum describes why assessment and evaluation are critical to a quality PE
program.

Figure 3. CurriculumStrands and Movement Categories

Strand A Strand B Strand C
Active for Life Skill and Life Skills
Health-Related Mavement Pe | and Social
ealth-Relate rsonal and Socia
Physical Fitness Concepts Responsibility
I SkillThemes and  |———
Motivation Movement Concepts Affect
Safety Strategies
Connection to
Life Outside of
Physical Education
Educational Individual
Dexice Gymnastics Games Pursuits

Note: Figure adapted from Nova Scoti® PE curriculum(Government of Nova
Scotia, 2014f, p. 9)

The Outcomessection presents the intended learning outcofAgpendix J)as

they fit within each of the three curriculum strands. Each strand is tied to a single general
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curriculum outcome (GCO) and several specific curriculum outcomes )(S@@h are
intended to guide the PE teacheirdssssmants son |
rubrics This section of the curriculum presents the transferable skills the curriculum is
intended to provide students.

The Contexts for Teaching and Learniagction outlines the parameters for which
the curriculum is intended to be delied. This includes information on how to address the
needs of a 2dcentury learner while being cognizant of the many differences between
female and male adolescent learners, particularly during a period defined by pubertal
growth and maturation. The rolgf the PE curriculum as it relates to the continued
devel opment of studentsd physical Iiteracy
also presented. Information on how to create motivational climates, methods to celebrate
Nova Sc ot turadndhernitdge, insertcoesrricular connections, use technology
to promote motivation, and plan for a successful Yeag quality PE program were also
presented. This section aimed to address the many roles PE teachers are required to fulfill.

ThePE (Grade 8)section builds on the general and specific curriculum outcomes
presented ippendix J It provides sample assessments, teaching and learning activities
that could be used to meet stated outcomes. This section also includes weblinks and
references to additional resources to assist teachers plan and deliver a quality PE program.
Emerging Themes

Six themes representing the key issudisiencing the PE experiences of Grade 8
studentsvere identified within the intrapersonal, interpersoaejanizationalcommunity
and policy levels of the SEMnNd across participant groupbhe first themed st uden't

e n g a g eisngtumatedwithin the intrapersonallevel of the SEM It describes how
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constructs such as competition and gender can impact tudentpar t i ci pati on
therefore possibly i mpede s tThe scohdstiiemep hy si ¢
6varying views of PEOGs purposed highlights
held by participants. Thhirdt h e me oOr otl @eaoHen dei IPIEustr at es
a PE teacher can influence numerous aspect s
PE teachers need more opportunities for professional developimerg. f our t h t hem
st at usemerded & B fesuf reported widespread lack of allocated PE resources,
which 1 mpacts teacherso6 abil i-ttuyr nt,o sdteuldievnetrs
experiencesThe fi fth theme is 6comprehensive sch
role PE has in theote curriculum, and the urgency to make studigpltysical activity
participation a priority and shared responsibility of the entire school comm&mlly,
thefinalt heme o6red tape policiesdéd demonstrates
acivity by either causing missed opportunities for students to participate in community
based learning or creating challenges for teachers to meet certain learning outcomes.
Student Engagement

Intrapersonaldctors that influenced student engagement during PE were the central
focus of this theme. Students spoke about the general mopaddigpation levelsn their
respective PE programs. They described the types of activities performed durirapdlass
disaussedheir perceivedarriers to participation. Inversely, teachers described the Grade
8 PE programs they teach, i n terms of cont ¢

s t u d activity préferenceandparticipation motives
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The general moodf PE programs, as reported by studewgsied significantly.
One urbarfemales ai d her peers were generally HAexci

namely due to the playful nature of her classmates:

éwe al ways make a competdoingison | 6 kte o f wwl
playing volleybalé who can make the most serves over the nets and stuff. And
like normally everyone is just so excited to get in and start playing.

Anurbanrmalereported the mood of his PE clasgpoor, indicating thahis classates do

nothing more than complain

|l think the general mood is why canodot we
these skills | ast year, we know how to |
refresher and then get into the g&me

While othersreported the mood was dependent upon the games or activities being

performed that day:

Il think I|like it depends what activity w
somet hing, theyoll just sit out and not
they like, they tend to like join in and do it. (rurable)

d say it depends on | i ke what gam

I woul
the games that we pl ay-fanalé)ot of ki ds

of
Students were asked to comment on the omenglagement levels of their peers during PE

class.Somestudents reported low levels of engagement, which appears to translate into

low levels of participation:

At my school probably | ike 50% of the
talking. Phys. B. for some students is more like a free class where you can just
hang out with your friends, talk. (urbd&emale)

ltés | i ke probably Iike 30, 40% of peopl
of the only sportsy gi relasewbays whmyaredikeas s a
involved in sports, so like me and a few of the boys are the only ones like getting
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involved in stuff. And like the other ones are just sort of standing there, like ah this
is stupid, like why are we doing this. (rufaimale)

In contrast, most teachers reported the mood and engagement levels of their PE

classes to be exceptionally high. Gail bel
due to the higher than averageseeic onomi ¢ st atus of famil i es
area, whi ch provi des an added |l ayer of ¢

participation:

The attitude and expectations with Phys. Ed. at [my school] | would say is well
above averageé we have a ton of kids wl

come from supportive families who their
them an excuse to be out of Phys. Ed. They understand all the benefits that come
with being physically active so | would

an average would have zero people sitting out, 100% participation.

Theresa described her Grade 8 PE class asdmgigy and easy to please:

They seem to be having so much fun they
frustrating assiigtn itsh,atl tthheiynbkr et heantgbasg ead

Even some of the simplest i ttl e activi
theydore going to think this is silly bu
they still are kids at heart, soethstill like to play those fun little games. If | took

the parachute out, itds something they
gaga for it.

Barbara described her Grade 8 students to be a little challenging by times. She explained
how maintainingopen lines of communication with students and parents has shifted the

mindset of PE participation over the years:

éwhen students come in we ask thHeam i f vy
attendance with your teacher tahmd 6yso w . ska
percent are you? And if theyodre on thei:r
know theydre just not mentally there, t
€ And so even our parents are starting to get the languageitdo.d. | 61 | get
now from some of my parents that will say Jimmy Bob sprained their ankle in
soccer, so they can patrticipate to the best of their ability. And so the language is
starting to trickle home with the kids because of that but you still gematter
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what, no matter what | tried and tweake
two students minimum, who will just buck whatever you do. And the parents will

give the supporting notes. Suzie Jane is not feeling well today, please excuse from
Phys. Ed. And you have to respect it bec
you dondt want to be held I|Iiable if you
the excuse is probably just that, an excuse to avoid moving.

When students were asked tesdabe the types of activities typically performed
during PE, many studentsod6 respons-adivitwer e r

sportbased PE model, focused on teaching spaogte ci f i ¢ skill s in a 7

i rr el ev a(GerdingaPringle, 2045, p. 1)

OQur typical gym class we always have a L
volleyball for the past few weeks andweo n 6 t r e a I-Up pr amythinga war n
we just study like one skill perclasstenv er y week it desalgi ffere

The most commonly reported activities performed during PE by students, included:
traditional team sports (e.g., basketball, floor hockey, volleyball and soccer); learning
sportspecific skills (e.g., practicing free throws in basketball); partaking iniredition
games (e.g., dodgeball and tag); and performing healibed fitness activities, such as
calisthenics (e.g., pusalps, jumping jacks, burpees and crunches) and running.
Additionally, many students reporettimes havir
during Grade 8 PE, which is a criterioeferenced performance test used to predict
student s6é c ar d Bomesusents reported leayning abdutrSeVISAR.T. goal
setting as it relates to improving @egersonal health and fitness.

Same studentssaid they preferredplaying nonttraditional games and activities
during PE, rather than traditiongam sportssh er eas ot hers sai d it ¢

as they were fAjust movingo:
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I |l ove all the running stafééupadl aj way
just moving. |l guess [I dondét | ike] the
| i ke hand/ eye coordination o-femade) | hat e

Teachersdescribedthe PE programsthey were responsible for dediking as
inclusive anchontraditional.Melissa explained how she modifies all activities to create a
more inclusive experience for students, while being cognizant that students often prefer

nontraditional forms of PE instruction:

So here we tend to stayvay from traditional sport, we never play the traditional,

if we were doing soccer, we would never just play it like seven a side soccer. We
would modify everything to try to help put everyone on an even playing field. The

fact of the matter is somepeepl and typically | would sa\)
are probably less interested, sometimes in team activities.

Carl described how he incorporates aspects of outdoor education into his PE program, also

commenting on studentsd preferences:

We have a fairly iy space, you know we can do the tarped shelters, we can do fire
building, wedbve been mountain biking whi
doing something thatoés not traditional
can provide somethingyi f f er ent that they havendét do

Gail also described her Grade 8 PE program astnagiitional. She spoke about some of

the social issues that arise from teaching traditional sport:

| tend to do a lot more of nemaditional sports and activities because in the
traditional sports like your basketball and soccer and everything, the gap for skill

| evel i's just too big. And itdés really
something that keeps them really positivenisatt you know i f it b6s
kids are passionate about well they have their kind of warmup and their time to do
that , and you know they play on our bas
going to spend you know five Phys. Ed. classes doingebask a | | because
kids that are playing that four nights a week and other kids who are still struggling

to dribble a ball. And then thatodés not
them.
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To add to the analysis of content delivered dufg the curriculum categorizes
games and activities performed into four movement categories: dance, educational
gymnastics, games and individual pursuits. Throughout the student focus groups, only two
students reported participating in dance or gymnadimt$, of whomwerein the urban
male focus groupBy contrast most teachers described incorporating dance and
gymnastics into their PE programs. Games and individual pursuits represented the bulk of
PE experiences reported by students and teachers.

Whenthe students were asked what prevents them (or their peers) from partaking
in physical activity during PE, responses included a range of social and environmental
barriers. Aruramal e suggested Ainjuryo as a possi b
others describing how their PE teachers respond to students claiming to be injured. One

student explained how his PE teacher is very proactive in keeping his injured students

engaged:
At my school say you walk in thertobm cr ut c
that you can | ift with your ar ms. Or se
dodgeball then thereb6l |l be a bike in th

An urbanmale described how schewaide events can sometimes interfere with PE,
therefore acting as a barrier to participation. Although his response was not quite what |

was expecting, it builds on the theme 061l ow

Someti mes you get presentations at scho:
t hat 6 s wh er eypitalyerecentlyaagteally,iwe has some hypnotists
doing a little performance for us andé
all owed to go in because they had to se
take us down and just watch movies instead of gl@iomething [more active].
(urbanmale)
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One female student reported social barriers such as feelingpssifious about performing
in front of others. |l interpret her inhibi

physical literacy as it rates to the physical competence domain:

Confidence and being like seifonsci ous al so prevents me
very strong in volleyball and all my friends, well a lot of my friends play volleyball

so ingym class | feel like I kind of holdbatkr om t ryi ng and | ear ni
itds just what other -fgmaepl e wi | | t hink

While another urbaffiemale described how the boys in her class make some girls feel

uncomfortable, due to acts of inappropriate behaviour:

Theyol | elyibkree suanyc otmtf ort abl e with the gu)
are | i ke staring at them and start sayi
for teenagers.

Also, some female students described how competition can prevent students from wanting

to participate, particularly girls:

For, the guys are very competitive with each other but the girls are more, they just
do it for fun and theyodre more the peop
do their own thing. (urbafemale)

While other studentielt competition promoted participation during PE class, particularly

boys:

I |l i ke when we play game sports and we
a competitive sport and webre actually
you have tanove and stuff and | like that aspect of it. (urmaale)

Two students offered advice on how teachers could make PE more engaging for students.
Both students recommended teachers find ways to grant students more autonomy when

selecting the types of actiigs performed during PE:

Let the students be a bit more vocal i n
be the greatest at it buté if you let t
their concerns you can puttliteltanpetitod mor e
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games, make it fun games for badminton, make it like just rallying, get to the people
in competitive work. For soccer my gym teacher splits the gym in half and does
competitive side, and just for fun side. (urdamale)

Fortheteacher | 6d give them |ike a suggesti on:
kids could write down on a piece of paper like for example if they wanted to play
basketball. (urbamale)

However, it appears some teachers have their own ways of incorporating styodgnt i
Theresa explained how she believes providing students options during PE class, positively

influences student engagement levels:

We just finished a territory games uni-t
of | acrosse pllaydeor sl aicnr oists.e We Itlh Itdhle m,
handball with the other classes. And so just providing like options so like net games

we wonot just do badminton, weol |l do pi
that i todés not jspotrtorderl! itkhe aattii viet ywnortt
where we just give them options and say give us your input, what would you prefer,

we kind of take | i ke a bit of consensus
broad enough you can work with, likeygu ve t hem a categoryé &
have the option | think they feel a little bit more comfortable in saying, oh yeah,

this is something that | chose to do.

Teachers reported similar barriers to participation as described by students,
including compation, social pressures and lack of motivation. Melissa also added
technology to the list, specifically, cell phones. She believes cell phones serve as a

distraction to students and detract from their ability to be enghg@agy PE class:

They | aespoasibilithte know when they can use it [cell phones] and when
they canéteée | would say technology i s a
gym, you get changed, oh can | go to the washroom, they go to the locker room use

their cell phone, come backid . Like thatés a huge probl

Barbara bl amed Grade 8 st u(@ilkeinet ad.,0201R)ascak o f i
barrier to PE patrticipation for some. She describew activities during PE rel to be

Asocial 06 and Afuno igmouptobaeagaged:or t hi s speci
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The age grouping of grade eights, from
age where they start to spread their wings per se, and they start to get their own
personalopii ons on | ifeé So ités a tricky ag
them with a sugared donut and then they
wow theydore getting exercise and that i
elementstograal ei ght . I f they canét talk to so
themselves with their friends and each
awesome cause they love making fun of each other as they wrestle with their
friends. A safe learningn@ironment.

Varying Views of PB Burpose

In general, there was some alignment betwdenent® and teachels v i ews
regarding the purpose of PREudentsviewedPE as an opportunity teave fun while being
active and learn a variety of heatlated cacepts that can be transferred to the real world.
Teachers viewed PE as an opportunity to de
social, emotional and personal skills, and expose them to a variety of activities in hopes
that students will choosmne to continue being physically active for life. Converstiigre
was adiscrepancyetween views held by students and what teachers perceived to be views
held by studentsThe majority ofteachersbelieved studentsare unable to makehe
association bet ween &ldaspectspfiPiheweverthigidmnomtn d o6 e d
seem to be the case.

Based on focus group discussions, many students were able to make the connection
between activities performed during PE class and the real vniel studenbelievedthe

purpose of PE is to gain transferable skills from sport that can be applied to everyday life:

| think PE is to kind of get in like contact with your body and know how your body
wor ks, and al so toé t e aftirhspotoand thke thaa h o w
confidence to the real world. (urb&male)
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Another student felPE serves as the foundation to beigysically active for lifewhere
PE classes focus on twhelcthey cagthen tneogaatetirso t h e

physcal activitieson their own:

| feel if you have the basiés like different types of warrups pushups and all
thattypeofstuf Li ke i f youdre going to do track
[include]what you learned in your gym class doing like-teimute runs and things

and then go do track and field or something. (rigalale)

One studengxplained how the financial costs associated with organizedspddact as
a barrier for someHe suggestdt h a t PE might be sometostuder
participate in structured physical actiyityerefore PE servd as an accessible platform

for children to be active:

Maybe some kids canét afford,klikeomaybe phys
their parents have bioldsportand Physald. naightd t h e
help them to have the time and space. (uinare)

Some students viewed the purpose of PE through a more-faalted lens. A rurahale
student explained the purpose of t&ndisng o
of health. He used the desesponse relationship between physical activity and health to

better explain himself:

It gess kids active and sometimes give you like a basic understanding of different
thingsé cause i f youdwlllaffeét yourdealthywhareme t h a
people who are more physically active are more healthy. {imeaéd)

Finally, one student viewed PE as an opportune,timea | b e i t tabreakfrgmtteh or t o,

routine of doing sedentary schoolwork:

Even t ho wghort, it tib gets yoa active and out of doing paperwork
andé it gives -maeJu a break. (rural
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Similar to students, teachealso viewed PE in a variety of wayheresalescribed
PE as an opportunity to instill confidence and establish physicgbetemce in students

She also explained how PE can have a positive impact on the greater community:

By the time they graduate Grade 12 | would want my students to be competent and
confident to move in a wide variety of ways and be confident in choosing tvay

move that theyeé will actually act oné Be
more healthy people within our communi t)
skills, not just physically but socially, emotionally, personally that you learn

through movement that you can use in every aspect of their life.

Melissa, viewed PE as an opportunity to expose students to a variety of new activities, in

hopes that they find a personal connection to one and make it their own:

| want to be able to help my students become like physically active for their whole

life. So my goal is to do a variety of things in hopes that they will pick up at least
one activity that they I ike, that theyo
want them to really know their body bet
longe and happier.

Barbara and Gail , both viewed PE as a ti me

personal skillsBarbara highlighted the importance of cooperation and communication:

|l tds providing students t hedperpopabskitsuni t y
that right nowé are not being taught ne
ability to communicate effectively, being able to stand up and advocate for
themselves and find their voice, the ability to explore movement in ways that

t h eeyndt getting by sitting in front of a television and playing video games or
computer . Il tos all of it I think 1tds
academic subject that you teach. And | call it academic subject because it needs to

be valuedike that.

Galil believed PE has the ability to teach students how to be better human beings, describing

gualities such as Acompassiond and Aempath
The program itself | would say thereods
so when theg9gmeswatbBinmbhkeng sure that
and empathetic and working as a team an
is that youdbre doing.
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Additionally, Gail also viewed PE as an opportunity to safeguard children from leading a

life of sedemariness:

But also I think as like a gateway to exposing them to what else is out there because

itéds just such a small piece of the puz
active for | ife and healthy alhyé awédt @ o:
going to | ose so many of them and itods

disengaged so | feel in Phys. Ed. one of the most important things is kind of keeping
them, pulling them back in, holding them there, coming up with new things,
whatevet o make sure that theydore going to

Il n contrast, t each etolslargetyioausdon thephysital d e nt
aspectof PESome teachers disputed studentods abi
movement and learninlylelissabelievedstudents viewed P§olelyas a time andlace to
have fun Shedoubtedtheir ability to acknowledge and value the educational aspect. It

seemder perceptions are derived from personal PE experiences as a junior high student:

They just want to have fun. And thatos
going to do it. |l dondét know i f they sece
high, thatoés for sure, | just wanted to
their day that they get to go be active and not you know put pen to paper, and not
have to you know sit there and be | ectu
and be moving. So I hope that the students | teach, | mean | say this to them all the

time, so | hope they get why | want them to be physically active, and not stand
around, and | think they start to get that by the end of grade nine but for them |
thinkitbs just time to play.

Similarly, both Mark and Gail perceived students to associate PE with play through
movementMark explains how he has been working toward changing the culture of PE in
his school, which is less focused on play and more on educataenss about the benefits

of physical activity:

|l know a | ot of the students in our buil
Phys. Ed. was | i ke movement, they thougt
| 6ve been tryiepgttoncbaédgehahei peltooks
like. But that was one of the big things they looked at was Phys. Ed. is movement

in the gym. But the | ast few years weov
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bring in a little more outdoor educationstih t he | ast i ttl] e
starting to realize that Phys. Ed. is preparing them for a lifetime of movement and
a lifetime of enjoyment through movement.

Gail introduced aspects of physical literacy into her perceptions. She also belslerdst

view PE as an opportunity to have fun, but

bi

Ilwoul d say from the student perspective,

know work on some fundamentals but more so to have fun and to play and | really

try to take out the competition out of stof the stuff that we do so | would hope

t hat they woul d say t hat i f y ou ask
winning/losing competitiveness itoés abo
fun.

Theresa, believed some students are making the coomdxtiween PE and education;

however, her perceptions ofbasedd udent sdé vi ew
| think a lot of them do still come with the thought of well when | go to Phys. Ed. |
need to be moving and | needtpushbdzke act i
on all of the other things that we do, | think they do understand that the other piece
is a part of it too.

Barbara, also associated studentso6 views o0f

PE teachers are partially to blame, as nouighds being done to transfer lessons learned

during PE class to the real world:

We donét do a very good job as physical
| earni ngeée | kind of blame that on that

Phys. Ed. Ya need to take a breath with your students and give them the value
behind what theyo6ére | earning. And so

today and these are some of the thing
a

want you focusingonandi d you know thaté being
working on the peripheral vision. So doing an illustration of what that is, put your

hands out and see how far you can see your fingers. And allowing them to learn

what their peripheral vision is and théalk to them and say guess what? When
youdbre driving a car, you need your
a deer or a child on a bike or a cat
vision is really for in the real world.
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Finally, Carl, was uncertain as to what his Grade 8 students believed was the purpose of

PE, although he seemed very interested in asking them:

The kids probably see it as something t
overly excited and not all of them aathletes but they all try and they have fun and

they | earn some soci al skill sé | donot
honest truth. It would be interesting t

Role of the PE Teacher

This themeacknowlelges the influencePE teachershave on student
experiencesStudents spoke directly and indirectly aboutithgacttheir PE teachers have
had on their physical activity participation both during PE class and outside of school. This
included lessongbhrned and transferable skills acquired. Teadhiscsissed their personal
teaching philosophies as it relatesstt udent s 6 pdeyewpmerdThisthemé er acy
includesa personal story shared by Barbara, who described how a single incident during
junior high PE had a lasting impact on her physical literacy development.

When sudents were aske describe their Grade BE teaches; many reported
themto bdli e n c o u rieeqitrhqu@iif ast it © 0 dnéf parreotutnyd da we s 0 me ¢

student explainetlow her PE teacher goeat of his way teentertain students:

I | ove my gym teacher, heds so fun. He
in school and heodol | have |ike hisé pant
makes a fool of himselfkie socks or | i ke really cool
to scare which is really fun when you

ideas also which help&urbanrfemale)

Some students reportéldeir PE teahersoccasionally giveadviceon how to improve a
particular skill, whereas othedid not recall a time when feedback was given. Some
studentsrecalled momentswhen their PE teachefjoined in to play during PEclass

particularly when teamsereii s h or t oaif opd otyeden® fAgot: st ackedo
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My gym teacher will join in if one of the teams somehow got stacked, like had all
the good players to one tearuratmale)

One student playfully joked about his PE |

valuable player:

Hedl | try to join in but most of the ti
up with him so (rwraltntble)lesndét really hel p.
These studenteportswer e al i gne d views, wiere She IrecasnmendssPE

teachers to actively engage with theudents as way to increase participation:

One of the biggest things | have found to get kids active in my Phys. Ed. class is to
be active with them. They have the most
doing it with them.

Many students describd®E experiences reflective of a mudttivity sportbased
PE progran{Gerdin & Pringle, 2015)where classes are arrandgdunits lasting three to
five weeks in duration, anehch unit is focused dearning/playing a traditional teasport
such as basketbalplleyball or floor hockey One student described how his entire PE
class was wunable to #fAjust play the gameo
demonstrate a spespecific skill. His narrative illustrates why these types of siactised
PE programs are not recommended, as they highlight student differences, which become

amplified in a competitive sport environment:

Wedbre doing a |l ot of iumé texdcdeamtt foemoplliek
who arenodot active so everybodyods |ike c;
over everything |ike |l earn how to dribbl
know how. (urbarmale)

During the focus groups, studsentliscussed the types of lessons learned and
transferable skillecquired as a result of Grade 8.AR urbanfemaleexplained how her

PE teachehas taught her to be resourceful when playing with her neighbourhood friends:
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| have a teacher who likes doiggm classes like random ones where he uses like
things you could buy froth a p o p u |l He likeseaahes e théat like even if

you donét have these, these are things
the materials to (pladyé oyou hdoulrd cugue tt h
dondét need all this expensive equi pment
hockey all the time up at my house with
to buy a puck at the time so we used like just a simpletdikeing ball. (urban

female)

A second urbatfiemale added that her Grade 8 PE experience has taught her to be less
confrontational, which suggests her PE teacher may have been incorporating aspects of the

Teaching Personal and Social Responsibility (TPS&)ehinto their PE program:

| feel like in myPhys Ed.per sonal | y, it teaches us tF
want to be with these peotpdye e vtelrgr alay 4«
something you can work out and not everything has to be solved with violence, it

can be more verbal and polite

An urbanmale described participation and teamwork as his two main takeaways. He
explained how | essons | earned during PE ma

well 0 with others when starting a new job:

| think participation in team work is a big partigfbut that is when you play team

sports, typically they divide out the teams, and people you might not want to be on

a team with and you have to work well with the people in order to succeed at what
youbre doing, and | t hikeif¥oudolfatd djcbyagood t
get i n and you do,buyouHaredoworkwel itb ttiem, It her e
think we can take that in otthys Ed. class.

Likewise, an urbafiemale also made the connection between PE class and the real world,

onysheecommended PE to be fimore inclusiveo r

But if we could change it to be a more inclusive kind of thing, instead of just
automatic competition it could help you a lot more with your team building in the
real world, whenyod r e i n/orjindighsscheoh d



Several other urbamales attributed PE to helping them refine sigpecific skills, such
as improving their Astep worko in basketba

the five most commonly played gamesactivities during PE, a student responded:

Playing games, basketball, floor hockey, dodgeball, zareth ball.

From this exercise | learned bench ball is an elimination game derived from dodgeball,
where participants stand on benches and throw ballstab#aer. When | asked the student

what types of transferable skills might emerge from playing these types of games, he
responded in the form of a question, fAHow
Some of the students laughed in response, indudiimself. Interestingly, the PE

curriculum forbids teachers from playing elimination games during PE class:

A quality physical education program is one that is participatory and not exclusive.
Elimination games do not belong in quality physical educati®rithey exclude
many from opportunity to practice and grow in their skill competence, creativity,
confidence, and strategic thinkingovernment of Nova Scotia, 2014b, p. 7)

Melissa described how the current PE curriculum provides little gusdandiow
to teach a physical literadyased PE program. She attributed much of her knowledge
surrounding physical literacy to her B.Ed. progrdnrelissaand | discussed PE teachers
who have been practicing for longer than herself. | asked if she knewhleses teachers
have adjusted their PE programs to be reflective of the 2015 curriculum, which was
intended to be a shift away from sport toddistic, active living approacthatincorpoirtes

physicallyliterate students as an outcarhker response left nfeeling unsettled:

Therebs some people that stil]l just you
they think i1tds something that i f you t
come. And -prodicsofteaching Phgs. Hal.y
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Similarly, Theesa believed there were many PE teachers in the system who were exposed

to the concept of physical literacy for the first time when the Nova Scotia Department of
Education and Early Childhood Development (DEECD) released the curriculum in 2015.
Whereas forher, physical literacywas just coming aboutvhen she started teaching,

therefore she was able itamerseherselfwithin it from the beginningl asked Theresa if

she thought the new curriculum is being delivered in the way that it is meant to be, she

redied:

Depending on where the teacher is in their career and how much they value

professionaddevelopment and change in progeam like to hope that most are

onboard and current with things cause most people that | surround myself with are,

but thatéaynbhaté eanedr ydne oiusmdtep i nt
whole other world.

When | askedCarl, who has been teaching PE for 25+ years, about his views on the current

curriculum and how he met the challenge of adopting physical literacyimforogram,

he replied:

Ohyeaht hat word didndot exi st. I mean it
the way that | did things | guesssit made sense, it combined outcomes where they
should have been combined in the first place. And it cut them\roatever thirty
some to | think eight but all of the eight had indicators which were the old outcomes
so it was similar in a way, it just made them flow together | guess.

All teachermarticipans reported having attended the provincial TAPHE conference
thatFall (October 2018). For marifPE teachersn Nova Scotiathe TAPHE conference
serves agheir only form of professional developmédat the yearAs Theresa explained,

anything beyond the once per year provincial meeting needs to beitsaiéd:

The only PD[professional development] 6 v e hahk laedn my First Aid Recert
which is great, l i ke 1 tods ,bpuandPDlla t
needs to be selhitated So i f | wanted to, | ike [16d
and o the TAPHE conference but anything else is just do your own.thing
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Melissa explained hovshe feltlittle support is available for PE teachers to attend

professional development opportunities outside of the province:

If they can go to the nationelonf er ence [ PHE Canada] awes
money for that is slim. Our board just changed things so we can only go once every

three years to get that money instead of&éwaAnd no more than two people from

your buildingc a n  gpdf gou have three PhyEd. teachers, well one of them is

not going. So | think ther eosteaahethat c k of
wants to get any P& This profession is pretty taxing

Carl believedteachers from other subjects are provided more opptyrtiminetwork and

learn from each other:

I know thaté math teachers get pulled o
[ Language Arts] teachers that have gott
pulled out for more than just that one conferencedaydug t he year and
remember ever being pulled out as a Phys. Ed. teacher. Actually, when the new
curriculum came out, | think we were, maybe for a day.

These narratives highlight the urgent need for more professional development
opportunities for PEeachers, as well access to financial support.

Barbara described her PE program as an i
explained how she intentionally incorporates a variety of games and activities into her

program for the purpose of exposure:

Il think itds i mportant to introduce a Vv
to encourage and allow them comfort to try new scenarios in their adult life and in
university and so forth.

Barbara shared a personal story about an experience dumiog figh that significantly

impeded her physical literacy developmantl continued to influence hghysical activity
experiences throughout university. Stegins with a description of her junior higte
program,whers t udent s PE epe e rgbnderaipepsr owarieatehact

(Waddington et al., 199&)s dictated by her male PE teacher:
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When | went through [junior high] the wall was always up. The guys were on one

side of the gym, the girls were on one

cafeteria to do step aerobics while the boys had the gyionm to do wrestling. |
approached the male Phys. Ed. teacher and Beadild | please learn how to
wrestle? & n d h e f@abssoldtely kol 6 m fbut | waaild love the opportunity

to learn that ¢ auHe saidfabsmiutelyaad ghutime tightr e st e d

down, there was absolutely no way a girl was going to be allowed in his program.

So | went off to university and | tried out for our university basketball team and |
didndét make the wuniversity baskwamal |
and didndét make the soccer teamé So
moving, what am | going to do? So | started playing in dorm sports and it was

boring, oh so boring. Hal f were drunk,

fell apat, almost every game.

So | decided to join a club. So one of my girlfriends was joining the wrestling team

and shedés |i ke you should come out and
anything about it. But | we nhti cahn d jdoiidnne

know anything about either but | felt safer and more confident there because | had
some experience in gymnastics.

After three years of being at the university, | found out our school had like one of
the best national league accredited wrestlyg t eams andé t hey
female wrestlers at the timeé so | ooki
had an opportunity to have some basic knowledge in wrestling, it probably would
have given me the personal confidence to go and trethomg new and put myself

in a vulnerable position to you know be uncomfortable and try it.

So thatdés | guess where my passion ¢
multiple opportunities because you never know what down the road will bring and
wheret hat will take you. I never woul d

asked me in junior high school that | would have been on university level
cheerl eader competing at national s, I
be a cheerleader,al have pompoms.

Barbaracreditsmany of her current teaching practices including a raltivity approach
to PE programming, in hopes of preventisgnilar obstructions tghysical literacy

developmentrom ever occurring to her students.
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Low Status ofPE
With respect to other subjects in the Nova Scotia public school curriculum, the
status of PE seems to be much lower in terms of allocated time for instruction, dedicated
resources and support from government. The students spoke about the variation of P
programs being delivered in their respective schadth, regards talass size, format and
guantity, while teachers described experiences of having to defend their profession,
compete for resources, all while making do with limited resources. Furtherthere was
a clear difference between students and t e:
reference to school PE, which adds to the argument surrounding the low status of PE.
Students reported class sizes ranging from 19 students in adagg¢o upwards
of 80 in combined classes. One student described how his school navigates the combination

of three Grade 8 classes into one large PE class, adding that it can be frustrating by times:

Sometimes we have gym three times a week, sometim@gsstvhave the two. They

combine al/l three classes so itdéds typic
goes down to this other room they have and it varies with the teachers what you do

in the |little roomé | tds henthemextclasdgoese c | ¢
down and... whenever we go down itds | ik

and sometimes it gets a little frustrating. (urbaale)

When students were asked what they would c
most @mmon response was to increase the quantity of PE instruction, in terms of both
duration (minutes per class) and frequency (classes per weteklent reports of PE

guantity ranged from two classes per week fon@fAutes per class (60 minutes/week) to

four times per week for 4hinutes per class (3 hours/weel).student receiving PE

instruction 23 times per week for 3Minutes per class (680 minutes/week) stated:

|l would change | i ke how we have the hal
almost avaste of time because by the time you get there and get your shoes on and



everything, we only have Ilike 15 minut es
to do gym cause itodés almost no time. So
than half hour lasses. (urbafemale)

Even though this student is trying to make a case for more time allocated to PE instruction,
it seems she is also providing justificati
to it as a fAwast e ovhornedeived BE instBictiomi8tinaes pery , a s

week for 45minutes per class (1380 minutes/week) stated:

I prefer gym throughout the whole week
school we get four out of fi veraloadeys of

Without hesitation, a second student enviously added:

| only get [PE] two out of five [days per week].

When asked what the ideal amount of PE instruction is, he responded:

At least three days of having gym. And our class is only half hourgsonly get
an hour of gym a week.

Interestingly, the only reference to allotted time for PE instruction in the curriculum, is a

loosely written guideline within the aim statement:

The aim of this curriculum document is to provide physical educators with a set of

| earning outcomes thaté recognize the
participate in a quality physical education program at least 3 days a week for a total
of 150 mindes.(Government of Nova Scotia, 2014b, p. 7)

There was agreement amonghitteacherghat the profile of PE in Nova Scotia
needs to be raisedseveral teachers discussed how thmfieved the Nova Scotia
governmentwas not doingenough to suppbrstudents, teachers or schooRheresa
explained how more attention needs to be g

system, as she believes health is a better predictor of success than intellect:
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Literacy and numeracy should not be the namidne focus of our public education
systemé an i +bangisgothgitabe & muchwaggerldetermining factor

as to whether theydébre going to be succe
been so much time and money and efforts put toward®asing literacy and
numeracy scoreseée | dondt ever remember
al ways seems to be getting worseé where
first, learners who are well physically, emotionally, mentally will be &blearn.

Those other things will be better. | would think there would be a difference.

Similarly, Carl argued for more attention to be given to physical literacy, as he believes PE

is considered second class to other school subjects:

|l think woeydrea mboaeat academics rather

worried on how weob6re | ooking with test
how much they value or how much they care about whether the kids are physically
active.

Melissa described howovernmentcuts to PE programs and support personnel are
negatively influencing the publicbs perce

balanced curriculum, where physical literacy has an equal role:

Our province doesno6t esgeirgmo cutibe poysicaklikea b o ut

the physical and health mentor youodre |
as math and ELAENnglish Language Arts] | f youdre going to nc
into Phys. Ed. t hat ar el |9 wnpmp opseeodp | teo 1 b &
i mportant. Right now whatoés i mportant t
what it i s. ltés |literacy and math and

literacy be part of that?

Whenteachers were asked where imgments were most needetde majority
reported ti me, money and respect. Bar bar a
sustainable funding to purchase adequate resources is made available. She describes her

experiences as having to beg, borrow, stealsanounge:

Put your money where your mouth is. If you really want to make change, and you
really want to see positive change in the school, and with the students, you need to
back it with funding. You need to back it with tools and equipment and resources,



not books necessarily, that teachers can use and access without begging, borrowing,
stealing and scrounging.

Similarly, Theresa believed additional r es«

of PE, perhaps even those of her colleagues:

ljustlike woul d | ove for Phys. Ed. to have i
for kids to go and get active, itds not
itdéds a core subject t hat needs to be v

resourcesAnd not just thrown at 1t to say of
money, do with that what you will. Like it needs to be solidly like kept up I guess.

Carl shared a conversation that he and his PE mentor once had, where they joked about the

role of aPE teacher

My mentor who was my former Phys. Ed. teacher jokes know our job is to
provide the other teachers with their j
Phys. Ed. teacher he knows thatds not t

Therewas& | ear difference in how students &
Students interchangeably used it when referring to physical education (PE or Phys. Ed.)
and related items (e.g., gym teacher, gym class, gym shoes), as well when referring to a
gymnasiuni a building or large room designed and equipped for indoor physical activity
or PE instruction. Here is an example of

interchangeably:

What | like least about gym class is how the gym teacher makes us pass to the
peoplevihno ar enot participating. Like the p
edge of the gym. (rurahale)

Wher eas, t he i ntervi ewed teachers reserve

classroom, the physical space for which PE instruction takes place.

11C



Several teachers expressed their concern
they viewed this practice as disrespectful to the profession and demeaning to the academic

subject. Melissa presented her view on the topic:

Well, | think the whole province s wor ki ng through this

knowl edge piece, i1itds an advocacy piece
gy m, ités throwing a ball, youdre playi
anything. So making sure that people understamdtth you know i tdés

education and | care about physical literacy and making sure that students can live
| onger é. |l 6m a big advocate and my stud
Agy mo, |l 6m very serious about that. The

Mark described how it took him several years to change the culture of PE in his school:

It takes time to change the system, it takes time to change how people look at Phys.

Ed. ¢é it took me five to six years in t
Phys. Ed. é When | was in Phys. Ed., if
grade, and thatés probably why | got in
Phys. Ed. , I |l ove movement and | di d, I
quotatonmar ks figymo class, | felt |ike | be

the programs, | realized that Phys. Ed. is a lot different depending on your lens.

Comprehensive School Health

The implications of thidinal theme are less focused on PE, and nsmeon
incorporating movement into other aspects df u d gcmobl da§. Studenshared details
abouttheir typical school day schedujescluding patterns of physical activity and rRon
movementbehaviours, and explaindtbw physical activityimpactstherr physical and
emotional weHlbeing. This theme also highlights the work of two teachers, Melissa and
Mark, both of whom demonstrate a clear understanding and appreciation for the
comprehensive school healttamework. Melissa explains some of challenghs has
experienced over the last several years as she tries to incorporate pillars of the

comprehensive school health framework into her school community seemingly on her own,
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while Mark highlights some of the successes he has experienced due to hethdrom
greater PE community.
During the focus group discussions, students were asked if they considered PE to
be an important part of the school curriculum. Their respoocsesibute to the second
theme d6édvarying views of héwstudentgparcepeossheobin b ut
general. One student agreed that PE is an important school subjept@sdésher a
opportunityt o Al eand ofblsreeda kidt f a mme d ed mgldebuc hdi e
words could be inferred to be her interpretatiof the public school systemat large,

suggestinghefeels like a prisoner wanting to be released:

Il think itdéds i mportant cause it kind of
cause youodore trapped i n a b abdldhgforg, we l
|l i ke six hours. We get | i ke a break but
|l unch time most people stay inside so i

some exercise, especially in the winter. (urbemale)

Similarly, anotler student described how most of Bihooldayis spent beingedentary
and PE serves as his omgportunity to be active, however, it appears the student may be
di screditing PE as an academic sudttyalyct by

leaer ni ngo, suggesting | earning does not occl

At our school we have an hour break for lunch and free time, and if gym is taken
away thatodés the onlyé break you have th
i f youdr e st uc kmeyoucankicdlofaget loose dnceit giwds goure  t i
mind a break on actually learning, where you can actually just run around and play
sports instead of just using your brain to answer questions. (orabm)

Thesenarrativesring attention tdhe significant amount of time students are expected to
sit andlearn each daydespitethe large body of research recommending otherwise. They

also highlight the fact that other school subjects do not incorporate movement into their



lessons. Finally, tre® narratives also demonstrate that students value PE, as it provides
them an opportunity to move in an otherwise sedentary environment.

To explore theknowledge component of physical literacy, students were asked to
explain their understanding of theleehi t s of school PE. One stu
insightful, as she was cognizant of -her pe

reaching impact physical activity can have ondsriiée:

Il think ités i mport antmyschaoleacismlly o spoast a |
so having a chance for them to actually get some physical activity in their day is
|l i ke I think really i mportant because i
ways that you do-fedale) even know. (ur ban

Another stident acknowledged the positive effect PE can have on behaviour:

I have a student in my c¢class that Kkind
gym cl ass, cause itods |1 ke a break for
female)

Similarly, the same urbamale who expressed his frustrations towards cup stacking,
recognized a difference in how his body feels on days that he is physically active during
PE in comparison to days spent being less active apppsrentrom his narrative that he

is searching to find the correct words to describe how energy expenditure can improve

oneso -lewelser gy

Sometimes | feel really like, like | need to get a lot of energy out, particularly on

the days where | dondt havedlkehjysswant Ed. |
to get up and do something. Then on the days where | have Phys. Ed. | have a place
to et It out and on the days where we
for example, | just feel mormyet Hiirkgeg a&md rl
still just Iike resting up | guess. The

sit after some class cause we just donbd
there for like an hour straight and that just gets really b@mtyour bloodstream
like slows down so much, you just have no energy for it.
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These narratives demonstrate that students understand the physical and emotional benefits
of physical activity, as experienced from their respective PE programs.

Based on the rare of semistructured interviews, hdepth conversations
surrounding the comprehensive school healt
activity levels were had with two teacher participants. During interviews with Mark and
Melissa, both describeldow they strive to work collaboratively with the greater school
community t o ensur e-besd isiadeonty. Blak shaeeddomeofhssn d  w e
successes with community partnership building and ezosscular planning with teachers
from otherschool subjects, while Melissa, described some of the challenges she has come
up against over the last several years.

Mark explainechow physicalacv i t y pl ays a big pHet in
credits much of this success to Hupportive relationships that have beeweloped in the

community, and supports inside the school:

|l tds kind of | i ke éiwfedyvoeu bbeueinl d riyti ntgh etyod
possible experience so thatidents can stick with it [physical activity] and stay
with it and | i ke I said the partnership

supports that webve placed from the adm

He provided some background information about the contypngartnerships he has

helped established and explained why he believes his community has a vested interest in

its youth:
Wedbre rural, & eadot & oum parentsaaie Iformarrgeduates so
theydre al ways i nter eg tWedaveaarcurlwdriaki wet he s
have baseball fields ana@& cemmurtespacd, $oe |l d s
thatdéds one that the school i sé Batmey of a

see benefit to not only a big school but they have personal bandfiey have a
personal stake in it.
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Mark explained how local industry partners donate resources to the school, and in

exchange, the school uses social media to give thanks and keep them informed. He

described this as a positive relationship for altiparinvolved:

We use social medih or dheawsparents what webr e
community wh atWewaesome industriy im ghe area that donate

d

funds foé technology and equipmentinrPhys Edé Wo6r e | ocked and

in that and we pia lot of energy in that and our principal, our mayor, are awesome.
They see the value in people that give back and that do things so they, | might get

a few more funding allocation than maybe other subject areas but they see the value

in our program whik is kind of nice.

As for relationships inside the school, Mark described how he collaborates with
teachers from other subjects to incorporate ecosscular planning into his lesson plans.
He explained how this collaborative approach benefits not smigents, but the entire

school community:

Wedoalotofcross ur ri cul ar stuff in our buildin
number of] teachers and a | ot of teache
kids after class and they see the benefits ¢fé t her eds no bette

connectedness and school belonging than in Phys. Ed. and that kind of follows the
TPSR [teaching physical and social responsibility] kind of mbdsked practice
thatdos been | think underutilized in

Mark finished by acknowledging the success of his PE program, which he proudly takes
credit for. He described high levels of student engagement at altignagle and outright

rejected the notion that physical activity levels decline during adolescence:

Soaxsaresubf the work that 1 6ve put in the f
i t 6s k iohwaitontil you gekt®&rade TAn d | 6 ve Ibeesakingki nd o
advantage of that where kids are really looking forwafehtgs Ed., t hey 6r e e
looking forward to the program. So | try, and as a result, when you hold yourself

toé the golden standard of whalhys Ed.s houl d | ook | i ke it és
you get amped up for a race or a hockey game or a soccer game, you try to deliver
thatevey <c| ass. So one thing | tell studen

always bring excitement aboBhys Ed. So i f you dondét have
from me to you.
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Il n contrast to Markbés successes, Mel i s s

experienced in recent years when trying to adopt a more comprehensive school health

approach at her school. Segplained how sh&iesto maximize movemerttime during

her PE classess she recognizes students are not moving nearly as much as they should

throughout the day:

Me |

| try to move them as much as possible because until | take over the world, which
is my next plan, and actually create or help create, and | think this will come out
with the next curriculum as far as | know, to create movement ily etleer class.
Once | do that, | will feel comfortable having my students sit and listen to more
direction than | give now.

i ssa explained how sheds [aneother subjgcisng t o

in hopes of incorporating movement inthvett areas of the school ddut to no avail:

Me |

For the | ast six years | O0ve been trying
for 20 minutes and |1 6ve been |ike well
minutes? And the ELA [English Language Artsjdeaer s get real |l y m
would love to see us work more with like the course subject areas to be able to
better mesh the two. Like if we could have PD together so that | could sit down
with the math teacheré |1 6d saquttltwdeow me
outcomes and see how we can incorporate movement into those three outcomes.

Like we can sit and preach all we want about trying to get people moving and we

can go to the TAHPE conference and give a presentation on it, but what we need to

do as pysical educators is we need to go the ELA conference and show them and
tell them how they can incorporate move
way that this is going to work.

issa also noted other barnthers to ensur

| think physical educators are passionate about what they do, I think they do a great
job. I think health edcationgets the shatft. | think it ends up gettingpegged oto

peopleds course | oad as an extra <cours
educatonand t heyodore teaching ki dasdstfbtilautt men
they have no training in. So | dondét kno
and health edbne subject and making sure th&Bspecialist is teaching it since

they are trained in it. Other than that,

we need to start putting an emphasis on health and we do a, pardon my language,
we do a shitty job at it.
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Toward the end of Mel i ssaos athanfrustratonseere, | ¢
wearing on her, as she was growing tiredvofking in a silo She provided her honest

thoughts about the current state of PE in Nova Scotia:

My wul timate goal to be honest, I's a mor
| doinmbk weéh can do it by ourselves. | thi
to try to do it by ourselves. | need more outside people buying in to help us out.

Red Tape Policies

The restrictive impact thatthe PE Safety Guidelinekave on student
experiences were the focus of this theme. Although students from thenaleafocus
group did not directly address the influence of policy in their narratives, it was evident that
they were experiencing somestrictions to their PE programs. Students described how
most of their PE experiences have taken place inside their school gymnasium with little to
no exposure to resources off school propeBigveralteachers shared their frustrations
regarding restriete policies and provided some creative solutions as to how they continue
to engage their students in a quality PE program.

Due to the nature of seratructured focus groups, only students in the roralle
focus group were asked what types of commumispurces are being accessed during their
PE classes. | used swimming pools and ski hills as examples to add context to the question.

Two students from different schools provided the following responses:

We wused
t han t ha

to have a ski nafewygarsbAnd thewetheh av e n
t we doaeyt do much. (rural

Yeahé we dondét have anything that goes
have one or two outdoor c-linerewslege abally ear é

park right behind the schoeb we can go play baseball or like tag or something
behind there. (urbamale)
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Questions concerning restrictive policies were a sore sposdore teachers.
Melissa described how the recent adoption of the safety guidelines have caused her

additional rodblocks to providing students fun outdoor educational experiences:

I get why theydére there, but you know |
dondét haveé 25 helmets so that takes aw
because | opayrodd lifeguard and rthve them do their water safety,

like it just takes too much time where we would have to travel to do it.

Barbara expressed her frustrations concerning thedansuming processes involved in
organizing field tripsasaresufo s c h ool policy. She acknowl e
in her reference to t heilmeanpgexigirgtpdlicies baveii st i ¢

become even more restrictive:

|l donét know if the red tape chlahnged but
the rules of the permission forms and this, that and the other thing, have always

been there, they just got more emphasis and more detail and more steps. Like our
former principal wanted every single trip form sent to SIP [School Insurance
Progran] to get vetted before we could go on a trip and so the time and processing
time to get that done to go, it just bec
want to do it. You just want t o, I dono

Similarly, Theresa felt th the SIP vetting process and PE Safety Guidelines might be a

bit too much:

| know broadly speaking school insurance program can be very like limiting. Our
safety guidelines for Phys. Ed. are becoming a bit more progressive as far as like
whatteachersmed and the realities and what we¢

Gail described how recesthool safetypolicy changes have forced her to completely

revamp her PEnd athletiqrograns, as sheds no | onger all owe
with her studentsEven though her udm school has little to none outdoor space for
recreation use and is within short walking distance to several municipal parks that would

be accessible if policies permitted:
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The year that | came, we were told that to leave school pré@pettywould need to

be categorized as a field trip, so I 06m
1-15 rati o doesnotlcamnottake mphys Edclassesoudsid® ol . S
of our building. Sofrom Septembeuntil June we run all ouPhys Ed. classes in

the gym. And that is not just a barrier for Peys. Ed. program but also the athletic

program. Because trying to have tryouts for all our sports teams, or you know track

and field or whatever, is very limiting.

Galil sarcastically added:

And | always say the risk of them not doing these types of activities outside is far
less than the risk of them going to a soccer field down the street, you know what |
mear? Like where is the real risk when these kidsarehe cusp of not even being
kids anynore.

Fortunately, Gail 6s school i's equipped

continue teaching most outdoor activities inside. However, it is not without limitations:

We do use modified indoaquipment bu#é until they get out to the field, dy

dondt sreaetuahjehedintlookl i ke cause webre using
about a foot and a half | ong and weight
being indoors and then they get there a
andtrying to make it stick in the ground

Melissa shared her creative solution to exposing her students to physical activities that they

would not normally be able to experience during PE:

| would say we do a good job in making sure that kids can go outtive,aand

not get hurt. | think we introduce them to more activities than | was ever introduced

toé 1l know someti mes we c &ydBlsdo whatt avied v
done is started a wellness day. So everyéehtry to get as many people ineth
building and outside of the building, t
do duringPhys. Ed. class.. So we bring all that stuff in so that we can actually
introduce them to a lot of, a variety of different activities. So | think we int@duc

them to everything we have in the surrounding area.

These narratives highlight some of the limitations PE teachers are left to problem solve as

a result of red tape policies.



Chapter Summary

This chaptepreserned the results from anterpretive phenoenological analysis
of 18Gr ade 8 PE éxpedemaedt isciudedthenarratives from six PE teachensd
results fromdocument analysis of the current PE curricul@r.themes that represent the
key i ssues t hat ekperieicame thay eclats tb thelvariods sdtial Bnd

environmental levels within the Soci@tological Modelwere presented.
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Chapter 5: Discussion

In Chapter 4, six themes representing the key issues that inftlendele school
student s6 & Wereeprepentedi wathinc am interpretative phenomenological
analysis. The purpose of Chapter 5 is to further discuss these themes and provide meaning
to them as they relate to the research questions and relevant literature. This chapter will
also discuss #implications this research may have on the future of PE programming in
Nova Scotia. Next, two lists of recommendations are presented, the first is for policymakers
on behalf othe PEteachelparticipants and the second is f®Eteacher®on behalf of he
studentparticipants Finally, the limitations of this researahediscussed.
Reuvisiting the Research Purpose and Questions

The purpose of this research was to examine the PE experiences of Grade 8
students, with the goal of gaining a betterderstanding of how PE is supported and
implemented in schools throughout Nova Scotia. Woven throughout the discussion of the
aforementioned themes, | adofito shed light on the guiding research questions with which
| began: (1) What social and environmheal f act ors i nflueff@e stud
How does the current Nova Scotia Grade 8 PE curriculum contribute to the continued
devel opment of st Radnedn t(s30) pWhyesriec adlo |giatpesr aecxyi
experiences, PEi ceracbbersdbupdentsed experienc
content?

After revisiting these research questions, it is important to remind the reader that
the presented themes are based on analysis of all data sources including student focus

groups, teacher iatviews and document analysis of the PE curriculum. Together these
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results allow for a more comprehensible understanding of the factors that influence
students6é PE experiences.
FactorsThat InfluencedSt udent sé6 PE Experiences

The findings from thisstudy supportedmuch of the previousesearchthat has
examineds t udent s 0 and peeptionseohRireparticularB e n i et al . 0s
six characteristics of meaningful P&s presenteith Chapter lare all evident throughout
the six themewf this researchTheme 1:A fidentEngagemeri representsome of the
most predominanbariers and facilitators tstudentd PE participation found in the
relevant literaturein the field. Some of thefactors identified as barriersicluded
competition(females) cell phoneuse andsocial pressuresom peersin contrastfactors
identified as facilitators included competition (maleshoie in activities and non
traditional PE gameand activitiesThese factors are all situatedthin theintrapersonal
level of the SEM as tle impact of each are based ostadens ihdividual characteristics
(i.e., gender, interests, so@gonomic statysetc.). For example, students experience
competitiondifferently, according to theigender and skilevel. More specifically, eme
malesreportedthey enjoy competitivegames during PBsthey felt it motivated them to
participak, whereas some female=portedcompetition as a barrier to participatidrhese
findings are supported bBeni et al.(2017) who also reported that competition can
contributein both positveaendn e gat i ve ways t olewls Ghbensand 6 eng
Humbert(2008)also noted that the female middle school students in their study preferred
noncompetiive activities. Other researchersautioned against the use afmpetition in

PE ast creates a divide betweéigh- andlow-skilled student¢Bernstein et al., 2011)



Some eachers reported t u d &ck tofscontrol overpersonal communicain
devicegs(i.e. cellularsmart phonesdsa barrier to student engagemeAtthough personal
devicesas a barrieto PEwasnot identified inthe literaturethat |read,it does not mean
this finding is lacking meritt may perhaps be due to trenge of publication dates the
research examined (mitb90s to 2011)as celluarsmart phone technologigas only
become available/affordable to younger audiences in recent gemsidering thebvious
student privacyconcernsassociated wittsmartphone usén school locker aoms | was
surprised when Melissat at e d @g® tothd lecker momfuse their cell phone, come
back oud To this endthe only timeicellphon® or fic o mmu n weteeetered n de v i
to in theNova Scotia PE Safety Guidelines docum(@uvernment of Nova Scotid015b)
is under accessibkguipment in case of emergency.

Social pressur@s a barrier t o sréefarsdasmotimed sREdgat |
hesitation to try new activitiess theyfear that they might embarrass themselves in front
of their peersBeni et al(2017)reported tltsocial interactiois acriterionfor meaningful
PE experienceshowever,it comes in both positive and negative fodm.this instance,
whenstudens do nd feel confidert or physicaly competento perform a particular skill
or movement patterrsocial interaction camct as abarrier to participation for some
students. This was demonstrated by the ufbarale who wasesitant to play volleyball
with her hgh-skilled friends | féel like | kind of hold back from trying and learning new
thingseé itds just wh atBEtacheshoulghemimiulefthei | |t |
social situations they create during PE, particularly when studegitsthe early stages of

acquiing new skills.
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Choice in activities was identified as
El-Sherif (2014) wrote extensively about thieenefits ofproviding students input and
choice over the activitiegserformed during PESimilarly, Gibbons and Humbie(2008)
reported AVari ety a mdeofthafour idestfietl themesamongst f et i m
female studnts. Despitevidence supporting PEfogramshat expose students to a range
of lifetime activities (e.g., dancing, walkinggcycling) and developmentalmovement
patterns manystudentseported their PE programs to be reflectiva ofiultiactivity spor
basedmodel that incorporated competitive games and focused on practicingsppoific
skills. Thesef i ndi ngs suppor t deBcaptve profile of E teaghersand ( 2 0
programs in Atlantic Canadahich suggests not much has changed ovelasiefive
years.Interestingly, teacherg self-reported pedagogical practices differed significantly
from thoseexperienced bgtudents asthe majorityof themacknowledgedhat students
prefered nontraditionalforms of PE, andhus,their programs were more reflective of
QPE standarddhis is possibly due tbias within the sample of teachers that volunteered
to participate in the research, considerimgst self-identified as being passionate PE
teacherswho regularly engage inef-initiated professional development and learning
opportunities.

The importance of thifieme cannot be underestimatedolittle (2016) wrote that
mi ddl e school i's the most i mportant ti me i
physical activity. Under st anding factors whi ch may i
willingness to participate during PE is critical to their future participation in physical

activity and physical literacy developmeghubans et al., 2010)
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T h e ar§ingViews of PB Burpos® noted in Theme 2 al so
information tophysicaleducatorand PE policymakeré{d nder st andi ng studen
the purpose of PRrovides researchers inbiginto the types opedagogical practices PE
teachers are usings well as the quality of health messaging that is being disseminated to
studentsln general students viewed PBs an opportunity ttake a activebreak from
fiactually| e a r while lgadng fun with their friend, andto learnabouta variety of
healthrelated concepts that can be transferred to the real Warse findings support the
work of Lyngstad et al(2020)based in Norway, wheeportel studentgo view PE agithe
move me nt  m(p. 230)m their everydaychool life.

Teacher s6 vi e of E werenedrtbxtbook worthy The reajority of
themviewed PE as aopportunitytod evel op studentsd physical
social, emotional and personal skills, and expgisdentgo a variety of activities in hopes
that students will choose one to continue being physically active fof litse viewsvere
similar to those reportebly Kretschmann(2014) who categorized thenanypurposs of
PE according to health, valamd developmental educaticddonvergly, there was some
discrepancy betweernews held by students and what teachers perceived to be views held
by studentsThe majority ofteacherparticipantsbelievedstudentsvere unable tomake
the association bet we e maldadsgeas ob PEhowsvercas!l 6 an
previouslydiscussed, the studemterecapable ofinderstanthg the manypurposs of PE,
andperceivel it to bemore than just an opportunityo A (Pé&paggadgaki, 201&8ndbe
social with friendsThis theme spanned the intrapersonal, interpersonal and organizational

levels of the SEM, agiews on the purpose of PE are held at the individual level, shared
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amongst the interpersonal level, and influenlbgdhe organizational (and higher) levels
of the SEM.

While the piorities of our social, political and educationsystems influencéhe
content taught and lessons learned in schools, the role teachers have on students far exceeds
any textbook or curriculunT h e me 3 : i Rol e highlightedithee exet toT e a ¢ h €
which a PE teacher can influenttee manya s pect s o fbeyand thtbasketbadls | i f ¢
court Students described their PE teachers as lieiagh ¢ o u fiequitrhqu@ f asat t 00
be arandinpdroet t vy Ila mang caseg PE tdars are known tavear many
hats: educator, cheerleadeolunteercoach,event coordinatorand in many cases, they
are often responsible for teachiadditionalschool subjectsSimilar to other subjects, the
role of the teacher is to provide studentthvieedback on how to improvkeir academic
successOnly some of the studentecalled receiving feedback from their PE teachers. This
is concerning, considering students should be evaluated based on personal growth, acquired
skills and physical literacydevelopment. When studsnare not provided adequate
feedbackfrom their PE teachershey are unable to correskills or address movement
patterrs thatare not being executed appropriatehSimilar findings were discussed by
Silvermanand Subramaniaml(9 9 9 ) I n their review of it
attitude toward PE and physical activifjhe authors reported legkilled students do not
receive adequate feedback from their PE teache improve their skill levelwhich
ultimately leads to studentdaming themselves for being unsuccesstfiilis a cyclical
process that needs to be addressed through proper PE teacher education training and

professional development specificR& assesment.
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This themeforms the basis of the argumefur why PE teachers need more
opportunities for professional developmemtd training.Physical education is a subject
that aims to address the psychomotor, cognitive and affective domains of learmieg, w
being attentive to student slieingptheyefoieleEa | | e m
teachers need to lpivy to many healthrelated concepts arehuipped with a range of
innovativepedagogies that caffectively relay information to students iman-traditional
form of teachingTeachers reporteslystemic barrierso attendprofessional development
opportunitieswithin their discipling includingaccess to funding and lack of opportunity
for professional developmernthis themeaddresse the orgarzational (school) level of
the SEM.

Thet heme AL ow Sbothtiscancenirfganduisudrprising It refers to
thelack ofallocatediime, spacepriority and respect given to the subject, in comparison to
other academic disciplinesn the school curriculumStudents repcet low weekly
guantities of PE instructigiboth in terms of minutgser class and frequency of classes per
cycle ranging from60-180minutes percycle. The low end numbease comparable tihe
work of Randall et ab $2014) descriptive profile of PE programs in Atlantic Canada
which are alsavell belowP HE C a 12620330 min/day QDPE recommendations.

In 2015, the same year the current PE curriculum was implemented, the Nova
Scotia DHW released Ropulation Health Profileof the provincg Government of Nova
Scotia, 2015 which compared prevalence data of modifiable health behaviours and
related chronic diseases between Nova Scotia and national averages. Results from this
report indicated Nova Scotia had higher prevalence rates for all listed conditions

(overweight olobesity, diabetes, hypertension, arthritis, heart disease, respiratory disease),



performed higher on negative health behaviours (heavy drinking, smoking) and lower on
positive health behaviours (fruit and vegetable consumption). Randall et al. (201é¥poin
out, for a region that has sonoé the lowest indicators of health and wellneBs¢ er f ai nl vy
they deserve bettéhanto have the least amount of time for PE instruaiion( p . 61) .
Several students described combined PE classes of up to 80 studerSWE
teachers negotiating for time, space and equipment. Some teachers described how their
classroom (i.e. the gymnasium) is commonly taken from them for special events without
much notice ahead of time. This practice is quite troublesome for PE rieashihey are
then left to find alternative classroom space, which often results in students performing
some sort of unplanned sedentary activiyrthermore,lte message this sertgdsstudents
is concerning asit is clear that PE is natiewed as impdantasother school subjects.
Some teachers spoke about t heplacempr oper
Aphysi cal. Wkednrevweaingithetndent focus group and teacher interview data,
there was a clear difference betwedsnw students and teaatseusedthe word.Some
teacherstressed how they make it a priority to educate their students about the negative
connotatiot he wor d fAgy mo brheimargisalizédstatisofePE was blgoe c t .
discussed bxilborn et al. (2016) in theianalysis of Canadian PE curriculaho stated
the low status of PE is a key barrier to implementing qualitypRIigrams in schools.
Similarly, Silverman and Suamaniam(1999)found that te marginal statusf PE in the
school curriculum negatively iIimpacts stude
matter This theme starts at the organizational level but quickly spreads across,alkfive

it is influencel and perpetuated ihewidespreadack of attention that it receives.
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The potential impact & Gmpr ehensi ve Supfoacih fo préfretang t h o
physical activity in schools was the focus of Themeé\$.previously discussed, CSH
models aim toenhance studentsd health osehoat omes
community. Beddoes and Castgi017) outlined the componesitof a comprehensive
school health program that promotes physical activity: (1) quality PE; (2) physical activity
before and after school; (3) physical activity during the school day; (4) involvement from
teachers and staff; and (5) family and communitgagement. Unfortunatelyfuglents
described their school days as being primarily sedentary, particularly on the days that they
did not have PEWhile teachergeporteddesires for adopting a CSH framework in their
schools support from the whole school was often lackimis theme addressed the
organizational, community and policy levels of the SEM.

Finally, T heme 6 highligitsetle influencesthd® cules and e s 0
safetygui del i nes have on students6é PE exper.i
communitybased PE experiences in recent history. Teachers expressed their frustrations
regarding the increased amount adihg their ed t a
students relevant learning experiences. In Nova Scotia, there is no provincially mandated
daily physical activity policy that ensures students are meeting a minimum daily dose of
physical activity. There are, however, several policies thaeptestudents from engaging
in physical activity. For example, the Nova Scotia PE safety guidelines implemented in
2015 require extensive training and certification above and beyond PE teacher training to
take students for a bicycle ride during PE cleélile the safety of our students is dmost
importance, it has to be balanced with the disservice weaargingby na developing

policies thaffacilitate physical activity.



Recommendations

Fromtheknowledge gainettasedors t udent s 6 a mted experiances er s 6
and perceptions of PH is possible taffer some recommendations Nova ScotiaPE
teacher®n behalf of Grade 8 student participamisd to PEpolicymakerson behalf of the
PE teachers involved in this studgecommendations faeaclers were not able to be
member checked bstudent participants due to REB protosotrounding communication
with youth following data collectianThe recommendations for PE policymakersre
presentecht the 2019 TAPHE Conferencedo nine PE teachersvho hadregistered for the
presentation titledExploring how Grade 8 PE is Supported and Implemented in Schools
Across Nova Scotid hroughout the presentatioteachers wergaskedwith usng thar
smartphones t@rovide theiranonymousfeedack (strongly agree, agree, undecided,
disagree strongly disagreeconcerningeachrecommendationFeedback wagaptured
using Poll Everywherean interactive plugin for PowerPoint angre broadcasted live
within the presentatiarin general, the majority attendeesvere in agreeance with each
of the originalrecommendationsThis platformcreated a opportunity tofurther discuss
each recommendatioas a group where | was able to take notbsas ed on t eact
feedbackand makeevisionsto thefinal list of recommendations
For PE Teachers (by Students)

The following list of recommendations are intended for PE teachers from the
perspective of the Grade 8 student partic
experiences and perceptions of schoméed PE:

1. More time allocated to PE instruction in the core curriculum.

13C



Thi s recommendati on i s based on student

same level of respect and attention as other subjects in tieeafjschool curriculum. It

was evident that students are capable of understanding and valuing the many psychomotor,
cognitive and affective learning outcomes that PE has to offer; however, they also realized
that semiregular 3@minute periods of schedwePE instruction is not enough time to
accomplish all that PE intends to offer. As such, students have requested that more time in
the core curriculum be allocated to PE instruction, both in terms of duration (minutes per
class) and frequency (number casses per cycle).

2. Increase time spent being physically active during.PE

Students recognized that the time they have with their PE teacher is limited;
therefore, finding ways to optimize the quality of PE instruction they receive and to
maximize theitime spent being physically active is a priority for some students. Students
have requested that PE teachers find innovative ways to effectively communicate their class
expectations and instructions so not to interfere with their limited time spent being
physically active.

3. Establish innovative solutions to engage students in meanin@BE experiences.

As much as students appreciate PE for the enjoyable social break it provides, they
also recognize the value QPE experiences have to offer. Students expressed their
preferences over the types of games and activities performed during PE, many of which
prefered nontraditional games and activities over traditional team sports and practicing
sportspecific skills. Moreover, some students voiced their opinions about the negative
impact competition has on their ability or interest to participate during PE Blasiset al.

(2017) defined meaningful PE experiences as ones that are fun, challenging, involve social
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interaction with others, result in increas
personal learning. As such, students have requested theaéters think outside the box

when it comes to selecting games and activities that support and encourage their
participation and result in meaningful PE experiences.

3. Givestudents opportunity to provide inpaind choice over activities.

Recognizing tht no two students are the same and each student brings a unique set
of personal values, beliefs, motivations and expectations to the classroom/gymnasium,
students have expressed their appreciation when they are provided an opportunity to have
input over he types of activities performed and lessons learned during PE. Research has
shown that PE teachers in Atlantic Canada often chose activities that they felt most
comfortable teachin¢Randall et al., 2014however, these activities do not always align
with studentsd i nter emdses wheRstuddnts are ipteaesteddnn d u
the activities they are being tasked to perf¢@hen, 1996; Cothran & Ennis, 199%n0d
when they are provided choice in the selection of actiiiéSherif, 2014) As such, it is
in the best interest of the students and teachers to provide opportunity for student input
over PE program design and content.

5. Make oher classes more active

Although this recommendation does not directly involve PE teachers, students
wanted it to be known that being confined to a desk and chair for endless hours does not
contribute to their academic achievement or positive classretiawviours. Students have
requested that other subject teachers find innovative ways to incorporate physical activity
into their daily lesson plans, or at the very least, provide students with regular movement

breaks where they are permitted to stapdandmove around during class.



For PE Policymakers(by Teachers)

The following list of recommendations anatended for Nova Scotia PE
policymakerdrom the perspective of the PE teachdreyare basednteacle r reported
experiencea nd per cept iREexperiemdes st udent s o
1. SchoolPE needs tdea priority at all level: organizational communityand policy

Considering théow public health status of Nova Scoaadconsistenteports of
declining levels ofphysicalactivity amongst students iGrades 37 and 11, the Nova
Scotiagovernment should be doing everything in its power to edaatesupporyoung
peoplein the early promotionf physical activity Schootbased PE aims equipstudents
with the necessary knowledge and skilléite active healthy lifestyke If PEis notgiven
the same level ddttentionor priority as other school subjects, what kind of meesag
we sending youthMaking PE a priority athe organizationabommunity and policy levels
would require aignificant shift inboththinking and action.

2. Physical educatiorteachersneed more opportunity for professional development

Teachers are central to the educasigstem. Their ability to delivezvidencebased
pedagogical practices is dependent aamthleceiving highgquality PE teacher education
training and regularprofessional developmeopportunities Each year, TAPHHEosts a
oneday conferencevhere all health and PE teach@rdNova Scotiaare invited toshare
and learrfrom oneother, however, this is not enougRhysical education g subject that
aims toaddress thesychomotor, cognitive and affectidemains of learning, while being
attentive tas t u d ghysicad, émotionadndsocialwell-being thereforejt is notpractical
to address all of thesmitcomes in a onday conferencelhe DEECDand NSTUshould

strive to better suppoitts health and PE teachessith additionalfundingand opportunity
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to attendhigh-quality professional developmeand trainingBecause Wwen we invest in
our teachers, we are investing in the future health of Nova Sddtia.recommendation
addresses the organizational (school) level of the SEM.

3. Students meetinghe 24-Hour Movement Guidelineseeds to ba collaborative effort.

It is common knowledge that a large percentag€afadiarschootage children
and youth are failing to mestovement guidelinesnd Nova Scotia youth are no different.
Someteachersandschooladministratorslaim thatincreasing demands on the education
system(i.e., pressureso raise standardized assessment reduttel)s the overall support
they can give thealthpromotionactivities (Mclsaac, Read, et al., 201 despitethe large
body of evidencedemonstratinghat physical activity contributes to academic success
(AlvarezBueno et al., 2017Finding innovative ways to incorporgt@ysical activity into
studenté daily school scheduleeeds to be a shared responsibitifythe entireschool
community. This includesparents/guardians and persoredponsibility of thestudent @
be actie outside of school hoyrasschool accounts for approximateyly half of a
studend s  w dduis.Asgsuch, teachers have request#édeachers should be educated
aboutthe health benefits of meeting the-Béur MovementGuidelines andassisting
students to meet the Guideline=eds to be made a prioritjhe recently developddpLift
partnershipjs an example of how student healthashared responsibijitthat spanslh
levels of theSEM.

4. Health and PE should becomplementaryand taught byan HPE specialist.

Nova Scotia is one of the few provinces tmaindate $E specialistto have formal

trainingin anexercise scieneeelatedfield of study (e.g., physical educatidinesiology,

human kineticsjCameron et al., 2003however, the same rule e&knot apply tateachers
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responsible for delivering thieealth eduation curriculum.Consequently, some students
are being taght highly sensitive informatiohy teachers who may not feel comfortable
confidentor arguably qualifiedn doing so.This is corerningdue torising rates of mental
illness andrisk of sexualassaultand substance usemongyoung peopleEnsuring that
accurate informations being delivered to studenfeom highly qualified individuals,
should be a priority. As such, teachers have requesteththagsponsibility of teaching
thehedth educatiorcurriculum bereserved fohighly qualified HPE specialist
Limitations

Despite sharing these recommendatjtimsrearesome limitations concerning this
research thatightfully need to becknowledgedFirst, amainlimitation comes from my
position as a novice qualitativesearcherWhile | followed the recommendationand
guidelines for conducting interpretative phenomenata researchfrom the many
availabletextsand resourcefBowen, 2009; Creswell, 2013; Friesen et al., 2012; Palmer
et al., 2010; Smith & Osborn, 2003)recognize that my worknay lack the necessary
depthand detaito be considered a higmpactinterpretativgphenomenologal study. In
part,my lack ofexperience facilitating focus group discussiwiiih youthand conducting
interviewsin general, hasontributed to thisack of depth and detail. Having relistened to
the audierecorded focus grougdiscussionsand individual interviews several times, |
recognize that Ilfrequently interruped participants or finisbd their sentencesluring
moments of silencelhis made it difficultfor me togive meaning to their interpretations
of their lived experiencess | ofterfelt the reed toinsertmy own personal views into the

conversation(sMoreover,learninghow to betterbracket some ahepersonai b aggag e 0
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(Scheurich, 1995)hat | bring to the researchwill assist mein conducting future
interpretative research.

A second limitatioraddresses the difficulty iaccessinghe student voicé&sanders
(1996)wrotet he mai n r e a svoicesanw migsingramuedueatiana r@search
is due to theime and effort it takes to gather their reportaiould addi andaccessing
thosevoiceswho need to be heard the mastevenmore difficult Although | tried to
recruit a sample of students that was refleati’a typical Grade 8 public school class in
Nova Scotia.The recruinentstrategies that lised in this studergentredresearch were
admittedly based orseveral assumptiongl) potential student participemmand their
parentfgguardianshad regularinternetaccessor communication purposes, (udents
were willing to share their perceptions and experiences of PE, regaiitlidss were
positive or negativegnd(3) potential student participants and their parents/guardians
not intimidated by the research procekssecognize that the 18 students who volunteered
to participate in thigsesearchin generglall fit these assumptions; therefore, their views
may notbe reflective ofa typical Grade 8 student in Nova Scotm an ideal situation, |
would have captucka range ofPE experiencesncluding thosestudentswho view PE
negatively live in marginalized communitiegndrepresenminority groups that are tén
underrepresenteth research.As a result,st udent sé6 f ocus group
associated themesom this researchshould notbe generalized tahe broaderstudent
population.

Similarly, P E t e antetviewresg@onseand associated themakso cannot be
generalizedbeyond this researchn general,the six PE teachers who volunteered to

participde in this study,were all passionate aboBE. The majorityof them described
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partaking inself-initiated professional development opportunities includatggnding the
PHE Canada National Conference, pursuing&l&ted graduate degresmsd using Twitter
as a forum for PE contein which is howmostof them learned about this research and
contacted me fadetils about participatioThereforga thirdand significantimitation to
this researchis theextent to whichthese findings can bgeneralizedo the broader PE
community within Nova Scotia.

Another limitationto this research ithe exclusion of apossible seventh theme
involving PE assessmest Many student and teacherparticipants expressed their
perceptions oPE assessment ar@bncernsover evaluation processes; however, | chose
not to elaborate on this particular area of the data becausenbivasmfortable explaining
the complexities involved and I was unsur
experiences.

Finally, someteachemparticipantsvere contactetbr member ckcking,others did
not respondAll who respondedipproved of thenterpretations | had applied to their
reported experiences. Hang all teachersmember checktheir interviews may have
increasedhe trustworthiness of thesearcHindings.

Implications for the Future of PE in Nova Scotia

With a new Grades-9 PE curiculum being pilotedn several schools throughout
Nova Scotia,one of the most importarfindings that came from this research tisat,
regardless of howoodor stronga PE curriculumis saidto be it is only asstrongasthe
supports available to theaches responsible for delivering it.

Based on théndings from this researchndrelevant literaturethe planning and

developmenbof future PEcurricuumin Nova Scotiafirst and foremostnustbebased on



the needs ahinteress$ of studentdor whomit is intended(El-Sherif, 2014) To do this,
researchers, educators and policymakers needrsult with studentasng a variety of
data collectioomethods thadllow for accurateeportingof their perspectivessecond, new
curriculum shouldonly support evidenebasedpedagogical practicethat promote and
support inclusive learningpportunities which result in meaningful PE experiencks
studens (Beni et al., 2017)Third, new curriculum should align witthe internationally
acclaimed QPE Guidelines forPolicy Makers which strive for gender equality,
safegarding of children, andneaningful participatiofUNESCO, 2015) Fourth, new
curriculum should be reflectivef the past and preseatltures of NoveaScotia It should
remaina flexibledocumentwherecontemporary changes in sociegn beexplored and
experiencedhroughpersonally relevanways of learningFinally, curriculum documents
need to be made publicly accessible anéarly categorized according to date of
publication, and gradkevel for which they are intend€#ilborn et al., 2016; Thomson &
Robertson, 2014)

The processsinvolvedin theimplemertation ofa new PE curricubm need tobe
well-planned coordinatedand strategic as it should involvall levels of the SEMThe
DEECD need to plan for and provideadequate trainingo ensureall PE teachersire
equipped with th@ecesary knowledge, skills andonfidence to deliver the curriculum as
intended.Administrators need taork with teachergo allocateadequate timen their
school timetable foPE instructiorto ensure all learning outcomes atde to bemet and
toensurePEscontri buti ng t the recomméneed4-Ho6r Mavengenti n g
Guidelines The implementation process showtso include a@ormal evaluation plan

where studenigparentsteachersand administratorare encouragedo provide feedback
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and recommendations for changéhe new curriculum shouldlso beequipped with a
succession plafor future updates and reform to ensure students are receiving the most
relevantand evidencéased learning experiences. Furthermore, new PE curriculum should
be integrated within a comprehensive school health framework that aisigpmort the
whole child, whole school and whole community.

Finally, PEteachers need to be held accountétedeliveringthe PE curriculum
as it is intendedDue to the nature angsence of PE, learning outcomes aiten broad
and open for interpretatiqgpwyer et al., 2003)in order to maintaimigh levelsof student
engagement/participationt is critical for PE teachers to continualtgflect on their
pedagogical practiceand remain conscious of tiskills and activitieshey choose tteach
during PE(PHE Canada, 2020b; UNESCO, 201Bhysical education teachers need to be
supported and encouraged their administrators and the DEECD to partakeregular
governmensupported and selhitiated professional development and training
opportunities, which may include attending the PHE Canada National Confekawee,
ScotiaTAPHE Conferenceor engagingn online discussions (@., Twitter) for the purpose
of acquiring new ideagr skillsrelated to the field.

As previously discussed, there are as many views on the purpose of PE, as there are
methods of deliverythereforethe art and science of teaching BEeomes balancing act
of delivering fun and challenging activities, that are both age abiity-appropriate, are
competitive enough to stimulate interest, but not wmmpetitive to discourage
participation, allwhile ensuring students ab®ing exposed ta variety of games and

activities that result in meaningful, perglly relevant learning opportuigs; hence,



reason folPE beingeferred toastheii c h a me | e o n  o(McKenki¢, 2001withr i cul a
a fAmudd]l e(BaterdiHshs,il1904) 0
Directions for Future Research

Given that many of theesearch implications angécommendationghat | have
presente@re groundech theplanning,developmentimplementatiorand deliveryof new
PE curriculum) have focused mylirections for futurgesearcton developinginnovative
waysto better support teachdis the purpose of enhancisgt u d leealth guftomes
New Curriculum Implementation Training

As previously stated, there absolutely needs to be a better way to introdule& new
curriculum to teachers to ensure everyonehaasan opportunity to review its content, ask
guestions, and experience being a student of the curriculum in-plagiag situation.
Teachers need to experience the curriculum from both perspectives to fully understand
what is expected from them as teahas well from their students. Thereforsuggest
the DEECD should provide teachers with a formal curriculum implementation training
workshopdelivered by trained stafEomplete with glan toevaluate the trainingrocess.
This could involvea 4month follow-up surveyfollowing the first term/semester of
implementatiorto assess any potential challenges that laagen.
Whole School Professional Development

Based on studentsd and t e agdaed d@entr epor |
continues tobe delivered using the traditional classroom topic approach. The goal of
adopting a Health Promoting Schools framework is to integrate health into all aspects of
school and learnin{Halifax Regional Centre for Education, 202BRpther tharspending

moretime and resources on educating PE teachers abobetiadits of regulaphysical
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activity, also known agreaching to the chqiit might be more productive tdevelop
resources foreducators responsible for teachimpn-health relatedsubgcts about
innovative ways to incorporate physical activity into their lesson pl&nsh resources
could include podcasts, shomstructionalvideos ompremade lessons plans.
Mentorship Program

During the teacher interviews, there was some conversatoot interest in
creating mentorship opportunities fBE teachers in Nova Scotia. The idea would be to
create a platform where teachers who identify as having adweeldknowledge,
competence, confidence and/or skillset in delivering a particidardPE arepaired with
a teacher who identifies as having less experience or knowledge.traisied NCCP
Learning Facilitatorwith the Coaching Association of Canada | have experience
facilitating formal mentorship training with community coaches aedifating the current
provincial Coach Mentorship program, which aimpair experiencedommunitycoaches
with upcoming, committed coaches who are looking to grow in their.rol@s unique
program was the result of a community engagement tour, wbaohes identified the need
for more professional development and training opportunities. The program is now into its
second year andhany participants, some of whom are also PE teachers, have provided
positive feedback based on their experiences.

| believe it would be worthinvesting in the developmeif a similar platform
created foPEteachersasit would offer alow-cost highrimpactprofessional development
opportunity for teachers tiearn fromexperts within their own PE community. A multi
moderesearch study could be attached to the platform, where participants would complete

pre- and postsurveys comparingtheir knowledge, competence, confidence and skill
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associated withteaching PE before and afteenrolling in the mentorship program.
Paticipants could then volunteer to participateoime-on-one semistructured interviews
or focus groupnterviews to provide input on their experiences and provide-paxiram
feedback.
Combined Health & PE Curriculum

| believe it would be worth explorinthe impact of acombinedhealth and PE
curriculumin Nova ScotiaAs previously discussed, some teachers expressed concern over
the lack of formal training and certification required to teach health education in Nova
Scotia. | believe it would bewvorth examining student§ parent§ teacher8 and
administratoré experiences with the current health education curriculum, to gain insight
on how it is being received by studerds well ady parents Results could then inform
theplanning, development, impleantation and delivery of a new combined health and PE
curriculum.
Chapter Summary

This chapter further discussed thig themes provithg meaning to them as they
related to theesearch questions and relevant literatdiext, he implications this research
may have on thguidance of future PE curriculum planning, development, implementation
and delivery in Nova Scotia were discussaalo setsof recommendationserepresented,
the firstsetwasfor policymakerson behalf of the PE teachers involved in this study, and
the second setasfor PE teachers on behalf of Grade 8 student participamédirfitations

of this researclverediscusse@nd finally, directions for future rearch were presented.



Chapter 6: Conclusion

In Chapter 5a discussiomf theresultsastheyrelate to theesearch questions and
relevant literaturevas presented, as well as thmplications this research may hawe the
future of PE in Nova Scotia. Tarsets of recommendationgere put forward, the first set
wasfor PE policymakes on behalf of PE teacher participants, and the seconsasetor
PE teachers on behalf studentparticipants Finally, the limitationof this research were
discussed. The purpose of Chapteis @o provide a summary of the key findingad
contemplates whad reimaginedPE programin Nova Scotia could look likeFinally, a
statement summarizing my final thoughts and impressions regdhisnggesearch journey
is shared.
Summary of Key Findings

The key findings from this researaiclude: (1) the studens physical, emotional,
andsocialwell-being are the shared responsibility of the entire school community. In a
comprehensive schodiedth model, all levels of the SEM play a critical role time
promotion of physical activity, it should not all fall on the shoulders of the PE teacher; (2)
there is a lack of support for PE teachers in Nova Scotia in terms of continuous professional
develpmentand training opportunitieg3) the status of PEn Nova Scotia is low in
comparison to other school subjects and it is not provided the level of rapdeattention
that it deserves; and (4) as challenging as it is to obtain, the student viniceedibly
valuable and fundamental to educational research.

This researcleontributesto theliterature related to student voice in schbabked
PE, in thatit highlightsstudentécapacity to connedhe physical and educational aspects

It alsoemphasized hownuch students valueE and the need tput additionakesources
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into delivering quality PE experienceszinally, this researchprovides concrete
recommendationr improvementfrom the organizatioal to policy-level within the PE
community.
Pie in theEisthgSky?or P

Picture a schodbased PE program that takes place outside of a traditional
gymnasium. What would it look like? What types of activities or learning outcomes would
students be expected to partake in? Woulg teerequired to learn and recite the rules of
an arbitrary game that serves no purpose other than to declare a winner and a loser? Would
they be expected to practice and be tested on complex tasks that offer no transferrable
skills? The status of ourcldlr e n6s heal th i s changing. Why
plate and changing our ways of PE delivery? What is it going to take to break out of the
30year oO6traditional PE6 mold and show our
a gymnasium and japing over lines? PE is a lifetime investment that starts with
(nnovativeschool communities P(i)E in the sky thinkingAlthough | do not know the
answers to all of these questions, | do know that it starts with listening.
Final Thoughts

Four years ag, | set out on a new pathhad just made the decision to put my small
business on the backburner, in hopes of finding stability and dlaurity professional life.
My partner and | had just started our young family and had a vision for what we wanted
our life to look like. We made the joint decision that pursing a RivDnewas the next
turn in our journey. That said, it was not an easy decifiom what | heard and read, there
were more people witbdoctoral degreethan there were jobs and | did rfwive a clear

vision of where | wanted to focus my research attention. | knew | wanted to merge all my

144



previous educational training and professional certificationhealth promotion,

kinesiology, and coachinbut how exactly was unclear. Neverthelessrived oncampus

in September 2016 with the drive to learn and explBreen lower than expected funding,

| ended up accepting a pdirne job, which not only provided me source of incomeyut

formed the basis fa new research proje@n this alternate path tis¢ars aligned, as they

often do, and | found myself stepping into a gymnasium of a local independent school as

the grade 712 PE teacher. | was not formally trained as a teacher, never mind a PE teacher,

but why take on only one new career path, when you can take on two? So that September,

| became both a student aatkacher. As the weeks went,@ began to find my footing in

both roles, but it was not until | was tasked with writing a research projpossl first-

year research methods class that | discovered the symbiotic relationship of my two

positions.| was experiencing firsthand the deyday challenges of delivielg a quality

physical education program and was situated within a research urairttgato improve

the studentds experience from a comprehens
My research really took form as the school year went on and my naive assumptions

of what it would be like to teach middle school PE whacked me over the head hiandas

Students (even at an independent school) were not always engaged. Policies meant to keep

students safe, were also the policies that prevented them from moving enough throughout

their day and exploring their community. | wanted to do more as a Pleteand the only

thing that made sense in my mind was to go straight to the sbuheestudents. They

became the central focus of my doctoral research, specifically the more rebellious of the

bunch, Grade 8s. | wanted to know what they thought aboutVi?tat canwe be doing

better to make PE a foundation of lifelong health and wellbefsgRennedy (1960) sdi

14t



Al ntelligence and skill can only function
heal t hy dm16).Wetoweintg aur childrenot nourish their brains and their
bodiesand asa PEresearcher, | am in a privileged position to explore ways to make this

happen.
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Appendix A T Sampleof Student Recruitment Post onSocial Media

Jeff Zahavich @JzCoach o
Are you a Grade 8 student attending an English first-language public school in the
Halifax Regional or Annapolis Valley area? If so, a research team from @DalHealth
is interested in hearing about your physical education experience. Participants will
receive a 525 gift card to @SportChek. See attached poster for details. DM to
participate or learn more.

A512 0,

Do you know a student (or few) in Grade 8?7

A research team at Dalhousie University is looking
for groups of 3-5 Grade 8 students attending
English first-language public schools in the Halifax
Regional or Annapolis Valley areas, to participate
in a 1-hour audio-recorded focus group fo
describe their school-based physical education
experiences. Focus groups will take place outside
of regular school hours at a date, time and
location to be determined. Participants will be
compensated with a $25 gift card to SportChek.

To participate or learn more, contact:
Jeffery Zahavich, Lead Researcher
Email: zahavich@dal.ca

Phone or text: (902) 818-9931

DALHOUSIE
UNIVERSITY

Social Scences. and Humanbes RES file # 2013-8653, Version 2.0, February ¥, 2019
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Appendix B 1 Teacher Participant Recruitment Poster




























































